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Preface 

Explain the school self-study process used to accomplish the outcomes of the self-study, i.e., timeline, 
stakeholder involvement, any modifications from the model self-study process. By addressing these outcomes 
of the self-study, the school will have accomplished: 

1. The involvement and collaboration of all staff and other stakeholders to support student achievement 
2. The clarification and measurement of what all students should know, understand, and be able to do 

through schoolwide learner outcomes and academic standards 
3. The analysis of data about students and student achievement 
4. The assessment of the entire school program and its impact on student learning in relation to the 

schoolwide learner outcomes, academic standards, and ACS WASC/CDE criteria 
5. The alignment of a long-range action plan to the school’s areas of need; the capacity to implement 

and monitor the accomplishment of the plan. 

 
The position for 2016-2017 WASC Coordinator was flown via email to all faculty members by 
Principal Garcia in late May 2016. Matthew Guske was the only applicant for the WASC 
Coordinator position.  As soon as he was appointed Mr. Guske began working with SPHS 
administration to develop a plan for completing the WASC self-study. 
 
In early June Mr. Guske, the newly appointed WASC coordinator, began watching the recorded 
trainings on the WASC website.  On June 10th, two days after school ended, the WASC 
coordinator, Principal Garcia, and Assistant Principal Dr. Williams created a timeline of how and 
when each chapter of the WASC report would be completed.  Specifically this plan called for 
completing drafts of Chapters 1 and 2 over the summer break, reviewing the drafts of Chapters 1 
and 2 and beginning Chapter 3 with the input of the Leadership team in August, and then beginning 
work on Chapter 4 in September. 
 
By the end of summer a draft of Chapter 1 was complete.  Site administration reviewed this draft 
in early August and a draft of Chapter 2 was started as school resumed in mid-August.  Chapters 
3 and 4 four were completed over the course of the first semester with the input of faculty and 
staff.  By the end of December drafts of Chapter 1-4 were completed and the SPHS Leadership 
Team brainstormed goals and strategies for a draft of Chapter 5.  Ms. Garcia and Mr. Guske edited 
Chapters 1-4 and developed a draft of Chapter 5 over the course of the winter holiday.  The final 
draft for the entire report was edited in January and delivered to the Visiting Committee 
Chairwoman on Monday February 6th, 2017. 
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Chapter I: Student/Community Profile and Supporting Data and Findings 

Prepare a student/community profile. Include data and findings for the following: 
● Demographic data, including the refined schoolwide learner outcomes 
● Disaggregated and interpreted student outcome data 
● Perception data summaries, if any. 

 

A) General Background and History 
1. Community 

1a. The Community Served by the School 

Santa Paula High School is located in Santa Paula California, approximately 15 miles 
inland from Ventura, in the Santa Clara River Valley.  The city is surrounded by the peaks 
of the Los Padres National Forest to the north and rolling hills and fertile valleys to the 
south.  The school was founded in 1888 as a private academy, with the first graduating 
class of Santa Paula Union High School in 1891.  The school underwent some damage due 
to the Long Beach earthquake and the majority of the facilities were rebuilt beginning in 
1933 through the Works Progress Administration (WPA) of President Franklin Delano 
Roosevelt’s New Deal.  Santa Paula High School is Ventura County Historical Landmark 
number 97. 

 

Santa Paula has a population of approximately 30,000 people, and Santa Paula High 
School, with roughly 1600 students, is the only comprehensive high school in the Santa 
Paula Unified School District.  Enrollment has moderately increased over the last six year 
from 1503 to 1588 students. A second school, Renaissance High School, a continuation 
high school, has an enrollment of approximately 125 students. Over the last six years the 
percent of students that are ELs has dropped from approximately 32% to 17%. 

 

The city’s economic base is largely agricultural as Santa Paula is a major producer of citrus 
products.  Agribusiness giants Calavo and Limoneira dominate the local industry. 

 

As of the 2015-2016 school year, Santa Paula High School students are approximately 
95.1% Hispanic or Latino, 4.4% white, and .5% other.  Santa Paula Unified applied for and 
was approved to be a Provision II District for free lunch starting in the 2016-2017 school 
year. The district, as a whole, is approximately 85% free and reduced.  

 

1b. Family and Community Trends 

Santa Paula is a unique, multicultural small town.  The climate is temperate in the 
winter with temperatures in the upper 60s, and warm in the summer with temperatures 
approaching 90 degrees Fahrenheit.  The housing in Santa Paula is reasonably priced 
compared to the rest of Ventura County.  The median home price is approximately 
$380,000 compared to approximately $525,000 in the county at large. 
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Santa Paula’s Main Street features many early 1900s business facades.  The Santa Paula 
Airport, the oldest operating airfield in Ventura County, is known as The Antique 
Airplane Capital of the World.  The Airport Museum, open the first Sunday of every 
month, showcases a treasure-trove of world famous experimental and antique aircraft.  
The Union Oil Company was founded in Santa Paula in 1890, shortly after the first 
“gusher” occurred, just three miles west of town.  The refurbished offices of the Union 
Oil Company are now home to the California Oil Museum, as well as the Santa Paula 
Historical Society and have regularly hosted museum exhibits designed by Santa Paula 
High School students. 

 

Many of the school’s employees live within a 10 mile radius of Santa Paula, and many 
students’ parents and grandparents attended Santa Paula High School.  The small town 
atmosphere and sense of tradition gives Santa Paula High School a strong feeling of 
community. 

 

City of Santa Paula Demographic Characteristics--Data provided by city-data.com  

Population--30,546 

Hispanic or Latino 79.5% 

Not Hispanic or Latino 18.5% 

Male: 50.5% 

Female: 49.5% 

Foreign Born: 29.4% 

 

Estimated Household Income: 

Median Household Income: $54, 068 

 

Housing: 

Owner occupied housing unit rate: 57.4% 

Median monthly owner costs: $1974 

Median gross rent: $1128 

 

Estimated Population 25+ by educational attainment: 

High School graduate or higher: 65.5% 

Bachelor's Degree or higher: 13.9% 

 

1c. State/Federal Mandates 

Santa Paula High School continues to transition its instruction and curriculum to 
common core (including NGSS) and 21st century skills.  ELA, Math and Science have 
a strongly aligned curriculum, while Math is in the 4th year of piloting an Integrated 
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Math Common Core curriculum. A Math curriculum will be adopted in the 2016-17 
school year. The graduation rate is on an upward trend.  At the same time the 
administration and faculty prepare students for the CAASPP assessment.  

 

Santa Paula High School maintains a highly qualified staff.  All teachers hold the 
appropriate certificates including the certification to teach English Learners.  The 
school and district continue to provide targeted professional development to ensure that 
teachers have access to the most recent instructional strategies and research.  The highly 
qualified staff at Santa Paula High School provides students access to a broad range of 
education opportunities including: AP courses, academies, college preparatory courses, 
special education, ELD, and five CTE career pathways.   

 

The number of students at Santa Paula High School qualifying for Title I is based on 
the number of students who meet the low socioeconomic status requirements. 

 

Santa Paula High School follows all required state/federal program mandates and offers 
student services through Title I, Special Education, 504s, Title III, and Tobacco Use 
Prevention Education.  

 

1d. Parent/Community Organizations 

To help support the learning taking place in the school, Santa Paula High School 
partners with many community and parent groups. There are a host of groups, but those 
with which the school works with regularly include: School Site Council, English 
Language Advisory Council, Agricultural and Human Services Academy Advisory 
Committees, Migrant Parent Advisory Committee, Wellness Committee, Interact, 
Rotary, the Optimist Club, Kiwanis, Band Boosters, Agriculture and Football parent 
support groups, and reconstituted in the 2008-2009 school year, Parent Teacher 
Association (PTA). In addition, the school partners with Ventura County Behavioral 
Health, Clinicas, the Palmer Drug Abuse Program, and Interface’s Triple P Project 
which provides behavioral services and outreach to at-risk children, youth and families.  

 

1e. Community foundation programs 

Santa Paula High School is connected with two community foundation programs; the 
Ventura County Community Foundation (VCCF) and Santa Paula Education 
Foundation (SPEF). Both foundations offer multiple scholarships to Santa Paula High 
School Seniors.  The money these foundations provide is critical in helping students 
attain their dreams of attending college upon graduation from SPHS. 
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Scholarship Awards 

Organization 2013-2014 2014-2015 2015-2016 

VCCF $40,000 $55,000 $55,450 

SPEF $50,000 $55,595 $45,100 

Other Organizations $39,050 $36,150 $32300 

Total $129,050 $146,745 $132,850 
 

1f. School/business relationships 

Santa Paula High School maintains extensive school/business relationships through job 
shadowing and student internships provided by the Agricultural and Human Services 
Academies. These business partners provide an invaluable service for Santa Paula High 
School students to gain on-the-job experience and training and to make real-world 
connections.  SPHS also maintains a relationship with the local community college 
district, particularly Ventura College, at which many of the new CTE career pathway 
courses are articulated. 

Santa Paula High School also partners with Jewish Family Services, Ventura County 
Behavioral Health, Interface, Clinicas, and City Impact which provide additional 
mental health and behavioral counseling for Santa Paula High School students. 

 

Additionally Santa Paula High School maintains relationships with:  

➢ California Lutheran University 

➢ Cal State University Channel 
Islands 

➢ California Youth Authority 
Camarillo 

➢ Carnegie Museum, Oxnard 

➢ Center for Employment Training 

➢ City of Santa Paula Department of 
Recreation 

➢ Future Leaders of America,  

➢ Homeboy Industries 

➢ Latino Theater Company 

➢ Office of State Representative Das 
Williams 

➢ Office of State Senator Hannah 
Beth Jackson 

➢ Ronald Reagan Foundation and 
Ronald Reagan Presidential 

Library 

➢ Santa Paula Art Museum 

➢ Santa Paula Latino Town Hall  

➢ Santa Paula Optimist 

➢ Santa Paula Police Department 

➢ Science Discovery Center 

➢ UCLA, California Roundtable on 
Education 

➢ UCLA, College Access 
Informational Continuum 

➢ Ventura County Art Museum,  

➢ Ventura County Behavioral Health 

➢ Ventura County Department of 
Court Services 

➢ Ventura County Probation 
Department 

➢ Ventura County Sheriff’s 
Department 
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Human Service Academy Internships: 

➢ Barbara Webster Elementary 

➢ Blanchard Elementary School 

➢ City of Santa Paula 

➢ City of Santa Paula: Community 
Services Dept. 

➢ Clinicas Del Camino Real 

➢ Dr. Hollenback DDS 

➢ Dr. Lee  

➢ Dr. Yamamoto DDS 

➢ Glen City Elementary School 

➢ Identity Medical Group  

 

➢ Isbell Middle School 

➢ McKevett Elementary School 

➢ Santa Paula High School Security 

➢ Santa Paula Hospital 

➢ Santa Paula Police Department 

➢ SP Hospital Physical Therapy ( 

➢ Vista Cove Health Care  

 

 

 

 

 

Agricultural Academy Mentorships 

➢ ACE Hardware 

➢ AGQ Labs 

➢ Agricultural Museum 

➢ Agromin 

➢ America In Bloom 

➢ Armstrong Nursery 

➢ Associated Insectary 

➢ Beylik Farms 

➢ Boys and Girls Club of Santa Clara 
Valley 

➢ Brokaw Nursery 

➢ CAVALO 

➢ City of Santa Paula 

➢ Farm Bureau of Ventura County 

➢ Farm Credit West 

➢ FRESKA Inc. 

➢ Fruit Growers Laboratory 

➢ Garden Market 

➢ Gills Onions 

➢ Golden State Feed Store 

➢ Houweiling’s Tomatoes 

➢ Kiwanis Club of Santa Paula 

➢ Laird’s Butcher Shop 

➢ Limoneira Co. 

➢ Magana Labor Services 

➢ Mission Produce 

➢ Nutra Chem 

➢ Ole Fashion Country Butcher 

➢ Otto & Sons Nursery 

➢ Progressive Land Management 

➢ Rotary Club of Santa Paula 

➢ Santa Paula Chamber of Commerce 

➢ Santa Paula Police and Fire Association 

➢ Santa Paula Times 

➢ SEEAG 

➢ SPARC 

➢ Topa Topa Flywheelers 

➢ USDA—Farm Service Agency
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2. Staff Description: Santa Paula High School employs a highly qualified and professional 
staff.  There are 78 certificated staff and 59 classified staff.  Certificated staff include 4 
administrators, 65 teachers, 5 counselors, and 1 intervention counselor.  Classified staff 
includes 13 instructional aides (9 SPED, 4 Bilingual), 3 administrative assistants, 7 security 
officers, and 36 athletic, maintenance, custodial, and technical staff.  Because of high 
retirement rates the staff at Santa Paula High School has overall become younger and has 
many newer teachers.  

 

3. ACS WASC accreditation history for school 

3a. Mission, Vision, and Expected Schoolwide Learning Results (ESLRs or CARDS) 

 

MISSION STATEMENT 
 
It is the mission of Santa Paula High School to encourage and educate all students to reach 
their fullest potential, to be global citizens, lifelong learners, and to acquire the academic 
skills to prepare for post-secondary opportunities, through a rigorous curriculum and safe 
environment.  
 

VISION STATEMENT 
 
Santa Paula High School, together with the collaborative efforts of parents, professionals, 
and community members, encourages student learning and uses evidence of student 
learning to drive instruction, to nourish personal growth, and to ensure qualification for 
entry into college and career. 
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EXPECTED SCHOOLWIDE LEARNING RESULTS (SLOS) 

 

Santa Paula High School Students will be… 

 

Critical Thinkers 

who are able to evaluate, analyze and explain multiple sources of information in order to 
make informed decisions. 

  

Ambitious 

and have pride in their work, confidence in themselves and a desire to reach their true 
potential. 

  

Respectful 

of all regardless of race, ethnicity, gender, sexual orientation or religion. 

 

Decisive 

and able to access resources to resolve academic and personal challenges and become 
lifelong, independent learners. 

  

Service – Oriented 

and act as outstanding individuals by contributing to self, family, school and community as 
positive, productive members of the global society. 

  

9 SPHS WASC 2017



3b. Brief history of past ACS WASC accreditations:  

The last full self-study occurred in March 2011.  Santa Paula High School received a six year 
term of accreditation with a one day review. That midterm review occurred in April 2014.  
Santa Paula High School received six recommendations from the 2011 visiting committee.  
After the 2014 midterm review the Visiting Committee recommended that Santa Paula High 
School continue to focus on its four critical needs: English Learners, 9th grade students, 
mathematics, and reading and writing. Santa Paula High School has continued to make 
changes to address these needs. The Single Plan for Student Achievement incorporates these 
four critical needs. 

 

3c. Revisions to the SLOs 

The school wide learner outcomes, still called Expected Schoolwide Learning Results (ESLRs) 
at SPHS were not revised or evaluated during this WASC self-study. 

 

4. Program Improvement Status 

4a. History of efforts:    
Santa Paula High School is in Year Five of Title I Program Improvement.  In the last six 
years SPHS has attempted to meet and exceed the requirements set forth by California 
Department of Education (CDE).  Unfortunately, with the CSTs and CAHSEE suspended 
SPHS has not had an API score since 2013 (2013 API 731). According to the California 
Department of Education, the rules applied in determining the PI status and placement year 
for 2015–16 differ from former years due to California’s transition from the Standardized 
Testing and Reporting (STAR) Program to the California Assessment of Student 
Performance and Progress (CAASPP) assessment system, which includes the new Smarter 
Balanced Assessments in English language arts (ELA) and mathematics. California 
Education Code (EC) Section 52052(e)(2)(F) prohibits the comparison of Smarter Balanced 
Summative Assessments results to STAR Program results. 
 
Despite this, SPHS has made a concentrated effort to improve educational outcomes for all 
students.  The biggest change that has affected SPHS is unification of the former Santa Paula 
Union High School District and the former Santa Paula Elementary School District into the 
current Santa Paula Unified School District established on July 1, 2013.   
 
Prior to district unification SPHS sought the support of the Ventura County Office of 
Education (VCOE) in 2011.  With technical assistance from the VCOE, Santa Paula Union 
High School District rewrote the LEA plan, and offered supplemental educational services 
to support student learning. The Single Plan for Student Achievement is continuously edited 
and developed with input from all stakeholders. 
  
A variety of other changes have been implemented over the last six years to further enhance 
the positive changes made in PI.  To specifically address the needs of Long Term English 
Learners (LTELS) SPHS administration and staff modified the master schedule and added a 
30 minute intervention (Excel Period) into school day for the 2013-2014 and 2014-2015 
school years. The intervention period was not continued because agreement  
 
could not be reached by the SPFT (Santa Paula Federation of Teachers) and SPUSD. A new 
class, English 3D was developed for LTELS in order to provide designated ELD time.  This 
class is based upon the research of Kate Kinsella and was re-conceptualized for the 2016-
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2017 school year to be more explicitly Common Core and more engaging to students. 
 
To address the needs of ELs in general an Intervention and Instruction Coordinator position 
was created.  One of the responsibilities of this coordinator is to support the Response to 
Intervention approach in first instruction and monitor interventions for all students, both 
academically and behaviorally.  The coordinator also helps to monitor and give input on 
placement of ELs in the master schedule, monitor their progress, and ensure that teachers are 
aware of student CELDT levels.  Furthermore, the English Learner Coordinator (position not 
filled for 2016-2017), worked with individuals and small groups to help achieve academic 
success, prepare for the CELDT test, understand the CELDT and CELDT results, as well as 
meet with and help teachers develop effective differentiation strategies to help ELs succeed 
in the classroom. 
 
In an effort to promote literacy among ELs and the general student population SPHS uses 
the STAR Reading Diagnostic from Renaissance Learning to quickly and effectively gather 
reliable reading level data on all students at the beginning of the school year.  This data is 
shared, through the Intervention Coordinator, with teachers to help them effectively 
differentiate and support student learning. 
 
The results of these extensive efforts to improve the educational outcomes of ELs is 
significant progress toward Annual Measurable Achievement Objective (AMAO) 1, the 
percent of ELs making progress toward learning English.  Despite this, work remains to be 
done, particularly with respect to AMAO 2, the percent of ELs attaining proficient level on 
the CELDT test.  And, with the suspension of state testing, no AYP data is available to 
measure progress towards AMAO 3. 
 
In order to address AMAO 2 the Santa Paula Unified School District joined the California 
Language and Literacy Innovation Collaboration (CALLI), a program through Stanford 
University. SPUSD has participated in CALLI and is focused on Secondary Language 
Development since the 2015-16 school year. It is a three year commitment intended to 
promote systemic change.  SPUSD is one of eight districts across the state that are currently 
collaborating, sharing best practices, implementing new strategies, and fostering systemic 
change to better address the needs of LTELs.   
 
In addition to the extensive efforts made to improve academic outcomes of ELs, SPHS has 
made many other improvements over the last several years to address other priorities.  
Significantly, SPHS strives to fully develop a comprehensive RtI program administered by 
the Intervention Coordinator in collaboration with staff and administration.  RtI has been a 
driving force at Santa Paula High School since 2009. Santa Paula High School and SPUSD 
have worked with the Ventura County Office of Education and received much support in its 
implementation of its RtI program. 
 
The RTI program addresses both academic and behavioral challenges.  Level 1 behavior 
interventions include the CHAMPS positive behavior intervention system (PBIS) and a focus 
on teacher guided restorative justice practices and principles.  For example, classroom 
teachers use CHAMPS posters and methods of classroom management.  Many teachers 
create classroom respect agreements with their students at the beginning of each school year, 
and teachers are encouraged to use tools like restorative circles to address challenging student 
behavior as part of a larger Restorative Justice program, in its third year of implementation.  
Academically, the Level 1 goal is to successfully reach 85% of learners during first 
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instruction. Bridging Level 1 and 2 academic intervention is the EXCEL period (2013-2014 
and 204-2015 school years).   
 
The EXCEL period was a thirty five minute period between third and fourth periods four 
days a week (all days except Wednesday which is a collaboration schedule day).  In EXCEL 
students were assigned to a class with one of their teachers, typically 2nd period teachers.  
For thirty minutes students worked on homework, made up tests/quizzes, took Accelerated 
Reading tests in the library, attended grade level or other assemblies, or scheduled an 
appointment to talk with their counselor.  EXCEL period, which is contingent upon a 
tentative agreement with the Santa Paula Federation of Teachers (SPFT), was not agreed 
upon for the 2015-2016 or 2016-2017 school years.   
 
Other Level 2 RtI interventions include a full time Intervention Counselor who monitors and 
addresses behavior issues with students across campus, and free afterschool tutoring staffed 
by SPHS teachers three times a week in the library.  At the district level a part-time 
Restorative Justice Coordinator was hired in the 2014-2015 and 2015-16 school years to help 
teachers facilitate restorative practices in their classrooms. 
 
Level 3 Interventions include 504 Plans, IEPs, and SSTs to address student academic needs.  
The Intervention Counselor also provides targeted assistance to students and families with 
emotional and behavioral needs. Additionally, SPHS counselors make referrals to 
community organizations, like Clinicas and the Palmer Drug Abuse Program that operate on 
campus to address social, behavioral, and emotional needs. 
 
Over the last six years SPHS has focused faculty collaboration primarily on adoption and 
implementation of common core state standards (CCSS).  For the last several years the site 
and district administration hired trainers from the Ventura County Office of Education 
(VCOE) to help train and facilitate effective and rigorous implementation of CCSS standards 
and practices in classrooms on campus.   
 
SPHS continues to hold weekly content area collaboration sessions based upon the DuFour 
Professional Learning Community (PLC) model.  SPHS started using the DuFour model in 
the 2011-2012 school year and sent staff to PLC conferences every year from 2011-2012 to 
2014-2015.  The SPHS vision for collaboration is teachers using collaboration sessions to 
develop common formative and common summative assessments, compare results, and 
discuss and share best instructional practices.  In this process common formative assessments 
are the key piece of information that drives conversations about student learning and best 
instructional practices. 
 
In conjunction with the common formative assessment and common core strategies, 
professional learning communities are driven by district objectives.  For the last three years 
the district has selected anchor standards for the whole district to focus on.  In 2014-2015 the 
district focus was on Reading Anchor Standard 1—reading a text closely.  In 2015-2016 the 
district focus was on Writing Anchor Standard 1 - write arguments to support claims in an 
analysis of substantive topics or texts using valid reasoning and relevant and sufficient 
evidence; Reading Anchor Standard 8—reading closely, making logical inferences, and 
citing specific textual evidence.  In 2016-2017 the district focus is academic conversation to 
support student learning, Speaking & Listening Standard 1 - Initiate and participate 
effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-
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led) with diverse partners on grades 9-10 topics, texts, and issues, building on others' 
ideas and expressing their own clearly and persuasively.  The focus on academic 
conversation also directly supports the district's participation in CALLI.   
 
Other actions SPHS has taken to improve academic outcomes across the campus include a 
Supplemental Education Services fairs every year, and Parent Institute for Quality Education 
(PIQE) classes to educate and empower parents with the knowledge to be effectively 
involved in their child’s education, increasing the number of Advanced Placement offerings, 
focus on professional development, after-school tutoring programs and Saturday School 
academic intervention, CyberHigh credit recovery opportunities, RtI Math makeup sessions, 
expanded Career Technical Education pathways. 
 

4b. Timeline of program improvement:  

➢ 2011—LEA plan rewritten with help of VCOE 
➢ July 2013—unified with elementary district to create Santa Paula Unified School 

District 
➢ 2013—roll out of comprehensive RTI program 
➢ January 2016—joined the CALLI Secondary Language Program 

 

4c. Results of review of academic programs:  
In review SPHS has undergone dramatic changes over the last six years.  A new principal, 
unification, and aggressive adoption of CCSS has turned a new page in the history of Santa 
Paula High School.  Significant progress has been made toward AMAO 1, a comprehensive 
RTI program to meet student needs is underdevelopment, teachers continue work together in 
PLCs, new curriculum has been adopted for the 9th grade class to focus specifically on the 
needs of freshmen, five new CTE career pathways exist, and SPHS offers more AP, Honors, 
and extended learning opportunities than ever before. 
 
That being said there remains work to do.  Despite progress on AMAO 1, AMAO 2, the 
percent of ELs attaining proficient on the CELDT test, must improve as well as academic 
outcomes for LTELS, males, socio-economically disadvantaged students, and in math 
proficiency.  SPHS and SPUSD continue to work diligently to improve educational outcomes 
for all students. 
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5. LCAP Identified Needs and Description of Goals that Apply to the school: 

5a. Describe how parents and community gave input:  
The SPUSD and SPHS administration took all necessary measures to ensure that parents, 
students, and community members had an opportunity to give input on the LCAP. 
 
As of October 1, 2015 a series of meetings were scheduled with various community and 
school organizations. Parent meetings (conducted in English and Spanish) were advertised 
with flyers sent home with all students, by US Mail and via our telephone notification 
software, Blackboard Connect. Parents were encouraged to attend meetings, learn about the 
funding, and were provided the opportunities to provide input on the use of LCAP funds. 
 
As per request of the Governing Board the Superintendent contacted the site administration 
at Isbell Middle School, Santa Paula High School and Renaissance High School to schedule 
LCAP student meetings. The meetings were held in Winter 2015, 2016 and 2017 at SPHS. 
Renaissance High School (SPUSD Alternative High School) students attend and participate 
in the high school LCAP sessions led by the high school principals. The feedback that 
students provide at this LCAP student meeting is submitted and used in the District LCAP 
meetings where all stakeholders are represented. Site Administration sent out flyers, 
announced in the daily bulletin and made announcements via the school site's intercom 
system inviting students to attend; over 100 students attended the SPHS meeting. 
 
Students were provided with an engagement protocol that elicited input on three major 
topics:  

1. Ideas to improve student attendance  
2. Ideas and strategies to assist students to do better in school and graduate from 
High School  
3. Programs and services students would like to see implemented to improve 
student learning 

 
Students were divided in small groups, encouraged, and supported to discuss the themes and 
record their thoughts. Each small group selected a spokesperson who summarized the 
group’s thoughts. All ideas were written down and shared out at the meeting and with 
representatives from the Board of Education, and then with the LCAP committee.  
 
Stakeholder input meetings were held with the schools and community on following dates 
and times:  

➢ Santa Paula High School/Renaissance High School—February 2, 2016  
➢ Isbell Middle School—February 3, 2016  
➢ DELAC—February 11, 2016  
➢ Migrant Parent Advisory Committee—January 19, 2016  
➢ District Advisory Committee (DPAC)—March 10, 2016  
➢ LCAP Meetings were conducted at each school site—October 1— February 11, 

2016  
Throughout this process the district met with the following stakeholders to ensure their 
participation and input was included in the LCAP planning process: Title 1  
 
Parents/Guardians, Migrant Education Parents/Guardians, Foster Youth/Social Service 
Workers, District English Language Advisory Committee, CSEA Union members, and Santa 
Paula Federation Teachers (SPFT) Union Members were also invited. Upon completion of 
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the draft the plan was reviewed with the above stated stakeholders and members of the 
District LCAP Advisory Committee. 
 
Upon completion of the LCAP and prior to the adoption of the plan, all groups were given 
an opportunity to comment during public hearings and other public meetings like the District 
English Learner Advisory Committee (DELAC), School Site Council,  and parent 
involvement meetings. The LCAP Public Hearing meeting took place on June 15, 2016 and 
the final board approval occurred on June 29, 2016. 

 
5b. State the identified needs taken from the district LCAP that apply to school:  

The following needs from the district LCAP apply to SPHS: 

➢ Students need more academic support to master reading, math and state standards in all 
core subjects; teachers require continuing professional development, access to support 
staff, materials and technology to successfully implement state standards.  
 

➢ Student and parent feedback indicate the need to increase opportunities for students to 
participate in the areas of electives, advanced placement classes, extracurricular and 
leadership activities; parents indicated a need to continue involvement in opportunities 
to assist and support their child's learning. 
 

➢ Continue to increase UC a-g completion rates at Santa Paula High School; continue to 
increase graduation rates by 1% per year; reduce suspension rates by at least 5% per year 
at both high schools. 
 

➢ Increase services to staff, parents and students by increased staffing in school offices and 
service functions. Improve school facilities and maintain in good condition. Improve the 
nutrition program with nutritious and delicious food choices for students, provide 
nutrition education. Improve learning conditions for students during periods of extreme 
outdoor temperatures. 

 
5c. Metric that will measure progress toward identified need:  

SPUSD will use a variety of metrics to measure progress toward the identified needs.  The 
metrics include: Quantitative Reading Inventory (QRI), CAASPP, EAP College Readiness 
Results, Reclassification of English Learners, and AMAO 2.  
 
To measure Goal 1: Increase academic achievement at all grade levels in ELA and Math and 
implement state standards in all core subjects 

➢ AMAO 2 will improve 2% from 61% in 2015-16 (CDE data release date 2/17) to 63% in 
2016-17 (CDE target for 2016-17 is 54.7%).  
 

➢ Reclassification of English Learners will increase by 2% from 14.1% in 2015-16 (CDE 
data) to 16.1% in 2016-17  

 

➢ EAP College Readiness Results will increase by 2% in ELA from 11% college ready 
(baseline data CDE 2015) to 13% in 2015-16 to 15% in 2016-17 and from 3% college 
ready in mathematics (baseline data CDE 2015) to 5% in 2015-16 to 7% in 2016-17  
 

➢ API (N/A for 2016-17 school year)  
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➢ CAASPP Assessment results school wide  will increase by 5% in ELA from 30% 
met/exceeded standard in 2015-16 to 35% in 2016-17 and from 19% in mathematics from 
to 24% met/exceeded standard in 2016-17  
 

➢ CAASPP Assessment results for English Learners will increase by 5% in ELA from 8% 
met/exceeded standard in 2015-16 to 13% in 2016-17 and from 7% met/exceeded 
standard in mathematics in 2015-16 to 12% in 2016-17.  
 

➢ Quantitative Reading Inventory (QRI) reading levels for students reading below grade 
level and served by Reading Intervention Specialists will increase by one or more levels 
by the end of the 2016-17 school year (baseline percentage will be established at the 
beginning of the 2016-17 school year).  

 

To measure Goal 2: Increase parental involvement and enhance student engagement through 
a variety of enrichment opportunities. 

➢ AP Pass Rate will increase by 1% from 32% 2014-15 (baseline 2015 CDE data) to 33% 
in 2015-16 (data not yet released) to 34% in 2016-17.  

 

➢ The percentage of student who took at least one AP Exam will increase from 20.6% in 
2014-2015 (baseline 2015 CDE data) to 21.6% in 2015-2016 and 22.6% in 2016-2017.   

 

➢  Continue to offer the PIQE Program (Parent Education and Leadership Program) at level 
1 and 2 to parents in 2016-2017. Parent attendance goal to PIQE levels 1 & 2 will be 200 
parents for the 2016-2017 school year. 

 

➢ As a result of the expanded enrichment programs aligned to college, career, and 
leadership, the number of students entering four-year colleges/universities (Local data 
collection, 30 out of 300 students) will increase from 10% to 12% of the graduating class 
in 2016-17.  

 

➢ Through the addition of new College and Career Pathways and a Broad Course of Study, 
student participation in CTE career pathways will increase by 50% in 2016-2017 to enroll 
160 students. Recruitment will focus on unduplicated and special education students.  

 

➢ The District will offer five adult education classes and establish a baseline of 125 adult 
students participating in 2016-2017 

 

To measure Goal 3: Increase graduation rate, reduce suspensions/expulsions and improve 
social-emotional skills 

➢ High School graduation rates will continue to increase at 1% per year from 87.9% in 
2015-16 to 88.9% in 2016-17. ( Source: DataQuest)  
 

➢ A-G completion rates will continue to increase by 3% per year from 34.9% in 2014-2015, 
37.9% in 2015-2016 and up to 40.9% in 2016-17.  
 

➢ In alignment with the district LCAP, SPHS will maintain district attendance rates at 95% 
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or higher.  
 

➢ Santa Paula High School dropout rate will decrease by 0.5% per year from 4.0% in 2014-
15 to 3.5% in 2015-16 to 3.0% in 2016-2017 (Source DataQuest)  
 

➢ District will reduce Out of School Suspension by 5% from 229 suspensions in 2015-16 
to 213 suspensions in 2016- 17 (Source DataQuest)  
 

➢ District will maintain expulsion rate at 0.09% from 2015-16 to 2016-17 (Source 
DataQuest)  
 

➢ District Truancy rate will decrease by 2% per year from 35.3% in 2014-15 to 31.3% in 
2016-17 (Source DataQuest) 

 

To measure Goal 4: Create a welcoming and efficient school climate for staff, students, parents 
and public 

➢ SPHS will maintain appropriately assigned and fully credentialed teachers for the pupils 
they are teaching at 98% or higher.  

 

➢ SPHS will continue to receive a rating of "good" or better on the annual Facility 
Inspection Tool (FIT) inspection.  

 

➢ Identified corrections on Fire Department, Health & Safety, or Risk Management 
Inspection Reports which will be handled and corrected within 45 days of receipt of 
report.  

 

➢ Nutrition Program will introduce the Harvest of the Month Program at the High School  
 

➢ SPHS Maintenance Work Orders will be assigned to a maintenance staff within 48 hours. 
2016/17 the response time to close and complete a work order will be tracked for a 
baseline to improve in future years.  

 

➢ At least one water hydration station will be added to each of the K-8 school sites.  
 

➢ A plan will be established for a Literacy Center. 
 
5d. Description of goals taken from LCAP:  

The results of local and CAASPP data helped the district and stakeholders identify four goals.  
They are as follows: 
 

1) Increase academic achievement at all grade levels in ELA and Math and implement 
State Standards in all core subjects. 

2) Increase parent involvement and enhance student engagement through a variety of 
enrichment opportunities. 

3) Increase graduation rates, reduce suspensions/expulsions and improve social-
emotional skills. 

4) Create a welcoming and efficient school climate for staff, students, parents and public 
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B) School Program Data 

B1. Description of regular program of study: 
Santa Paula High School provides a comprehensive program of study with rigorous 
graduation requirements.  Graduation requirements at Santa Paula High School include math, 
English, science and history (see chart below) as well as a freshmen course Choices: College 
and Career, which uses curriculum from the Get Focused Stay Focused initiative 
(http://getfocusedstayfocused.org). 

 

This course, previously called 9th Grade Transitions is a one semester course that replaced 
the traditional Geography course.  Choices: College and Career is a career exploration 
course that helps students evaluate their values, skills, personality, aptitudes, and desired 
lifestyle.  With this information, students research career and educational opportunities to 
help them develop realistic career goals.  This class features an Online 10 Year Plan 
component which students return to and update throughout their four years at Santa Paula 
High School.  Teachers, counselors, and administrators have access to the Online 10 Year 
Plan, and can use this as a resource when counseling students academically and behaviorally. 

 

Choices: College and Career is a graduation requirement for all students.  The only 
exception is students in the Human Services Academy and AVID.  In these programs the 
core of the Choices: College and Career class, the online 10 year plan, is embedded into 
Intro to Human Services and AVID 1, freshmen courses.  These students finish their 
respective freshmen classes with the same 10 year plan that all other Choices: College and 
Career students do.  Consequently, Intro the Human Services and AVID 1, are accepted as a 
substitute for Choices: College and Career graduation requirement. 

 

SPHS Graduation Requirements: 
Subjects Required Units Subjects Required Units 
English  9  Semester 1 5 Global Science Semester 1 5 
English  9  Semester 2 5 Global Science Semester 2 5 
English 10 Semester 1 5 Biology Semester 1 5 
English 10 Semester 2 5 Biology Semester 2 5 
English 11 Semester 1 5 Physical Education 5 
English 11 Semester 2 5 Physical Education 5 
English 12 ERWC Semester 1 5 Physical Education 5 
English 12 ERWC Semester 2 5 Physical Education 5 
Choices: College & Career 5 VPA, Foreign Language, Career Technical 

Education 
10 

Health 5 VPA, Foreign Language, Career Technical 
Education 

10 

World History  Semester 1 5 Elective 5 
World History  Semester 2 5 Elective 5 
U.S. History Semester 1 5 Elective 5 
U.S. History Semester 2 5 Elective 5 
American Government  5 Elective 5 
Economics  5 Elective 5 
Mathematics: Secondary Math 1  5 Elective 5 
Mathematics: Secondary Math 1 5 Elective 5 
Mathematics: Secondary Math 2 5 Elective 5 
Mathematics: Secondary Math 2 5 Elective 5 
Mathematics: 5 Elective 5 
Mathematics:                    5 Elective 5 
  Total  
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B2. Succinct summary of all types of intervention done 
a) Intervention Programs 

1) EL: Santa Paula High School has a wide variety of programs, strategies, and 
interventions to help English Learners (EL) students achieve academic success.  They 
are as follows: 

➢ An Intervention Coordinator and EL Guidance Counselor who work to ensure EL 
students are appropriately placed in classes and that teachers are aware of student 
CELDT levels. 

➢ An ELD Coordinator (position vacant in 2016-2017) who meets with students 
individually to share and discuss the results of the CELDT exam and how to 
redesignate.  The ELD Coordinator also works with teachers to develop and refine 
strategies for EL students at all CELDT levels. 

➢ A CELDT assembly to inform students of the importance and meaning of the 
CELDT test. 

➢ Employment of 4 bilingual-instructional aides to assist EL students in the 
classroom. 

➢ Ongoing professional development focused on differentiation strategies for ELs. 
➢ To meet the needs of struggling LTEL (long term English Learner) students there 

is an elective class, English 3D.  This class was created to help EL students 
accelerate their acquisition of English.  English 3D uses contemporary news 
articles that are high interest to students and gives students a chance to  
 
hear, analyze, and examine both sides of the argument. Students are taught with 
highly structured lessons that include mixed media, thinking maps, and other 
graphic organizers to develop their own opinion about the issues, and argue their 
position through a variety of different ways: writing, speaking, listening, and 
reading.  By the end of the English 3D course students will be able to: 

1. Read closely and analytically to comprehend a range of increasingly 
complex literary and informational texts. 

2. Produce effective and well-grounded writing for a range of purposes and 
audiences. 

3. Employ effective speaking and listening skills for a range of purposes and 
audiences. 

4. Engage in research/inquiry to investigate topics, and to analyze, integrate, 
and present information. 

 

i. Socio-economically disadvantaged: Santa Paula High School has many programs 
that address the needs of socio-economically disadvantaged students: 

 

2) Socio Economically Disadvantaged Students 

 2013-2014 2014-2015 2015-2016 

#  1241 1247 1300 

%  80.47% 80.86% 81.86% 
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 Socio Economically Disadvantaged by Ethnicity Percent 

 2013-2014 2014-2015 2015-2016 

Hispanic 96.46% 96.87% 96.46% 

Am Indian/AK 
Nat. 

0.00% 0.00% 0.00% 

Asian 0.15% 0.24% 0.15% 

Black/Af. 
American 

0.15% 0.24% 0.15% 

Pacific Islander 2.85% 0.00% 2.85% 

White 0.15% 2.57% 0.15% 

Multiple 0.00% 0.08% 0.00% 

Missing 96.46% 0% 96.46% 
 

➢ An intervention period (previously mentioned EXCEL Period) was added to the 
school day during the 2013-2014 and 2014-2015 school years. 

➢ Credit recovery programs like Cyber High. 
➢ Beginning in 2014, a full time Intervention Counselor, funded through LCAP, 

was added to the staff to support and monitor student behavior and crises. 
➢ Since 2015-16 through the 2016-2017 school year SPHS debuted five new career 

pathways (Agricultural Business, Design Visual and Media Arts, Engineering 
Design, Patient Care, and Public Safety) through the Ventura County Innovates 
(VC Innovates) grant, California Pathways Trust Grant, in addition to the already 
existing California Partnership Academies (CPA).  These pathways focus on high 
skilled, high demand, and high wage jobs needed in the community.  The courses 
in these pathways prepare students for careers right after high school as well as 
continued collegiate study and are intended to culminate in industry certification.  
Many of these courses are currently, or will in the near future, be articulated with 
the local community college, Ventura College. 

➢ Parent Institute for Quality Education (PIQE) in addition to a variety of other 
workshops and seminars to support and inform students and parents about college 
and career opportunities. 

➢ Get Focused Stay Focused (GFSF) curriculum in the 9th grade Choices: College 
and Career class.  This curriculum is designed to help students transition into 
high school, establish long term career goals, and create a dynamic digital ten 
year plan.  This ten year plan is a tool accessible to the student, teacher, and 
counseling staff throughout the high school career that can be used to help focus 
and guide discussions and plans about the student’s academic goals and behavior.  
The 2015-16, 9th grade class was the first to experience this curriculum.  

➢ The AVID (Advancement Via Individual Determination) program has increased 
in size over the last three school years from 8 sections to 9 sections to support 
students determined to attend a 4 year university by providing them with the skills 
and knowledge they will need to become successful college students. 

 

3) Interventions for students below proficient:  
➢ For students not prepared for Math 1, SPHS created Math 1A and Math 1B.  These 

two classes cover the same material as Math 1 but do so over two years.  Students 
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who do not pass 8th grade math and/or perform poorly on CAASPP and local 
interim assessments are placed in the Math 1A/1B sequence. 

➢ Cyber High online courses provide a credit recovery opportunity for students 
struggling to earn all necessary credits. 

 
4. Services for special education: SPHS meets and exceeds all legal requirements to 
support special education students. 

➢ SPHS has a counselor provided by the Department of Rehabilitation to support 
special education students’ transition to careers. 

➢ A dedicated Special Education guidance counselor as well as a speech 
pathologist, psychologist, program specialist/director, administrator, and a 
dedicated administrative assistant to schedule IEPs, disseminate IEPs to 
appropriate teachers and support the certificated special education staff. 
 

5. Other:  Other intervention not previously mentioned include: 
➢ After School tutoring three days a week.  Tutors are SPHS teachers who meet 

with students in the library for an hour after school to help them with math, 
English, science, and history homework. 

➢ There is a computer lab open Mondays, Tuesdays, and Thursdays for an hour 
after school for Cyber High students.   

➢ Saturday School in addition to serving as a way to recoup ADA (annual daily 
attendance) and as a discipline tool is also an RtI (Response to Intervention) Tier 
2 academic intervention that allows students the opportunity to makeup work. 
The PE Department allows students to make up missed PE days or to complete 
missed/late school work, teachers of students with Ds and Fs can assign students 
to Saturday School. Ten percent of student body, 100-150 students on average 
attend each week. 

➢ Numbers of Migrant, Homeless Education, Indian Education, Foster Youth 
Services. 
 

 2013-2014 2014-2015 2015-2016 

Foster Youth 2 3 4 

McKinney Vento Homeless Children 153 248 177 

Migrant 65 37 31 

American Indian/AK Native 0 0 0 
 
SPHS has a Guidance Counselor and Migrant Student Coordinator who runs an 
afterschool tutoring program for migrant students.  The Migrant Student 
Coordinator also follows up with migrant students to ensure that they are 
progressing academically and have needed supports.  All migrant students also 
have access to the CyberHigh/PASS program to stay on track for graduation. 
 
There is a district administrator who monitors and follows the progress of 
homeless students.  Needed school and other resources are provided for homeless 
youth.   
 
Foster youth are closely monitored by counselors with regards to their academic 
achievement. Counselors are aware of the foster youth on their caseloads. SPHS 
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also works closely with foster youth social workers. 
 
All students including foster youth, homeless, and migrant students have access 
to CyberHigh, after school tutoring, and the Intervention Counselor.  The 
Intervention Counselor closely monitors these students academically and 
behaviorally.  Counselors check in with each student on a weekly basis to check 
in and discuss academic and other needs. 

 
b. Online Instruction   

1. Types of online instruction: Online instruction at Santa Paula High School is 
asynchronous.  The curriculum is almost 100% A-G approved and the primary 
function of online instruction is credit recovery.  Approximately 90% of students 
utilizing online education at Santa Paula High School are recovering credits.  The 
other 10% are Independent Studies and Home Hospital students.  To facilitate online 
learning needs Santa Paula High School utilizes the Cyber High A-G approved 
curriculum.  The only exception to A-G approval is Biology.  The Cyber High 
Biology class does not offer a lab component and is therefore not A-G approved. 
 

2. Learning management software (LMS):  In the past Santa Paula High School used 
the Schoology platform.  Currently SPUSD is in the process of transitioning to the 
Canvas online learning management software.  This transition is being conducted in 
cooperation and with assistance from Ventura County Innovates (VC Innovates). 
Currently the English Department is piloting the use of Canvas. 
 

3. Hardware/software requirements: The courses are delivered over the Internet and 
work best with either Chrome or Firefox browsers. 
 

4. Teacher and support staff qualifications: The online learning program is directed 
by Assistant Principal Dr. George Williams.  Dr. Williams oversees the 
implementation and monitoring of students and staff using the Cyber High program.  
Dr. Williams and support staff use training and technical support provided by Cyber 
High.  All of the curriculum comes from and is developed by Cyber High. Courses are 
validated through the Fresno County Office of Education.  Starting in the 2nd semester 
of the 2016-2017 school year professional development and training will be provided 
to SPHS staff on how to utilize the Canvas learning management software. 

 
5. Personnel involved in the instructional process: Many people are involved in the 

online instructional process.  Typically, a student using Cyber High for credit recovery 
will initially be referred by a counselor.  After a brief meeting with Assistant Principal 
Dr. Williams, the student is issued a password and given an overview and training on 
CyberHigh.  Credit recovery students can work independently outside of school, or 
they can utilize a monitored computer lab on Mondays, Tuesdays, and Thursdays after 
school or during Saturday School.  While coursework may be completed off site, any 
unit test or assessment must be approved by either Dr. Williams or the dedicated 
computer lab monitor and must be done in the presence of the monitor.   

 
 Students who use CyberHigh for independent studies regularly meet with the dedicated 
Independent Studies teacher.  This staff member works closely with Dr. Williams to 
ensure that these students are completing their coursework and taking assessments to 
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earn credits. 
 

6. Curriculum offered onsite or outsourced: The Cyber High curriculum is offered 
onsite; however, the Fresno County Office of Education develops all CyberHigh 
curriculum. 
 

7. Types of instruction offered, synchronous or asynchronous: The online instruction 
program at Santa Paula High School is asynchronous. 

 
8. Methods and processes used to ensure all students have access to instructional 

programs necessary for student learning: Santa Paula High School goes to all 
necessary lengths to ensure that all students have access to the online instruction 
program.  When a student falls behind in credits a counselor coordinates with the 
student, parents, teachers, and administrators as necessary to determine the best 
solution for that student. Santa Paula High School purchases CyberHigh unlimited 
licenses. 

 
 SPED students go through and IEP review prior to signing up for Cyber High to ensure 
that all accommodations are being met and can be met in the Cyber High learning 
environment.  Cyber High offers CP and Basic level classes but does not offer 
accommodated or modified curriculum; however, there are some limited 
accommodations that can be made with regard to grading scale and limiting multiple 
choice questions to three answer choices instead of four. Students using CyberHigh 
on independent study or Home and Hospital have a teacher who meets with them to 
support their progress. 

 
 The school district can provide a laptop to a student who does not have access to a 
computer at home.  If students lack internet access they can also use a teacher-staffed 
computer lab after school on Mondays, Tuesdays, and Thursdays.  This lab is open for 
at least one hour and hours are extended as the semester draws to a close.  Additionally, 
students have access computers and the internet in the Career Center before school, at 
nutrition, lunch, and afterschool as well as campus wide wifi.  Finally, students can 
voluntarily attend Saturday School to use a computer lab during Saturday School to 
complete Cyber High courses.  

 
9. Types of assessments and assessment processes: The Cyber High online learning 

system utilizes a variety of assessment types.  Students must complete and pass 
multiple quizzes before taking a unit test.  Unit tests typically include any of the 
following types of assessment: multiple choice questions, fill in the blank, true/false, 
or a brief writing assignment. Students must take 5 unit tests to successfully complete 
and receive 5 units for each course. 
 

10. School culture for the online environment, including types of school and 
community activities, opportunities for student involvement, and participation 
data:  Participation in online learning at Santa Paula High School was 7% of the 
student population in the 2015-2016 school year.  Completion rates and overall grades 
between Cyber High and regular college prep classes are similar. 
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 2013-2014 2014-2015 2015-2016 

Cyber High Pass Rate 94% 92% 86% 

Non Cyber High Pass Rate 88% 90% 88% 

Cyber High Avg. Grade 77% 76% 72% 

Non Cyber High Avg. GPA 2.7 GPA 2.55 GPA 2.45 GPA 

 
11. Orientation process for incoming students and parents to understand 

expectations for the online learning environment: Typically, students referred to 
Cyber High online learning are initially referred by a counselor.  The student is 
provided a form that must be signed by a parent and then submitted to Assistant 
Principal Dr. Williams.  Dr. Williams briefly meets with the student to explain the 
program and how it works.  Students are given a login and made aware of the 
availability of computers and computer labs on campus 

 
 Student progress is monitored remotely by counselors and administration.  Parent 
logins to monitor student progress are available upon request.  If a student is inactive 
on the software for 30 days their work is saved and they are automatically unenrolled 
from their Cyber High class/es.  At this point a student must contact AP Dr. Williams 
or their counselor to re-enroll and re-access their coursework.   

 
12. Student/Teacher interaction on a typical day:  Students independently complete 

CyberHigh coursework and do not typically maintain day to day interaction with 
teachers about Cyber High.  The Independent Studies teacher schedules appointments 
with students every week to take tests and discuss progress but students are not 
required to come on campus every day.  Students using Cyber High for credit recovery 
must, through their own initiative, meet with a teacher at a lab to take unit tests but 
otherwise can complete their coursework offsite. SPHS has an Independent Studies 
teacher and CyberHigh after-school teacher who are both available on a typical day.  
 

13. Student support services, including response to intervention (RTI), academic 
counseling and support for equal access, personal counseling, college and career 
preparation support, and health services. 
All students using Cyber High at Santa Paula High School have access to all other 
student services.  They maintain the same counselor, have access to any legally 
mandated accommodations, and can use any other student program or service 
available at Santa Paula High School. 

 
  Other Online Learning at SPHS: 

In addition to the Cyber High program, SPHS offers two other courses that include 
online components.  In the Choices: College and Career course and in Spanish 1  
and 2 introductory courses students have online activities to complete.  In Choices: 
College and Career all content is delivered through my10yearplan.com.  The content  
 
and activities on the website are the same as those found in the student issued 
workbooks.  The online 10 Year Plan is a digital portfolio and is the  key summative 
assessment for the course. 
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Counseling staff is responsible for creating student accounts; however, once created 
individual teachers manage their classes.  Although there are no opportunities to 
modify the online curriculum to accommodate student needs, teachers are able to 
adjust grading practices accordingly.  To ensure that all students have access to the 
computer time needed to complete their online 10 year plan site administration has 
granted Choices: College and Career Classes the ability to schedule computer lab 
time every Friday of the school year except during conflicts with testing schedules. 
 
In Spanish classes students use www.vhlcentral.com from Vista Higher Learning to 
practice language skills.  This website was developed by the publisher of the newly 
adopted textbook Descubre, and can be accessed anywhere there is an internet 
connection.   
 
For each unit of study teachers select online exercises for students to complete that 
support student learning.  for example students can build vocabulary, practice 
grammar or listening and speaking skills.  Each teacher books computer lab time for 
students to complete their online Spanish work but sometimes online activities are 
assigned for homework.   
 
Teachers can accommodate this curriculum to meet individual student needs (per 
IEPs/504s) by varying the number of assignments a student has to complete, the type 
of assignments, and the number of attempts allowed. 

 
c. Focused Programs 

1. Types of instruction and extended learning opportunities:  Santa Paula High School 
offers students diverse academic and career opportunities.  In addition to offering 
college prep classes Santa Paula High School has two California Partnership academies 
(Human Services Academy and Agriculture Academy), AVID, five CTE Pathways 
funded through the VC Innovates grant (Agricultural Business, Design, Visual and 
Media Arts, Engineering Design, Patient Care, and Public Safety), and the Regional 
Occupational Program (ROP). 

 
Santa Paula High School has implemented the Get Focused, Stay Focused (GFSF) 
curriculum in the 9th grade Choices: College and Career classes. It supports the VC 
Innovates CTE Pathways rollout over the past two years. This class is a graduation 
requirement and is taken by all freshmen as they transition to high school. The GFSF 
curriculum and Choices Class is a personality and career exploration course housed in 
the History/Social Science department.  This five unit semester long course guides 
students as they examine who they are, what they want in life, and how to create a plan 
to meet their long term goals.   
 
All students in the class complete an online 10 year plan which is revisited throughout 
their four years at Santa Paula High School in targeted career modules. These diverse 
options give students a wide range of options to help them explore possible career and 
professional interests.  Students who do not take Choices: College and Career are in 
the Human Services Academy or AVID and have the GFSF curriculum and online 10 
Year Plan embedded into the freshmen level courses of the respective programs.  This 
ensures that every freshman at Santa Paula High School has the opportunity to take 
advantage of the career exploration opportunities. 
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2. Specific technical requirements: Technical requirement for the GFSF program 
requires an up to date internet browser and has an online platform. Technical 
requirements vary for other extended learning opportunities.  Each program maintains 
separate categorical and/or grant funding for their materials. 
 
Partnership Academies: Santa Paula High School has two California Partnership 
Academies:  Health and Human Services Academy and Agricultural Science Academy. 
The Partnership Academy model is structured as a school-within-a-school model and 
is a three year program, grades 10-12. The components of a CPA are:   
 

● Career themed curriculum coordinated with related academic classes 
● Voluntary student selection process that identified interested ninth graders 
● Team of teachers who collaborate, plan and implement the program 
● Motivational activities with private sector involvement (integrated projectors, 

mentor program, classroom speakers, field trips, and exploration of 
postsecondary and career options) 

● Workplace learning opportunities that include job shadowing and internships 
 

The Human Services Academy (HSA) has one computer lab/classroom dedicated for 
the academy specific Human Services CTE classes.  The Agriculture Academy also 
has a dedicated classroom and storage space and maintains operations on both the 
district farm where students focus on horticulture, as well as at an additional off site 
farm where students learn about raising livestock.  The Agriculture Academy also 
maintains several vehicles, a shop, and a variety of specialized tools and pieces of 
equipment.  Both academies have common prep periods for teachers (4th period for Ag, 
5th for HSA), and both academies have a monthly meeting to discuss strategies to meet 
the academic needs of students as well as upcoming academy events. The Agriculture 
Academy accesses computer labs on campus as needed. 
 
AVID (Advancement Via Individual Determination): The AVID program does not 
have any specific technical requirements.  Students in AVID 1 meet and fulfill all of 
the requirements for the online 10 Year Plan from the Choices: College and Career 
course—for this requirement AVID 1 classes receive the same priority access to 
computer labs that Choices: College and Career classes have. 
 
Choices: College and Career: The Choices classes receive some priority access to 
computer labs in order to ensure that all students have adequate time to complete the 
online 10 year plan. 
 
CTE Pathways: The VC Innovates CTE career pathways use discipline specific 
technology and equipment as needed.  For example, the Patient Care pathway uses 
medical training equipment, in the Agriculture Business students utilize the district 
owned farm, and students in the Robotics course use mechanical and digital 
components to build a competition robot. 
 
ROP: ROP classes are taught both onsite and offsite at the Career Education Center 
(CEC).  Santa Paula High School offers 5 ROP courses on its campus that complement 
CTE pathway and academy programs. The on campus ROP courses access computer 
labs on campus as needed for the Honors Robotics, Computing with Robotics, 
Agriculture Business, Introduction to Law Enforcement and Medical Terminology. All 
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ROP courses are supported by the Ventura County Office of Education and uses the 
Canvas online portal to deliver its curriculum. The technical requirements for off 
campus ROP programs are individually met by the Ventura County Office of 
Education. 
 

3. Teacher and support staff qualifications: 
All staff involved in extended learning opportunities at Santa Paula High School are 
qualified with appropriate credentials and training. 
 
Partnership Academies: All academy staff have appropriate CTE credentials (as 
needed) and many of the academy teachers attend the annual state academy conference 
in Sacramento, Educating for Careers.  Both academies have common prep periods for 
teachers (4th period for Ag, 5th for HSA), and both academies have a monthly meeting 
to discuss strategies to meet the academic needs of students as well as upcoming 
academy events. 
 
AVID: AVID teachers are all AVID trained and most attend AVID Summer Institute 
every year.  The AVID Site team meets once a month to plan AVID events, identify 
AVID student needs and collaborate on common WICOR strategies (writing, inquiry, 
collaboration, organization, reading). 
 
Choices: College and Career: All teachers teaching the Choices: College and Career 
classes, including the Intro to Human Services and AVID 1 teachers have attended a 
training, sponsored by Academic Innovations as a part of the Get Focus Stay Focused 
curriculum initiative.   
 
CTE Pathways: Teachers in the five CTE pathways have CTE credentials as needed 
and work with VC Innovates to ensure that students are receiving appropriate career 
and technical education, aligned to the CTE standards.  VC Innovates hosts events for 
pathway teachers across the county to meet and share strategies and curriculum. 
 
 
ROP: All ROP teachers are appropriately certified and hired by the Career Education 
Center. 

 
4. Curriculum offered both onsite and outsourced: 

Partnership Academies: Students in the Agriculture Academy an offsite, local, 
district owned farm.  Additionally, students in both the Ag Academy and HSA both 
complete internships at a variety of off site locations in the private sector. 
 
AVID: The AVID program offers all curriculum onsite.  Teacher use both AVID 
developed curriculum in conjunction with locally developed curriculum. 
 
Choices: College and Career: The Choices: College and Career class utilizes the 
Career Choices and Changes textbook and workbook from Academic Innovations, 
curriculum developed by the Get Focused Stay Focused initiative, as well as locally 
developed curriculum. 
 
CTE Pathways: Curriculum for the CTE pathway classes is provided by the Career 
Education Center through county-wide curriculum collaborations with the help of 
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industry-specific liaisons. Industry events are grant funded through the VCOE run VC 
Innovates program.  Teachers supplement curricula with locally designed content as 
well. 
 
ROP: Students can take certain ROP classes on the SPHS campus as listed previously. 
Juniors and Seniors enrolled in off campus classes offered at the Regional Occupation 
Program (ROP) travel to the Career Education Center (CEC) at the Camarillo Airport, 
approximately 18 miles or 30 minutes away.  These courses use curriculum developed 
through the CEC. 
 

5. Types of assessments and assessment process: Each extended learning program uses 
discipline specific assessments to measure student learning.  For example, the Choices: 
College and Career class uses the online 10 year plan as a major assessment of student 
learning, the Human Services Academy students create a portfolio to demonstrate 
mastery of concepts and skills, and students in the Agriculture Academy use the district 
owned farm to demonstrate mastery of agriculture and husbandry skills and concepts. 

 
6. How programs support college, career, and other goals:  All extended learning 

opportunities on the Santa Paula High School campus were selected and receive 
continued support because they help create college and career ready students.  The 
Choices Class is the foundation of college and career readiness at SPHS.  This class 
ensures that all students have the opportunities to explore career and college 
opportunities to determine what path they need to take in order to reach their long term 
lifestyle goals.  Additionally, the GFSF curriculum was selected for the Choices: 
College and Career course because it helps meet the needs of 9th grade students.  9th 
graders at Santa Paula High School face perennial problems with behavior, academic 
success, and motivation.   
 

The GFSF curriculum addresses these problems through its unique and supportive focus.  
Teachers of the Choices class use positive behavior intervention systems as well as 
restorative justice principles to create a safe and supportive learning environment.  
Moreover the reflective and exploratory nature of the curriculum is focused on self-
learning and life skills.  In this class students research potential careers based upon their 
skills, aptitudes, and lifestyle goals.  They then select a career to focus on and research 
the high school and post high school education and training they will need in order to 
successfully enter the field.   

 
 This process helps 9th graders see the value in their high school studies and help students 
self-select long term goals to work toward and monitor throughout their high school 
career. 

 
7. Orientation process for incoming students to understand expectations: 

Each program has its own policies for incoming students. All students submit an 
application to their program of choice for AVID and pathways/academies. The advisors 
for each academy and AVID meet with students to review expectations and criteria for 
the program. Moreover to address the needs of new freshmen the SPHS Link Crew 
students help organize freshmen orientation through campus tours, team building 
activities, spirit activities, and a peer mentoring program.  The Link Crew peer 
mentoring program pairs each incoming freshmen with an upperclassmen who 
regularly checks in with their freshmen, helps them organize their school work, helps 
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them find academic or emotional help, as needed. 
 
Additionally, at the beginning of every school year the SPHS administration conducts 
grade level assemblies to inform and remind all students of campus expectations, 
introduce administrators and office staff, and review major policies. 
 
The Choices class serves as a foundational orientation course for all freshmen.  In this 
course students learn organizational skills and teachers focus on helping freshmen find 
and identify resources for students on campus. Teachers of the Choices classes also 
work with the Link Crew director to support freshmen events. 
 
Each teacher at SPHS has a syllabus that is reviewed with students and made available 
for parents.  Campus administration also maintains a copy of all syllabi. All students 
receive a student planner with useful information to support curriculum and school 
policies. 

 
8. Frequency of student/teacher interactions: All of the extended learning 

opportunities described meet every school day except for ROP classes which typically 
meet up to two times a week. 
 

9. Support for equal access: All students at SPHS have equal access to participate in 
extended learning opportunities.  504 Plans and IEPs do not prevent a student from 
enrolling in one of the extended learning opportunities.  Counselors and support staff 
work with teachers to appropriately meet all legal obligations to accommodate for all 
special populations at Santa Paula High School. 

 
10. Partnerships with business, industry, and community: SPHS maintains many 

community partnerships.  One of the largest community partnerships is with VC 
Innovates.  VC Innovates, is the name of a VCOE grant program (part of the California 
Career Pathways Trust grant program) and is operated and run through the Ventura 
County Office of Education.  VC Innovates involves a consortium of Ventura County 
schools whose sole purpose is the implementation and development of 65 Career 
Technical Education pathways across the county. It is operating with funding from a 
$23.4 million multi-year grant.  They support the development of academic CTE 
programs across the county that help students develop career skills in high school.   

 
VC Innovates helps to fund Choices class as well as the five CTE pathways.  Many of 
the classes in the pathways are also articulated with Ventura College.  Students enrolled 
in these courses have the opportunity to petition for credit at Ventura College.  
Additionally, the Choices class is articulated with Moorpark College (in the future 
articulation will be with Ventura College) and all freshmen students who meet the 
specific college requirements have the opportunity to petition for college credit.   
 
Both CPA academies (Agriculture and Health and Human Services) have numerous 
partnerships with business, industry and community in the city of Santa Paula. Each 
academy places interns at Ag businesses and farms in the community and HSA (Human 
Services Academy) places interns at health/medical offices/agencies, city and police 
department and partners with Big Brother/Big Sisters of Ventura County, the Boys and 
Girls Club, SPUSD. See the appendix for a detailed list of partners. 
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Most recently, the Agricultural Business CTE pathway (VC Innovates) has partnered 
with Mission Produce, a major producer of avocados in Ventura County 
 

C. Demographic Data 

1. Socioeconomic status of the school according to the district data collections 
a. Parent Education Level—1526 responses 

Parent Education Level 2015-2016 Number of Parents % of Parents 
Decline to State 98 6.42% 
Not HS Graduate 687 45.02% 
Some College 295 19.33% 
College Degree 424 27.79% 
Graduate Degree 22 1.44% 

 

 

b. Percent of eligible Free and Reduced Lunch students 
Program 2013-2014 2014-2015 2015-2016 
Grand Total 1180 1182 1216 
% of Students 76.52% 76.65% 76.57% 

 

 

2. Student Enrollment 
Total Student Enrollment 

 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 

Total 1503 1477 1549 1541 1542 1588 

 

 

2.1 Grade Level 

 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 
Grade 9 515 453 517 414 439 460 
Grade 10 386 424 402 456 391 437 
Grade 11 321 308 329 337 370 332 
Grade 12 281 292 301 334 342 359 

 

 

2.2 Gender 

  2013-2014 2014-2015 2015-2016 
Percent 
Female  50.81% 49.81% 50.57% 
Percent Male 49.19% 50.19% 49.43% 
# Female 783 768 803 
# Male 758 774 785 
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2.3 Ethnicity 

SPHS Enrollment by Ethnicity: Numbers 

 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 
Hispanic 1402 1390 1447 1440 1463 1510 
American Indian/ 
AK Native 8 6 3 0 0  
Asian 0 4 3 6 3 4 
African American 6 3 3 5 5 2 
Pacific Islander 3 3 3 2 0 2 
White 78 66 87 86 70 70 
Multiple 6 5 3 2 1 1 

 

 

SPHS Enrollment by Ethnicity: Percent 

 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 
Hispanic 93.20% 94.10% 93.41% 93.45% 94.88% 95.09% 
American 
Indian/ AK 
Native 

0.53% 0.40% 0.19% 0.00% 0.00% 0.00% 

Asian 0.00% 0.27% 0.19% 0.39% 0.19% 0.19% 
African 
American 

0.39% 0.20% 0.19% 0.32% 0.32% 0.13% 

Pacific Islander 0.19% 0.20% 0.19% 0.13% 0.00% 0.13% 
White 5.18% 4.46% 5.61% 5.58% 4.54% 4.35% 
Multiple 0.39% 0.33% 0.19% 0.13% 0.06% 0.13% 

 

2.4 Predominate Languages other than English 

  2013-2014 2014-2015 2015-2016 
English  507 485 676 
Spanish  1031 1055 1109 

Other  
2 Vietnamese, 1 

unknown 
1 Vietnamese, 1 

Armenian 

1 Vietnamese, 1 
Armenian, Mixtec 

1 
 

 2.5 Title I 

 

 2013-2014 2014-2015 2015-2016 

Title I funding 
(DISTRICT) 

1,164,755 1,261,770 1,232,292 
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2.6 Special Needs 

  
  2013-2014 2014-2015 2015-2016 
Migrant Education  65 37 31 
English Learners  385 302 275 
Special Education 166 192 197 
504 27 43 56 
AVID 120 177 243 
Independent Study 41 28 20 
GATE 186 201 213 
AP Courses, enrollments  307 327 362 
Honors Courses, 
enrollments 1335 1132 1262 
Agriculture Academy 136 133 126 
Human Services  Acad. 168 170 162 
Socioeconomic 
Disadvantaged 1241 1247 1299 

 

1. Language Proficiency Numbers: 
3a. English Learners 

  2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 
EL Students 
Only (Total ) 483 443 433 385 302 275 
EL Students 
Only (% ) 32.10% 30.00% 28.00% 25.00% 19.60% 17.3% 

 

 3b. Fluent--English Proficient 

  2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 
FEP Students 
Only (Total )  312 516 595 648 745 835 
FEP Students 
Only (% ) 20.80% 34.90% 38.40% 42.00% 48.30% 52.58% 

 

 3c. Re-designated FEP (R-FEP) 

  2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 
# of RFEP in 
year 69 2 62 31 60 24 
% Students Re-
designated FEP 12.60% 0.40% 14.00% 7% 15.60% 7.9% 
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D. Data on Addressing the Eight State Priorities: 

1. Conditions of Learning 

a. Degree to which teachers are appropriately assigned 

 2013-2014 2014-2015 2015-2016 

% of teachers fully credentialed 
in their subject area 

98.6% 96.6% 98.3% 

% of teacher highly qualified 
according to ESEA 

98.6% 96.6% 98.3% 

 

b. Additional qualifications for staff 

i. Number of National Board Certified Teachers 

 2013-2014 2014-2015 2015-2016 

% of teachers fully credentialed 
in their subject area 

0 0 0 

% of teacher highly qualified 
according to ESEA 

N/A N/A N/A 

 

ii. Percent of teachers instructing outside credentialed areas and include an explanation 

 2013-2014 2014-2015 2015-2016 

% of teachers teaching outside of 
their credentialed subject area 

1.4% 3.4% 1.7% 

 

iii. Number of teachers with short term staff permits and provisional intern permits 

 2013-2014 2014-2015 2015-2016 

# of Short Term Staff Permits N/A 1 0 

# of Provisional Intern Permits N/A N/A 2 
 

iv. Number with advanced degrees 

  2012-2013 2013-2014 2014-2015 2015-2016 
Bachelors 28 29 34 38 
Masters 32 38 41 38 
Doctorate Degree 1 2 3 2 
Total Advanced (MA +Phd) 33 40 44 40 
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v. Years of Educational Service 

  2013-2014 2014-2015 2015-2016 
Avg. Years’ Service 13 12 12 
Avg. Years District 10 10 10 
First Year Staff 8 16 13 
Second Year Staff 4 5 8 

 

vi. Specialized trainer/intern programs BTSA 

 2013-2014 2014-2015 2015-2016 

# in BTSA 9 8 16 

# in CLAD N/A N/A N/A 
 

 

vii. Professional Development Programs/Activities 

Schoolwide Trainings: all staff have been provided an opportunity to attend standards based 
professional development workshops.   

 

Since the last WASC visit in Spring of 2011, Santa Paula High School administration has strongly 
focused on providing professional development and curriculum development time (extra hours) for all 
faculty and staff. Over 50% of the faculty (teachers/counselors) between 2011-12 and 2013-14 received 
training in the DuFour model of Professional Learning Communities through Solution Tree.  

 

The SPHS Leadership Team all attended PLC conferences with members of their department over three 
years. The SPHS Leadership Team received on-site professional development focused on the topic of 
Common Formative Assessments to support their leading of collaborative subject matter teams at Santa 
Paula High School in the 2012-13 school year.  

 

All departments in 2011-12 and 2012-13 received professional development training from Ventura 
County Office of Education in the Sheltered Instruction Observation Protocol and supporting English 
Learners, including training prior to the school year.  

 

The English, Math, Science and History/Social Science department each received 3-4 trainings a year 
and the Leadership Team received 3-4 trainings each year beginning in 2013-14 and into the present. 
Professional development consultants were also brought in for the Math and Science departments as we 
transitioned to the Common Core and Next Generation Science Standards.  

 

In the 2011-12 through 2012-13 school year, the Math Department received professional development 
training, in the summer and follow up visits from a consultant from the Robert Noyce NSF Math Science 
Scholars Program. The Math department received a one week training with follow up trainings by the  
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Math Visions Project consultant as we transitioned to an Integrated Math sequence in the summer of 
2013 and 2013-14 school year.  

 

The Science Department, in addition to receiving VCOE training from a subject matter expert, received 
professional development support from the It’s About Time company as we adopted a new curriculum 
for our Global Science and Chemistry courses in the 2013-14 to 2015-16 school years.  

 

The Special Education department members join the subject specific professional developments that 
most align with their schedule and are considered members of these department. More than 50% of the 
faculty participated in 5 Instructional Rounds training since spring of 2015, starting with the SPHS 
Leadership Team and in subsequent trainings incorporating faculty members (Elizabeth City, Harvard 
University).  

 

For the past 6 years, all faculty have received professional development through monthly faculty 
meetings on:  Response to Intervention, Rigor and Differentiation, Listening/Speaking, Close Reading, 
Argumentative Writing Strategies, AVID Reading/Writing Strategies, PLCs, CHAMPS, Restorative 
Justice, Supporting English Learners.  

 

For the past six years, Santa Paula High School has slowly transitioned to become a school focused on 
Positive Behavioral Intervention Support (PBIS). In the 2011-12 and 2012-13 school years, a small team 
of administrators and teachers attended CHAMPS training series and began introducing the CHAMPS 
approach across Santa Paula High School. In 2012-13 and 2013-14, a team of administrators, counselors 
and teachers attended Restorative Justice Training. In the 2014-15 school year, 20 faculty and classified 
staff members, attended a Restorative Justice Training series for the purpose of expanding the 
Restorative Justice program at Santa Paula High School.  

 

In the 2012-13 through 2014-15 school years, over 50% of the faculty voluntarily participated in English 
Learner Shadowing focusing on EL Strategies using the Frayer Model, Think Pair Share and Reciprocal 
Teaching and Thinking Map training. 

 

Since the 2011-12 school year, all faculty (teachers, counselors and administration) and classified staff 
are aware of and funded, if requested, to attend relevant Ventura County Office of Education Workshops 
on: Technology, Q-SIS (student information system), Master Scheduling, Long Term English Learners, 
CALL, Common Core/NGSS, Smarter Balanced Assessments, ELD Standards, Legal Forums, Response 
to Intervention (RtI), TUPE (Tobacco Use Prevention Education), L3 (Learn, Lead, Launch), 
Leadership, Family Engagement, Health/Positive Prevention, Suicide Prevention, Positive Behavioral 
Intervention and Support (PBIS).  

 

Over 75% of faculty and staff members have taken advantage of professional development and training 
opportunities. All security staff have had the opportunity to attend Drug Recognition and Impairment 
training. Several security officers and administration have attended this training. 

 

All departments and the majority of department members have taken advantage of opportunities to attend 
professional development conferences and workshops, in addition to professional development provided 
on campus. The Math, Science and History/Social Science Department have all been fully funded to 
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attend a National or State Conference specific to their subject area at least once in the past three years.  

 

The Math Department selected representatives to attend various VCOE Common Core Math Summer 
trainings during the summer of 2013, 2014 and 2015. The English Department has attended multiple 
Common Core, ELD and Writing Workshops at local universities (Cal Lutheran, CSUCI and UCSB) 
and ERWC (English Reading Writing Curriculum) training. The Art Department have attended art 
conferences and workshops. The Spanish Department received focus professional development, as they 
piloted and adopted a new Spanish curriculum, on the TPRS (Teaching Proficiency through Reading 
and Storytelling) approach. The Physical Education department members have had members attend the 
Physical Education, Athletic Coaching and Health, California PE Workshop and Swimming 
Certification training. 

 

Specific Career Technical Education Conferences, collaborations and workshops have been attended by 
all CTE VC Innovates teachers. Pathway specific collaboration meetings for each industry sector have 
been held in partnership with other VC innovates consortium members, including other high schools 
with similar pathways and the Ventura Community College District (VCCD).  

 

All teachers at SPHS who teach in a VC Innovates CTE pathway have been a part of collaboration and 
curriculum development meetings for the past three years. In the Engineering pathway, the Robotics 
teacher attended a C-STEM conference over the summer of 2016 through the University of California, 
a training in the Computing with Robotics curriculum. Both the Agriculture and Human Services 
Academy advisors take teams of 4-5 academy teachers, on an annual basis, to the Educating for Careers 
Conference. Pathway and academy teachers plan to attend this conference in March 2017. The 
Agriculture Academy advisor attends numerous Agriculture conferences and workshops including 
Fall/Spring state and regional trainings with the California Agricultural Teachers Association, Small 
Farms Conference, Ventura College Ag Summit and FFA Conference. 

 

New teachers to Santa Paula High School are funded to attend GOTAGS VCOE training (Getting Off 
to a Good Start at the start of each school year. A few other teachers have attended the GOTAGS 
workshop strand for experienced instructors as needed. For the 2011-12, 2012-13, 2014-15 school years, 
all new teachers were also sent to the Professional Learning Communities Conference through Solution 
Tree. In the 2013-14 and 2014-15 school years  

 

The AVID Site Team has attended a week long summer training since 2011 to present. A site 
administrator attends with the teacher team. An AVID two day training was offered in the 2015-16 
school year to 30 teachers, grades 6-12, including teachers from Santa Paula HS and Isbell Middle 
School. Since the 2014-15 school year, the AVID teacher team has designed a series of professional 
development sessions presented to faculty at faculty meetings. 

 

The entire administrative team, counselors and teachers teaching the Get Focused Stay Focused 
Curriculum in the Choices: College and Career classes received training in the 2013-14 and 2014-15 
school years. 

 

In the past 4 years, administrators have each attended one or two ACSA (Association of California 
School Administrators) Academies: Curriculum and Instruction, Special Education, Categorical 
Programs, Technology. Two administrators and an English teacher attended John Hattie’s Visible  
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Learning training in 2014-15 and 2015-16. 

 

A district team, comprised of district and site administrators and teachers, is a part of the California 
Language Learning Innovation (CALLI), a cross-district collaboration, supported by Stanford 
University and other partners. The principal and one History/Social Science teacher are on the district 
team. Six teachers from SPHS, from the History/Social Science, English departments and AVID 
program, are part of a pilot group of teachers, attended a Fall 2016, on Academic Conversations. Two 
administrators and the SPHS ELD teacher attended three trainings at VCOE on Long Term English 
Learners. 

 

All Advanced Placement teachers of courses that have been added in the past 6 years, have attended 
Advanced Placement training with the College Board. The Advanced Placement program has grown 
from 5 courses to 13 courses. 

 

In the 2015-16 school year, 3 teachers participating in the district’s mini-grant technology program have 
attended district professional development and were funded to attend the Computer Using Educators 
(CUE) Conference and two plan to attend again in the Spring of 2017. 

 

 
viii. Gender and Ethnicity of Staff 

SPHS Certificated Staff Ethnicity by Percent 

  2013-2014 2014-2015 2015-2016 
Hispanic  30.43% 26.90% 25.64 
Amer. Indian/AK Native 1.44% 1.28% 1.28% 
Asian 1.44% 1.28% 2.56% 
African American  0.00% 0.00% 0.00% 
Pacific Islander  0.00% 0.00% 0.00% 
Filipino 1.44% 0.00% 0.00% 
White  65.21% 60.20% 53.84% 
Multiple  0.00% 0.00% 0.00% 
No Response 0.00% 10.25% 16.67% 
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SPHS Certificated Staff Ethnicity by Number 

  2013-2014 2014-2015 2015-2016 
Hispanic  21 21 20 
Amer. Indian/AK Native 1 1 1 
Asian  1 1 2 
African American  0 0 0 
Pacific Islander  0 0 0 
Filipino  1 0 0 
White  45 47 42 
Multiple  0 0 0 
No Response 0 8 13 
Total 69 78 78 

 

 

SPHS Certificated Staff by Gender 

  2013-2014 2014-2015 2015-2016 
Female  39 50 53 
Male 24 28 25 

 

 

SPHS Classified Staff by Numbers 

  2013-2014 2014-2015 2015-2016 
Hispanic  34.2 32.50 43.75 
American Indian/AK Native 0 0 0 
Asian  0 0 2 
African American  0 0 0 
Pacific Islander  0 0 0 
Filipino  0 0 0 
White  14.77 10.25 12.75 
Multiple  0 0 0 
No Response 0 0 0 
Total 48.97 42.75 58.50 

 

 

SPHS Classified Staff Gender 

  2013-2014 2014-2015 2015-2016 
Female  32.22 26.75 34.50 
Male 16.75 16 24 
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SPHS Classified Staff by Position 

 2013-2014 2014-2015 2015-2016 

 Female Male Total Female Male Total Female Male Total 

Paraprofessio
nals 

4.50 0.75 5.25 5.75 1.50 7.25 8 1.50 9.50 

Office/Cleric
al Staff 

18.63 1.00 19.63 10.25 0 10.25 6.50 1 7.50 

Other 
Classified 
Staff 

9.09 15 24.09 10.75 14.50 25.25 20 21.50 41.50 

 

 

ix. Attendance Rates of teachers—data unavailable 

 2013-2014 2014-2015 2015-2016 

Average teacher 
attendance % 

N/A N/A N/A 

% of missed teacher 
days due to 
district/site pullout 

N/A N/A N/A 

% of missed teacher 
days due to 
sick/personal 

N/A N/A N/A 

 

x. Number and assignment of paraprofessionals--paraprofessionals are part time and therefore 
do these numbers do not add up to the total number of paraprofessionals. 

 2013-2014 2014-2015 2015-2016 

 Femal
e 

Male Total Female Male Total Female Male Total 

Paraprofessionals 4.50 0.75 5.25 5.75 1.50 7.25 8 1.50 9.50 

 

c. Pupils have access to standards aligned instructional materials 

SPHS administration works with department leadership to ensure that standards based 
materials are present in all classrooms.  Annual inventory is completed to determine 
instructional material needs for the subsequent year.  This inventory is shared with district 
administration to set aside funding for textbooks and other instructional materials as needed 
to ensure compliance with Williams sufficiency requirements. SPHS has met Williams’s 
sufficiency requirements for the past 6 years. 

SPHS administration also works with the district and departments to ensure that materials are 
updated in a timely fashion with consideration to both the age of materials and changes to 
state standards and frameworks since local curriculum adoption.  
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d. School facilities are maintained in good repair 

SPUSD has a Maintenance work order system.  Under this system administrative support 
staff submit work orders on behalf of all faculty and staff.  Two years ago this system 
migrated from a paper to digital form to allow better tracking of maintenance response times.  

Biannually site and district administration walk the school site to identify facilities and 
maintenance needs.  Currently SPHS is in the beginning stages of a modernization and 
refurbishment process.  In the next two year the SPHS Library is going to be expanded and 
converted into a Literacy Center that will be available for use by the school and Santa Paula 
community groups.  Additionally the library renovation will create more room for technology 
work stations and students to study. 

 

e. The degree to which the school has implemented academic, content, and performance 
standards 

SPHS has 100% implementation of academic, content, and performance standards.  SPHS 
started implementing, training, and developing curriculum as soon as CCSS standards were 
released, often before district directives.   

 

f. Pupil access and enrollment in a broad course of study that includes subject areas 
described in Education Code [State Priority 7] 

i. Number of students meeting UC A-G requirements; the number enrolled in the 
UC approved courses.  Identify the person responsible for maintaining course 
approval. 

Assistant Principal Laurel Arnold is responsible for maintaining UC A-G course approval. 

 2013-2014 2014-2015 2015-2016 

% of students 
meeting UC A-G 
criteria 

40.5% 36.2% 34.9% 

# enrolled in UC 
Approved courses 

N/A N/A N/A 

 

The number of students meeting UC a-g requirements has declined by 5.6%. Assistant 
Principal Laurel Arnold has been the person responsible for maintaining UC a-g course 
approval and works with teachers to submit curriculum approval through the UC Doorways 
website. 

ii. Number of students taking Algebra by grade level; specifically track the 
percentage of 9th graders taking a course below the level of Algebra 

 

 2013-2014 2014-2015 2015-2016 

# of students taking Algebra overall 563 456 773 

9th grade 336 307 441 

10th grade 174 115 238 

11th grade 38 29 84 

12th grade 15 5 10 
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 2013-2014 2014-2015 2015-2016 

# of 9th grade students taking a 
course below algebra 

SPHS only offers integrated math courses 

 

iii. Student Participation in co-curricular activities and extracurricular activities. 

 2013-2014 2014-2015 2015-2016 2016-2017 

Female Athletes 239 272 290 338 

Male Athletes 320 340 293 330 
 

 

 

Active Clubs on Campus 

 

Associated Student Body 
Freshman Class Advisor 
Sophomore Class Advisor 
Junior Class Advisor 
Senior Class Advisor 
Anime 
Art Club 
Ballet Folklorico 
Band and Colorguard 
Cancer Crushers 
CSF Advisor 
Fashion Club 
Fellowship of Christian Athletes 
Future Farmers of America (FFA) 
Full-on Friendship Club 
GSA 
Home-Ec Club 
Interact 
Junior State of America (JSA) 
Key Club 

Knowledge/Geography Bowl 
Leo Club 
Link Crew 
MEChA 
MESA 
Mock Trial 
National Honor Society 
Nutrition Club (Fitness & Nut.) 
Octagon Club 
Readiness for Life 
Red Cross 
SADD/FNL 
Senior Citizen Companionship Club 
SESPEA 
SPARC's Cardinals 
The Dreamer's Club 
Travel Club 
Theater Team 
Yearbook

 
 

 

g. District policies/school financial support 

 2013-2014 2014-2015 2015-2016 

Average 
Expenditure Per 
Pupil 

$8,363 $9,839 $11,105 
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Financial 

 2013-2014 2014-2015 2015-2016 Notes 

LCAP N/A N/A N/A See (B) 

Principal’s Budget $138,13
7 

$340,44
9 

$326,119 
 

Title I Allocation $102,98
2 

$155,54
4 

$131,336 
See (C) 

VC Innovates 
N/A N/A $341,330 

See 
(D) 

Carl Perkins Grant $44,134 $56,653 $49,029 See (E) 

Ag Incentive Grant $14,872 $15,000 $14,350  

CTEIG—Ag Sci Primarily N/A N/A $394.747 See (F) 

CA Partnership 
Academies Program 

    

Ag Academy $62,570 $88,823 $104,064  

Health and Human 
Services Academy 

$101,41
3 

$103,99
9 

$102,895 
 

CA College Readiness 
Block Grant 

N/A N/A N/A 
See(G) 

Notes: 
(A)—13-14 and 14-15 data per CDE calculations per ADA (totals by district,not site). Source for 15-16 is 
Unaudited Actuals and Annual Attendance Report. 

http://www.cde.ca.gov/ds/fd/ec/currentexpense.asp 

(B)—LCAP/LCFF funding is not allocated in total by site, but rather to district. It is not possible to provide 
a total funding amount in our LCAP plans by site, as many items, like Professional Development or 
Instructional Materials, are not coded by site/location but rather as districtwide. 

(C)—This is the site portion but does not reflect other Title I services provided for the benefit of a site (but 
coded as districtwide cost). 

(D)—VCI grants are awarded to the District; this is the amount that was allocated to the SPHS pathways. 

(E)—Carl Perkins grant is awarded to the District; this is the amount that was allocated to SPHS pathways. 

(F)—CTEIG grant awarded to the District; this is the amount that was allocated to SPHS pathways. 

(G)—This funding stream was provided for in the 2016-17 State Adopted Budget 
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2. Pupil Achievement Outcomes 

a. Performance on Standardized Test 

i. CAASPP Data 

Overall CAASPP Data 

ELA-2 year trend 

 2014-2015 2015-2016 

Standard Exceeded 14% 13% 

Standard Met 35% 34% 

Standard Nearly Met 32% 33% 

Standard Not Met 19% 20% 

 

 

Math 2 year trend 

 2014-2015 2015-2016 

Standard Exceeded 4% 3% 

Standard Met 20% 13% 

Standard Nearly Met 29% 34% 

Standard Not Met 46% 51% 

 

 

Results from the CAASPP 2015 

English Language Arts/Literacy Achievement Level by English Language Fluency 

 FEP and EO I-FEP RFEP EL<12mon EL>12mon 

Standard Exceeded 17% 25% 18% * 0% 

Standard Met 41% 25% 46% * 4% 

Standard Nearly 
Met 

29% 40% 31% * 46% 

Standard Not Met 13% 10% 5% * 50% 
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Mathematics by English Language Fluency 

 FEP and EO I-FEP RFEP EL<12mon EL>12mon 

Standard Exceeded 5% 11% 4% * 0% 

Standard Met 24% 16% 25% * 0% 

Standard Nearly 
Met 

33% 32% 38% * 13% 

Standard Not Met 38% 42% 32% * 88% 

 

 

English Language Arts/Literacy Achievement Level by Disability Status 

 No Disability Students with 
Disability 

Standard Exceeded 16% 0% 

Standard Met 39% 3% 

Standard Nearly Met 32% 32% 

Standard Not Met 13% 65% 

 

 

Mathematics by Disability Status 

 No Disability Students with 
Disability 

Standard Exceeded 5% 0% 

Standard Met 22% 0% 

Standard Nearly Met 33% 4% 

Standard Not Met 40% 97% 
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English Language Art/Literacy for Migrant, Economically Disadvantaged, and Gender 

 Migrant Econ 
Disadvantaged 

Females Males 

Standard Exceeded 0% 13% 17% 11% 

Standard Met 25% 33% 36% 33% 

Standard Nearly Met 58% 33% 32% 32% 

Standard Not Met 17% 20% 15% 24% 

 

 

Mathematics for Migrant, Economically Disadvantaged, and Gender 

 Migrant Econ 
Disadvantaged 

Females Males 

Standard Exceeded 0% 3% 3% 6% 

Standard Met 25% 19% 22% 17% 

Standard Nearly Met 33% 31% 32% 26% 

Standard Not Met 42% 47% 43% 51% 

 

 

Results from the CAASPP 2016 

English Language Arts/Literacy Achievement Level by English Language Fluency 

 FEP and EO I-FEP RFEP EL<12mon EL>12mon 

Standard Exceeded 16% 25% 18% * 0% 

Standard Met 40% 25% 45% * 9% 

Standard Nearly 
Met 

28% 40% 30% * 41% 

Standard Not Met 12% 10% 5% * 50% 
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Mathematics by English Language Fluency 

 FEP and EO I-FEP RFEP EL<12mon EL>12mon 

Standard Exceeded 5% 11% 4% * 0% 

Standard Met 24% 16% 25% * 0% 

Standard Nearly 
Met 

32% 32% 38% * 12% 

Standard Not Met 37% 42% 32% * 83% 

 

 

English Language Arts/Literacy Achievement Level by Disability Status 

 No Disability Students with 
Disability 

Standard Exceeded 15% 0% 

Standard Met 37% 3% 

Standard Nearly Met 31% 32% 

Standard Not Met 13% 63% 

 

 

Mathematics by Disability Status 

 No Disability Students with 
Disability 

Standard Exceeded 4% 0% 

Standard Met 22% 0% 

Standard Nearly Met 32% 3% 

Standard Not Met 39% 95% 
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English Language Art/Literacy for Migrant, Economically Disadvantaged, and Gender 

 Migrant Econ 
Disadvantaged 

Females Males 

Standard Exceeded 0% 10% 16% 10% 

Standard Met 25% 33% 35% 32% 

Standard Nearly Met 58% 34% 31% 31% 

Standard Not Met 17% 22% 15% 23% 

 

 

Mathematics for Migrant, Economically Disadvantaged, and Gender 

 Migrant Econ 
Disadvantaged 

Females Males 

Standard Exceeded 0% 2% 3% 5% 

Standard Met 25% 10% 22% 16% 

Standard Nearly Met 33% 35% 31% 25% 

Standard Not Met 42% 53% 42% 50% 

 

 

ii. California Standards Test (CST) 

CST Summary: Students Scoring Advanced or Proficient 
Subject 2012 2013 Change Subject 2012 2013 Change

CST Science CST Math 

Life Science 46% 51% 5% General Math 0% * N/A 
Biology 43% 39% -4% Algebra I 21% 22% -1% 
Chemistry 47% 35% -12% Geometry 21% 20% -1% 
Earth Science 41% 37% -4% Algebra II 44% 31% -13% 
Physics * * N/A Summative Math 47% 63% 16% 
CST ELA CST Social Science 

ELA 42% 44% -2% World History 43% 43% 0% 
ELA 9th 43% 49% 6% U.S. History 56% 60% 4% 
ELA 10th 39% 38% -1%     
ELA 11th 45% 41% -4%     
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CST Summary: Students with Disabilities Scoring Advanced or Proficient 
Subject 2012 2013  Change Subject 2012 2013 Change

CST Science CST Math 

Life Science 7% 10% +3% General Math 0% * N/A 
Biology 0% 6% +6% Algebra I 6% 9% +3% 
Chemistry * *% -N/A Geometry N/A * N/A 
Earth Science 6% 14% +8% Algebra II N/A * N/A 
Physics N/A N/A N/A Summative Math * N/A N/A 
CST ELA CST Social Science 

ELA N/A 1.6% 
58%N/

A World History 0% 12% +12% 

ELA 9th 7% 0% 
717%

% U.S. History 11% 20% +9% 
ELA 10th 0% 0% 0%     
ELA 11th * 6% N/A     

 

 

CST Summary: English Learners Scoring Advanced or Proficient 
Subject 2012 2013 Change Subject 2012 2013 Change

CST Science CST Math 

Life Science 15% 21% +6% General Math * * N/A 
Biology 15% 11% -4% Algebra I 13% 10% -3% 
Chemistry 18% 9% -9% Geometry 4% 1% -3% 
Earth Science 19% 22% +3% Algebra II 9% 8% -1% 
Physics N/A N/A N/A Summative Math * * N/A 
CST ELA CST Social Science 

ELA 11% 11% +0% World History 10% 19% +9% 
ELA 9th 14% 16% -2% U.S. History 20% 11% -9% 
ELA 10th 9% 7% -2%     
ELA 11th 10% 2% -8%     

 

 

CST Life Science % scoring advanced or proficient 

 2012 2013 2014 2015 

Life Science Advanced/Proficient  46% 51% 40.7% 44.6% 
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iii. Results from the CAHSEE 

  2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 
Tested Math 343 375 365 425 375 
Passing Math 277 311 293 337 311 
% Passing Math 81.00% 83.00% 80.00% 79.00% 83.00% 
Tested ELA 341 372 361 427 372 
Passing ELA 278 303 279 308 303 
% Passing ELA 82.00% 81.00% 77.00% 72.00% 81.00% 

  

iv. Adequate Yearly Progress 

AYP Met 

 2011 2012 2013 

Yes/No No No No 

Criteria Met 11 of 18 9 of 18 10 of 18 

 

Participation Rate 

 2011 2012 2013 

 ELA Math ELA Math ELA Math 

School wide Yes Yes Yes Yes Yes Yes 

Black * * * * * * 

Ameri Indian or AK Native * * * * * * 

Asian * * * * * * 

Filipino * * * * * * 

Latino Yes Yes Yes Yes Yes Yes 

Pacific Islander * * * * * * 

White * * * * * * 

Two or more * * * * * * 

Socioecon Disadvantaged Yes Yes Yes Yes Yes Yes 

ELs Yes Yes Yes Yes Yes Yes 

Students with Disabilities * * * * * * 
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Proficient Rate 

 2011 2012 2013 

 ELA Math ELA Math ELA Math 

Schoolwide No No No No No No 

Black * * * * * * 

Ameri Indian or AK Native * * * * * * 

Asian * * * * * * 

Filipino * * * * * * 

Latino Yes No No No No No 

Pacific Islander * * * * * * 

White * * * * * * 

Two or more * * * * * * 

Socioecon Disadvantaged Yes No No No No No 

ELs No No No No Yes Yes 

Students with Disabilities * * * * * * 

 

The major factor preventing SPHS from meeting AYP in recent years was a lack of student 
achievements.  Math and ELA scores were low across the board but particularly with ELs, SPED, 
and socio-economically disadvantaged students.   

 

SPHS met the participation and graduation rate criteria but failed to meet the percent proficient 
target.  In 2013 the proficiency target was 88.9%.  SPHS was 77.8% proficient.   
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v. SAT Scores 

 2013-2014 2014-2015 2015-2016 

Grade 12 Enrollment 334 341 N/A 

Number Tested 145 145 N/A 

Avg. Reading Score 444 416 N/A 

Avg. Math Score 450 431 N/A 

Avg. Writing Score 450 421 N/A 

Number of Scores >1500 38 17 N/A 

Percent of Scores > 1500 26.21% 11.72% N/A 
 

vi. AP Tests 

Overall AP Scores 

 2013-2014 2014-2015 2015-2016 

Number Tested 208 227 234 

 # % # % # % 

Total Tests 307  327  362  

Score 1 105 50.48% 132 58.15% 101 27.85% 

Score 2 130 62.5% 105 46.26% 151 41.72% 

Score 3 46 22.12% 51 22.47% 59 16.33% 

Score 4 12 5.77% 23 10.13% 34 9.34% 

Score 5 14 6.73% 16 7.05% 17 4.76% 

Score 3+ 72 34.62% 90 39.65% 110 30.43% 
 

 

b. Score on the Academic Performance Index 

 2011 2012 2013 

API 746 739 731 

Growth +37 -6 -9 

Met API Criteria Yes No No 
 

 

c. Share of Pupils Who are College and Career Ready--no reliable data available 
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d. Share of English Learner who become English Proficient 

2016-17  2014-2015 2015-2016 2016-2017 

Advanced (5) 48 50 26 

Early Advanced (4) 97 110 71 

Intermediate (3) 79 67 41 

Early Intermediate (2) 23 22 12 

Beginning (1) 21 24 14 

Total 268 273 164 

 

e. English Learner Reclassification Rate 

 2013-2014 2014-2015 2015-2016

9th 21 3 2 

10th 24 6 4 

11th 13 12 9 

12th 5 2 19 

Total 63/351 23/302 34/219 

Total Percentage 18% 8% 15% 

 

 

f. Share of Students Determine Prepared for College by the Early Assessment 
Program 

Smarter Balanced Summative ELA 

Scores 2013-2014 2014-2015

Not Yet Ready 172 163 

Conditionally Ready 118 114 

Ready 48 47 

Total 338 324 
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Smarter Balanced Summative Math 

Scores 2013-2014 2014-2015

Not Yet Ready 257 248 

Conditionally Ready 68 66 

Ready 14 13 

Total 339 327 

 

g. Other pupil outcomes 

i. Currently SPHS does not have a benchmark system in place.  SPHS administration 
chose to suspend benchmarks in 2013-2014 while the school was transitioning to CCSS, 
NGSS and waiting for the new History/Social Science standards and framework.  
Currently the benchmark system is being rebuilt starting with math and ELA courses; 
however, at this time there is no benchmark data. The Math and ELA departments will 
administer two IAB (Interim Assessment Bank) exams to Math 1-3 and English 9-11 
courses. The English and History/Social Science Department have developed 
Understanding by Design curriculum units and written performance tasks. 

 

Number of students reading at or below the 6th grade level in 2016-2017.  Data come 
from the Grade Level Equivalent score from the STAR reading assessment through 
Renaissance Learning.  All students are assessed at the beginning of the school year. 

 9th 10th 11th 12th Total 

Number of students reading at 
or below 6th grade 

230 205 127 91 653 

 

Number of students performing below the 7th grade level in math: no data available 

ii. N/A 

iii. Report Card Analysis--percentage of Ds and Fs for last three semesters. 

 

 15-16 Sem 1 15-16 Sem 2 16-17 Sem 1

Percent Ds 11.0% 11.0% 10.5% 

Percent Fs 9.7% 9.7% 9.7% 

Percent D &F 20.7% 20.7% 20.2% 
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3. Engagement Indicators 

a. Efforts to Seek Parent Input on the Decision Making 

SPHS has a variety of measures to facilitate parent input on the decision making 
process.  Currently two parents sit on the SPHS School Site Council.  These parents 
participate in the decision making process by evaluating student performance data with 
students and staff, suggesting corrective actions and uses for Title I funds, and vote on 
measures proposed in School Site Council. Two parent representatives sit on the 
District LCAP committee. A parent representative from SPHS sits on the District Parent 
Advisory Committee. 

 

At the September 13th, 2016 School Site Council meeting a Parent Involvement Policy 
was adopted to promote parent involvement at SPHS.  the School Site Council also 
approved funding for childcare and translators at school functions to make it easier for 
parents to participate in school functions. 

 

In spring 2017, a parent LCAP meeting will be held to gather input from SPHS parents 
to take to the District LCAP. This is the first time that this will be done. 

 

b. Promotion of Parent Participation in programs for socio-economic disadvantaged,      
English learner, Foster Youth, and special needs sub groups. 

SPHS promotes parent participation in programs like PIQE, the Parent Institute for 
Quality Education.  SPHS is in its 3rd year of offering the PIQE program to parents.  In 
the 2014-2015 school year 201 parents completed the program and in 2015-2016 school 
year 135 parents completed the program.  The PIQE classes teach parents how to 
advocate and be involved in their child’s education and help them successfully complete 
high school. The PIQE program offers a series of 9-10 classes and offers preference in 
the CSU admissions process. 

In addition to PIQE SPUSD has held LCAP parent forums to solicit input from parents 
on the use of LCAP funding.  Parents are also invited to attend and contribute at School 
Site Council meetings. 
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c. Dropout Rate 

 2013-2014 2014-2015 2015-2016 

Overall 4% 3.5% 5.05% 

Hispanic 4.4% 3.7% 5.1% 

Asian 0% 0% 0% 

African American 0% 0% 0% 

White 0% 0% 4.76% 

ELs 3.8% 4.7% 13.72% 

Migrant 2.0% 2.9% 0% 

Special Education 11.4% 0.0% 17.94% 

Socioeconomically 
Disadvantaged 

4.4% 3.6% 4.66% 

 

d. Average Daily Rate of Attendance 

  2013-2014 2014-2015 2015-2016 

ADA 96.31 96.62 96.71 

 

e. Chronic Absentee Rate (Truancy) 

 2013-2014 2014-2015 2015-2016 

Truant Students 790 756 715 

Truancy Rate 47.27 46.21 41.30 

 

f. Tardiness Rate-absolute numbers of tardies 

Period 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 

0  122 104 71 441 90 

1 7697 4297 3445 3796 4633 

2 2314 1082 523 744 1267 

3 1675 914 489 744 1065 

4 2203 1471 643 715 1350 

5 2564 1177 692 1006 1033 

6 2809 1269 734 765 881 

N N/A N/A N/A 615 N/A 

Total 19384 10314 6597 8826 10319 
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g. High School Graduation Rate 

 2013-2014 2014-2015 2015-2016 

% of students 
graduating 

87.9% 93.9% 95.2% 

Hispanic 87.2% 93.6% 95.2% 

Asian 100% 100% 100% 

African American 50% 100% N/A 

White 100% 100% 95.2% 

ELs 81.9% 91.6% 86.27% 

Migrant 86.3% 91.4% 100% 

Special Education 42.9% 90.9% 82.05% 

Socioeconomically 
Disadvantaged 

86.4% 94.0% 95.34% 

 

 

h. Discipline Referrals down 

  2013-2014 2014-2015 2015-2016 2016-2017 
Semester 1 

Discipline referrals 501 381 519 137 

 

 

i. Suspension Rates 

 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 

Total Suspensions 332 209 129 105 115 

Defiance 179 74 26 20 34 

Physical Injury/Fight 59 52 53 44 32 

Controlled 
Substance 

39 28 20 13 9 

 

 

j. Expulsion Rates 

 2013-2014 2014-2015 2015-2016 

Expulsions 1 5 3 

Rate .1% .3% 0.18 
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k. Other Local Measures 

Parent Survey 

 Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

The school has a safe, clean, and orderly 
environment 

33% 
 
 

62% 2.9% 2.1% 

My student’s school is a safe place to be. 32% 64% 1.4% 2.6% 

I am aware of opportunities to participate in 
parent groups at the school 

26% 65% 5.8% 3.2% 

Parents and/or community members are 
involved in exploring solution to problems 
and concerns facing the school 

29% 54% 14% 1.4% 

 

E. Schoolwide Learner Outcomes--Use data to evaluate one of your schoolwide learner 
outcomes 

1. In reflecting on this profile it is evident that students at SPHS have made strides toward 
achieving the schoolwide learning outcomes of: Critical Thinkers and Respect. 

 

2.  

Critical Thinkers: 

Over the last six years SPHS has focused on implementing CCSS and increasing the rigor across 
the educational program.  This is evidenced by district focus and the increase in Professional 
Development (PD) targeted at CCSS. Administration has diligently focused on ensuring that all 
teachers are aware of the depth of knowledge (DOK) rigor and Hess’ rigor matrix as they develop 
CCSS aligned curriculum. Anchor Standards for reading and argumentative writing were 
emphasized in 2014-15, 2015-16 as school wide focuses.  

 

For the last three school year SPUSD has selected an academic focus.  The focus for 2016-2017 
is academic conversation (CCSS Anchor Standards for Listening and Speaking).  PD across the 
district, including SPHS, is focused on developing teachers’ abilities to foster and implement 
effective academic discourse in their classrooms to increase rigor and to address the needs of 
LTELs.   

 

Over the last five years SPHS has hired trainers from the county office of education to incorporate 
this focus into content trainings, curriculum development and research-based instructional 
strategies.  A majority of this training has occurred in the core subjects of math, science, English, 
and history/social science; however all departments have had an opportunity re-evaluate and 
reconfigure their curriculum to become aligned with new standards and pedagogies that focus on 
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rigor and are aligned to the CCSS. 

 

Respect: 

Students at SPHS have made significant progress towards increasing the level of respect on 
campus.  Suspension/expulsion rates have fallen along with fights and incidences of drugs on 
campus. The California Healthy Kids Survey (CHKS) indicates that a large majority of students 
feel safe on campus and do not feel bullied. The incidences of bullying have significantly 
decreased at Santa Paula High School. Despite a slight upward tick in suspensions for defiance 
in the 2015-2016 school year suspensions are on an overall downward trend.  Overall suspensions 
are down 50% over five years.  This positive trend can be attributed to a number of programs and 
changes at SPHS.  Over the last six years SPHS has promoted the use of the CHAMPS positive 
behavior intervention system.  All new teachers receive CHAMPS training as part of the 
orientation process and in new teacher meetings.  Additionally, SPHS is in its third year 
implementing restorative justice practices and principles on campus.   

 

The restorative justice rollout started with administration training and then optional training for 
teachers.  Site administration promotes the use of classroom respect agreements.  In 2015-2016 
SPUSD hired a part time restorative justice facilitator/coordinator who developed an SPHS 
restorative justice team to help implement and promote the use of restorative justice practices at 
SPHS. Restorative justice has had a significant impact upon the way administrators deal with 
referrals.  All students referred to the office for behavioral problems complete a reflective survey 
before meeting with an administrator.  This survey asks the students to reflect on what happened, 
what caused the incident, who was harmed by the incident, and to what extent. 

 

At SPHS freshmen have historically disproportionately represented behavior and academic 
challenges.  To address these issues SPHS has focused on the needs of freshmen students in 
several ways.  First SPHS adopted the Get Focused Stay Focused curriculum in the 9th grade 
Choices: College and Career course.  This class helps students determine and reflect upon their 
long terms goals and make the appropriate career and education decisions today to eventually 
meet those goals. 

 

The Intervention Coordinator tracks and monitors at-risk freshmen as well as enrolls them in an 
on campus mentoring program to provide extra support to struggling students.  Supplementing 
this academic support the Intervention Counselor provides extra social and emotional health 
services to students in need and can also recommend students to see outside mental health 
services working on campus. 

 

Lastly SPHS has held anti-bullying assemblies for the last three years for all students.  And every 
year the SPHS Link Crew hosts “Challenge Day” a daylong event for freshmen that focuses on 
teamwork, character, and overcoming adversity. 
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F. Perception Data 

 

SPHS WASC Student Survey—hand tabulated 557 responses 
1. Grade Level (please circle)  9th 10th  11th  12th  

     

Question 
Strongly 

Agree 
Agree Disagree 

Strongly
Disagree 

2. I feel free to talk with at least one teacher or adult on 
campus about a personal or safety problem. 

18% 62% 11% 9% 

3. I feel safe in class. 31% 58% 9% 2% 
4. I feel like I am part of Santa Paula High School. 30% 59% 9% 2% 
5. I enjoy my school. 21% 64% 9% 6% 
6. Teachers make time to help me with my coursework. 22% 56% 19% 3% 
7. I feel it is important to go to all of my classes. 38% 46% 14% 2% 
8. Teachers work hard to make sure all students are learning. 21% 54% 20% 5% 
9. I feel safe on my campus. 21% 64% 12% 3% 
10. SPHS faculty and staff respect students’ differences and 

differences of opinion. 
21% 54% 20% 5% 

11. My counselor shows concern and care for me as a person 
by treating my questions and problems with respect.  

23% 48% 24% 5% 

 
12. At Santa Paula High School, there is a teacher or some 

other adult who tells me when I do a good job achieving a 
learning goal. 

26% 57% 12% 5% 

13. At Santa Paula High School, there is a teacher or some 
other adult who wants me to do my best and believes I will 
be a success. 

40% 50% 8% 2% 

14. Bullying and harassment are not a problem at Santa Paula 
High School. 

11% 44% 33% 12% 

15. The counseling staff has given me help in choosing the 
right classes. 

20% 45% 26% 9% 

16. I am satisfied with the path of courses I am taking. 26% 53% 19% 2% 
17. My 9th Grade Transitions Course, Choices: College and 

Career Class, or Freshmen AVID/Intro to Human Services 
class helped me to design a 10 year plan. 

29% 51% 15% 5% 

18. I have completed a Graduation Checklist with my 
counselor to help me to set college and career goals 

13% 29% 48% 10% 

19. I have had a face to face meeting with my counselor and 
know who my counselor is. 

39% 41% 13% 7% 

20. As I am learning new ideas in my classes, I also have the 
opportunity to practice and improve my writing (short 
paragraphs, essays, etc.) skills. 

27% 63% 7% 3% 

 
21. This semester the assignments I have to do at school are 

interesting and challenging to me. 
18% 57% 20% 5% 

22. The instructional materials used in my classes (textbooks, 
graphic organizers, PowerPoints, notes videos, etc.) are 
useful tools for helping me to understand the course 
content being taught. 

36% 54% 7% 3% 

23. My homework and classwork are corrected and returned in 
a timely manner.  
 

14% 46% 30% 10% 
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24. I receive timely and appropriate feedback on my 
homework and classwork 

16% 50% 27% 7% 

25. There are opportunities for leadership experiences at my 
school. 

23% 57% 17% 3% 

26. I am provided opportunities to have learning experiences 
outside of the classroom that relate to what I am learning in 
the classroom. 

23% 54% 20% 3% 

27. The curriculum being taught prepares me for after high 
school experiences (college and/or the workforce). 

23% 54% 17% 5% 

28. I know how I will be tested and on what materials. 27% 53% 17% 3% 
29. My teachers create a welcoming and supportive learning 

environment. 
22% 65% 10% 3% 

30. If I am struggling in one of my classes it is easy to 
approach the teacher and get help. 

27% 44% 23% 6% 

 
31. My teachers clearly communicate course outlines, grading 

methods, and test requirements. 
21% 61% 16% 2% 

32. My teachers have consistent grading and homework 
policies in place across all of my classes to support 
learning. 

22% 59% 16% 3% 

33. I understand lessons the first time my teacher teaches 
them. 

8% 50% 28% 14% 

34. I am aware of the learning goals in each of my classes 
every day. 

23% 57% 14% 6% 

35. I am aware of what it takes to be successful and get a good 
grade in each of my classes. 

34% 52% 9% 5% 

36. I am usually well prepared for class. 25% 59% 14% 2% 
37. Teachers treat students with respect. 28% 46% 23% 3% 

 

 

Freshmen Link Crew Survey 
306 responses.  This survey was given to freshmen at the end of 2015-2016.  The goal of the survey was to measure 

the effectiveness of the Link Crew Peer Mentoring Program.  Results hand tabulated. 

1. How many Link Crew hosted events did you attend this year? (Orientation, Tailgate 
Party, Cookie Cram, Challenge Day) 

a. 4 (18%) 
b. 3 (34%) 
c. 2 (27%) 
d. 1 (10%) 
e. 0            (11%) 

 
2. Do you have someone at the high school that you feel comfortable talking about 

problems or issues with? 
a. Yes  ((66%) 
b. No (34%)

3. Do you feel that you can go to your Link Leader for help? 
a. Yes, for anything  (32%) 
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b. Yes, for academics/school work  (34%) 
c. Yes, for personal/social issues  (3%) 
d. No   (31%) 

4. How comfortable are you with your Link Leader?  
a. Very comfortable  (22%) 
b. Comfortable  (30%) 
c. Somewhat comfortable  (35%) 
d. Not very comfortable   (9%) 
e. Not at all          (14%) 

 

5. How helpful was your Link Leader in your success at SPHS? 
a. Very helpful    (20%) 
b. Helpful   (23%) 
c. Somewhat helpful   (22%) 
d. Not very helpful   (16%) 
e. Not helpful at all  (18%) 

 

 

6. How often did your Link Leader visit you? 
a. Weekly  (19%) 
b. Twice a month  (12%) 
c. Monthly  (10%) 
d. Rarely  (41%) 
e. Never  (18%)

 

Has your Link Crew Leader helped you in the following areas?  

Please mark “A” for YES and “B” for NO. 

7. Homework   (28% Yes, 72% No) 
8. AR (Accelerated Reader)  (10% Yes, 90% No) 
9. Talking to a teacher/counselor/administrator  (19% Yes, 81% No) 
10. Dealing with a personal situation  (26% Yes, 74% No) 
11. Encouraging you to participate in school activities  (51% Yes, 49% No) 

 

 

 

 

 

 

61 SPHS WASC 2017



2016-2017 WASC Parent/Community Survey—Results hand tabulated.  Responses: 138 
Questions Strongly 

Agree 
Agree Disagree Strongly 

Disagree 
Teachers and Staff 

1 The school’s teachers treat all students fairly and with respect. 36% 58% 2.9% 3.1% 
2 Teachers at the school keep students interested and involved in 

classroom activities. 
38% 58% 2.9% 1.1% 

3 Teachers and staff address problems experiences by students and 
or parents. 

33% 58% 5.8% 3.2% 

4 Teachers are available to give students assistance with their 
schoolwork. 

43% 51% 5.8% 0.2% 

5 The school’s teachers hold high expectations for student 
learning. 

41% 51% 7% 1% 

6 Teachers are available to give students assistance with 
assignments. 

42% 45% 7.2% 5.8% 

7 Teachers contact me regarding progress or concerns. 29% 49% 14% 8% 
8 Teachers and counselors return calls/e-mails promptly. 29% 51% 13% 7% 
9 School counselors give students the help they need in curricular 

planning and help students prepare for college and the 
workplace. 

39% 45% 7.2% 8.8% 

Communication 
10 It is easy for my student(s) to schedule an appointment or phone 

conference with a counselor. 
36% 43% 13% 8% 

11 The school keeps parents informed by newsletters and other 
means of communication, which provides information about 
school rules, parent/teacher conferences and other related 
matters. 

42% 52% 4.3% 1.7% 

12 Parents and/or community members are involved in exploring 
solutions to problems and concerns facing the school. 

29% 54% 14% 3% 

13 I am aware of after-school resources to help my child. 25% 56% 16% 3% 
14 I am aware of how to get information about my child’s grades, 

current progress in his/her classes and towards graduation. 
38% 58% 2.9% 1.1% 

15 I am aware of opportunities to participate in parent groups at the 
school. 

26% 65% 5.8% 4.2% 

Curriculum 
16 My student(s) have equal access to curriculum appropriate to 

their abilities and personal education plans. 
45% 49% 4.3% 1.7% 

17 The school is preparing students for college and/or the 
workplace. 

46% 43% 7.2% 3.8% 

School Environment 
18 There are a variety of extracurricular activities for my student(s) 

to participate in at the school such as clubs, sports, band and 
student government. 

52% 46% 1.4% 0.6% 

19 The school has a safe, clean, and orderly environment. 33% 62% 2.9% 2.1% 
20 My student’s school is a safe place to be. 29% 64% 4.3% 2.7% 
21 My student(s) feel safe at the school. 32% 61% 4.3% 2.7% 

School Goals 
22 The school’s purpose and goals are clear and directed towards 

student learning. 
30% 62% 7.2% 0.8% 

23 The school’s highest priority is student learning. 36% 55% 10 % 2% 
Resources 

24 As a parent I have access to Q Parent Connect. 43% 45% 10% 2% 
25 My student(s) have access to Q Student Connect. 54% 43% 2% 1% 
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Teacher Survey Results—59 responses, digitally tabulated 
Questions Strongly 

Agree 
Agree Disagree Strongly 

Disagree 
1 Before WASC this year I was familiar with SPHS’s 

mission/vision statements 
33.9% 42.4% 23.7% 0% 

2 I feel engaged in the governance of the school. 5.1% 52.5% 33.9% 8.5% 
3 I feel that intra-school communication (email, memos, phones 

calls, verbal conversation) are effective at solving problems. 
8.5% 57.6% 27.1% 6.8% 

4 I feel there are adequate policies and procedures to resolve 
differences between/amongst staff members or between staff 
and administration. 

10.2% 47.5% 28.8% 13.6% 

5 I feel like I am part of the planning process at the school. 11.9% 35.6% 44.1% 8.5% 
6 How effective is the use of current educational research in 

improving SPHS? 
16.9% 66.1% 16.9%  

7 I am familiar with the college and career readiness standards 11.9% 67.8% 16.9% 3.4% 
8 The instructional materials I use are aligned with the college 

and career readiness standards. 
20.3% 59.3% 16.9% 3.4% 

9 There is a high level of trust, respect, and professionalism 
among staff at SPHS. 

6.9% 52.5% 27.1% 13.6% 

10 I am familiar with the Single Plan for Student Achievement at 
SPHS. 

8.5% 35.6% 45.8% 10.2% 

11 I am familiar with the changes at SPHS funded through the 
LCAP. 

3.4% 33.9% 49.2% 13.6% 

12 There is consistent and quality communication between site 
administration and the school employees. 

3.5% 57.6% 30.5% 8.5% 

  Always Sometimes  Rarely Never 
13 I keep students area of the learning objective before starting a 

lesson. 
62.7% 33.9% 1.7% 1.7% 

14 I review rubrics with students before assigning a paper or 
project. 

61% 32.2% 6.8% 0% 

  Very 
Effective 

Somewhat 
Effective 

Not 
Effective 

15 How effective is the use of current educational research in 
improving SPHS? 

16.9% 66.1% 16.9% 

 

 

Staff Survey Responses—26 responses, digitally tabulated 
 Questions Strongly 

Agree 
Agree Disagree Strongly 

Disagree 
1 Before WASC this year I was familiar with SPHS’s mission/vision 

statements 
19.2% 53.8% 26.9% 0% 

2 I feel engaged in the governance of the school. 19.2% 50% 30.8% 0% 
3 I feel that intra-school communication (email, memos, phones calls, 

verbal conversation) are effective at solving problems. 
26.9% 57.7% 15.4% 0% 

4 I feel there are adequate policies and procedures to resolve differences 
between/amongst staff members or between staff and administration. 

19.2% 50% 30.8% 0% 

5 I feel like I am part of the planning process at the school. 15.4% 46.2% 34.6% 3.8% 
6 There is a high level of trust, respect, and professionalism among staff at 

SPHS. 
23.1% 57.5% 19.2% 0% 

7 I am familiar with the Single Plan for Student Achievement at SPHS. 19.2% 38.5% 42.3% 0% 
8 I am familiar with the changes at SPHS funded through the LCAP. 15.4% 38.5% 42.3% 3.8% 
9 There is consistent and quality communication between site 

administration and the school employees. 
11.5% 53.8% 34.6% 0% 
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California Healthy Kids Survey Key Indicators 

Indicator 2013-2014 2015-2016

School perceived as very safe or safe 57% 53%

Experienced Harassment or Bullying 26% 29%

Had mean rumors or lies spread about you 32% 42%

Been afraid of being beaten up 12% 7%

Been in a physical fight 14% 6%

Seen a weapon on campus 21% 14%

Been drunk or “high” on drugs at school, ever 19% 11%
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Chapter II: Progress Report 

Summarize progress on each section of the current schoolwide action plan that incorporated all schoolwide critical 
areas for follow-up from the last full self-study and all intervening visits. 

Comment on the original critical areas for follow-up not in the current plan. 

 

1. Significant Developments 
Since the last visiting committee Santa Paula High School has undergone a large number of 
significant positive developments.  SPHS has upgraded facilities, increased the number of rigorous 
academic opportunities, and worked extensively to integrate the common core state standards.   

 

Unification 

The biggest, most significant development, to Santa Paula High School since the last full WASC 
review is the unification of the former Santa Paula Union High School District and the Santa Paula 
Elementary School District into the current Santa Paula Unified School District.  Voters approved 
the unification of the two districts in the November 2012 local ballot.  In July 2013 the two districts 
officially unified.   Alfonso Gamino, from the Tulare Unified School District was hired as the 
superintendent of the new school district and started work on July 1st, 2013. 

 

At the time of the last midterm WASC visit in spring 2014, unification was less than a year old.  
Since then unification has had a profound impact upon Santa Paula High School.  In the last three 
years SPHS has increased dialogue with Isbell Middle School, the main feeder middle school.  The 
math and Spanish departments at SPHS had met with and stay in regular contact with their 
colleagues at the middle school to align curriculum.  Furthermore the administrative team at Isbell 
Middle School is in the process of adopting the forms, processes, and systems used at SPHS to 
create a seamless transition for parents and students. 
 
Finally, the integration of the two districts has meant the merging of the SIS systems.  Teachers, 
counselors, and administrators now have access to test data, behavior data, and attendance data for 
incoming freshmen.  This information helps SPHS staff make informed decisions about students’ 
academic needs, behavior, and attendance issues. 
 
LCAP 

Stakeholders from SPHS on the LCAP committee include administrators, certificated and 
classified staff, a parent representative, and a few student representatives. As the legislature 
intended, LCAP has helped SPHS focus resources towards student achievement and provide an 
opportunity for all students to realize their potential. The following changes have been funded 
through the LCAP since the 2014-2015 school year: 

 

LCAP Funded Changes Starting in 2014-2015 

Curriculum and Instruction 

➢ 2 periods of release for RTI coordinator 
➢ AP exam fees for all students 
➢ Additional three AP classes funded (training and materials) 
➢ District level technology TOSA to organize a mini tech grant and manage EADMs 
➢ 3 teachers at SPHS have received 2 to 1 mobile technology classroom devices 
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➢ Library hours are extended to provide a space for students to do homework after school 
➢ Instructional materials purchases—common core materials 
➢ Implementation of five VC Innovates CTE career pathways 
➢ Common core professional development was expanded to include all academic 

departments. 
➢ Purchase Datawise licenses (now EADMS) 
➢ Summer school enrichment courses—Spanish, Medical Terminology, Math Academy 

 

Administrative Level 

➢ Additional assistant principal to support teachers and develop academic programs 
➢ District Safety Coordinator was hired to revamp school safety plans.  All schools now have 

common plans that use common bell tones and emergency procedures 
➢ District level district common core coordinator for secondary education that organizes and 

facilitates professional development. 
➢ A district level Restorative Justice facilitator was hired to help implement restorative 

justice principles and practices 
 

Site Facilities 

➢ Health Office hours have been extended 
 

Athletics  

➢ Two Locker Room Attendants were hired 
➢ Two year startup funding costs for new girl’s athletic teams 
➢ Two new team rooms 
➢ New matting and safety padding in the wrestling room 
➢ New weight machine 
➢ New TV and sound system in Cardio Room of Bryden Gym 
➢ Hiring expenses for additional coaches 
➢ All athletic transportation 
➢ Athletic director is now a full time position, athletic secretary hours are expanded. 

 

Other 

➢ PIQE (started in 2014-2015), graduated 200 parents first year. 
➢ Campus wide Wi-Fi installed 
➢ New band uniforms 
➢ Full time school resource officer was added to the campuses in the 2014-2015 
➢ Replacement of technology—new hardware every four years (nearly complete replacement 

since 2014) 
➢ Expanded financial support for the band—uniforms, instruments, transportation 
➢ Youth Leadership Program is funded to develop leadership skills in SPHS student leaders 
➢ The Palmer Drug Abuse Program was adopted to provide services to SPHS students. 
➢ An Intervention Counselor was hired to address the behavior side of the RtI pyramid.  
➢ Mental health services for students were expanded with outside agencies like Clinicas 

operating on campus to provide mental health support to students.  
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➢  
 

LCAP Funded Changes Starting 2015-2016- Go to SPUSD 2015-2016 Accomplishment  

 

Curriculum and Instruction 

➢ Additional AVID section  
➢ Support for training and materials for the Choices: College and Career course (Get Focused 

Stay Focused curriculum) 
➢ Purchase of new Spanish textbooks and curriculum 
➢ Hired an additional Spanish teacher 
➢ Purchased the Achieve 3000 reading program to support struggling readers. 

 

Administrative Level 

➢ Nutrition Specialist was hired to support healthy nutrition habits and education across the 
district. 

 

Site Facilities 

➢ Installation of two Hydration Stations on campus to provide clean filtered water for 
refillable water bottles. 

 

Athletics: 

➢ Startup costs for new girls athletic teams 
 

Other 

➢ 99% teachers at SPHS highly qualified 
➢ Increase in number of technology technicians (network manager + technicians) 
➢ Hired a custodial night supervisor 
➢ CAL Safe now funded by LCAP, provides food vouchers and education for teen parents. 
➢ Translators at back to school night and SARB meetings 

 

GFSF/VC Innovates 

In efforts to address the needs of 9th grade students Santa Paula High School has adopted the Get 
Focused Stay Focused (GFSF) curriculum utilizing the Career Choices and Changes textbooks and 
workbooks.  The class, formerly called 9th Grade Transitions, is now called Choices: College and 
Career.  The class helps students examine their personalities, future lifestyle goals, and career 
interests, to create a dynamic, digital online 10 Year Plan that follows student through their four 
years at Santa Paula High School.  This online 10 Year Plan is available for reference by counseling 
staff to inform decisions about selecting classes and is updated through follow up modules in the 
10th, 11th, and 12th grade years.   

 

Santa Paula High School implemented the GFSF curriculum in the spring of 2014.  Starting with 
the class of  2019 (freshmen in 2015-2016) Santa Paula High School will be offering all three 
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follow up modules of the GFSF curriculum in the 10th, 11th, and 12th grades.  Furthermore the 
GFSF curriculum in the 9th grade year is articulated with Moorpark and Ventura Colleges.  
Students have the opportunity to register with Moorpark/Ventura College and, upon completion 
of the freshmen course earn three credits at Moorpark/Ventura College at no cost.  Further 
opportunities include various career speakers throughout the semester as well as at least one 
college/career field trip.  College/career field trips include four year universities like University of 
California, Santa Barbara, as well as local community college like Moorpark Colleges that 
emphasizes vocational skills in addition to preparation for university. 

 

The GFSF curriculum in the 9th grade is the foundation of SPHS’s broader initiative to offer five 
CTE Career Pathways through the Ventura County Innovates (VC Innovates) grant.  Through VC 
Innovates SPHS started offering five career pathways in the 2015-2016 school year.  Santa Paula 
High School is offering pathways in Agricultural Business, Engineering Design, Patient Care, 
Public Safety, and Design, Visual, and Media Arts. These career pathways were selected because 
they are high wage and high demand in the county. 

 

Each of these pathways is in addition to the two already existing academies, the Human Services 
Academy and the Agricultural Academy.  Each pathway features at least one course that is 
articulated with a local community college.  Teachers for each pathway were selected based upon 
qualification and interest.  They have designed their courses to meet the same rigorous standards 
that are expected at the college level.  Furthermore, at least one course in each pathway is 
articulated with Ventura College. 

 

To further support agricultural education in the district, including the Agriculture Academy and 
the Agricultural Business Pathway the district acquired a 29 acre farm in 2014 adjacent to Bedell 
Elementary School.  Although still in its infancy, the SPUSD farm has already provided invaluable 
hands on experience for SPHS students through internships, and supervised agricultural 
experiences. The Ventura County Office of Education provided a part time Agriculture teacher to 
SPHS to teach the Agricultural Business class and work with students during an extended 7th period 
class on the district farm.  The farm has 15 acres of lemons, 120 avocado trees, 20 orange trees, 
15 mixed fruit trees, a 70’by 30’ hoop greenhouse, and container planting.  The SPUSD farm is 
currently funded through a CTE Incentive Grant but will ultimately become a self-sustaining 
project that is funded primarily through the proceeds of the fruits and vegetables grown there.   

 

In the short term the SPUSD farm will transfer existing livestock units into the farm, increase the 
number of students at SPHS and districtwide who have access to supervised agricultural 
experiences, and continue to develop internships and work experience. 

 

In the long term the SPUSD farm will equip the barn, expand the orchard, build a shade house, 
and partner with the Santa Clara Watershed District to teach students about wildlife, weather 
stations, agricultural technology, and natural resource management. 

CCSS/PD 

Santa Paula High School has made significant efforts to adopt CCSS and implement common 
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core strategies.  Principally among this is the adoption of the Next Generation Science Standards 
(NGSS) as well as new curriculum in the Spanish and Math departments.   

 
NGSS 

In 2013 SPHS brought trainers from the Ventura County Office of Education to train science 
teachers in NGSS.  The science department started to implement common core type activities like 
reading current articles, annotating texts, and reading/writing science procedures.  This is in 
addition to activities like multimedia presentations and revisions which were already a part of the 
science curriculum at SPHS.   

 

In 2014, after CSTs were no longer used to determine API scores, the science department started 
working on developing new curriculum based entirely on NGSS.  Every year since adoption in 
2015 the science department has continually revised curriculum and sequencing to ensure that all 
disciplinary core ideas (DCIs) and standards fit into three years of science. 

  

Although science AP courses have always been offered, recent school years have seen an increase 
in the number of students signing up for AP science courses (a trend across all academic 
departments).  Starting in the 2012-2013 school year students started signing up for AP Biology.  
In 2015-2016 the science department ran a section of AP Environmental Science, and is currently 
running a section this year.  AP Chemistry is also offered, but has unfortunately never garnered 
enough student interest to run a section. 

 

Spanish 

The Spanish department at SPHS started searching for new CCSS aligned curriculum in the 2015-
2016 school year.  During the first semester curriculum samples and programs were evaluated with 
the department eventually deciding to pilot the Descubre curriculum in the spring of 2016.  By the 
end of the semester the Spanish teachers and administration had decided to adopt the Descubre 
curriculum.  Books were ordered and training with the publisher was scheduled.  The new 
curriculum is based upon new foreign language standards and contains online curriculum to 
augment the textbook.   

 

Math 

The math department at SPHS is in its fourth year of implementing the common core standards.  
The former math course sequences have been replaced by Integrated Math aligned around the more 
rigorous common core standards.  Professional development for the new math standards started 
five years ago when the former SPUHSD brought out a professor from Pennsylvania State 
University for a two day math professional development.  Four years ago the former SPUHSD 
brought two program developers from the Math Vision Project (MVP) to SPHS to put on a three 
day seminar over summer.  Since then, all district funded professional development pullouts 
(approximately four per PD days per year) have been focused upon adoption of and training for 
CCSS.  These professional development trainers have been provided through the Ventura County 
Office of Education.   
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Currently the math department is in the process of piloting two different curriculums in order to 
find a curriculum that supports student achievement and that aligns with the 6-8 curriculum at the 
main feeder middle school.  All Math 1A, 1B, and 1H courses, and two Math 2 teachers (5 of 12 
sections) are piloting curriculum from MVP, while the other Math 2 courses (7 of 12) are using 
curriculum from College Preparatory Mathematics (CPM).  Additionally, all four sections of Math 
3 are piloting new curriculum from CPM.   

 

Although CPM predates the CCSS Standards for Mathematical Practice by approximately 20 
years, very similar practices have always been a core and integral part of CPM curriculum 
materials. Because of CPM’s broad experience and long history with these practices, the CCSS 
Mathematical Practices are deeply and seamlessly interwoven into the fabric of the daily lessons. 
The course balances procedural fluency (algorithms and basic skills), deep conceptual 
understanding, strategic competence (problem solving), and adaptive reasoning (transference and 
extension).  Additionally, both the MVP curriculum and CPM curriculum being piloted at SPHS 
is completely aligned to CCSS for the Integrated math sequence. 

 

AP 

Overall the last three years Santa Paula High School has proudly increased class offerings.  SPHS 
now offers a total of 12 AP courses.  New courses since the last visiting committee include AP 
Environmental Science, AP European History, AP Psychology, and AP Government.  Overall 
enrollment in AP courses has increased over the last three years.  Although absolute numbers of 
students scoring 3+ on the AP exams has increased the overall passing rate has fallen due to an 
increase in the number of students taking exams. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  2013-2014 2014-2015 2015-2016 
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Number 
Tested 

208 227   

  # % # % # % 

Total Tests 307   327   362   

Score 1 105 50.48% 132 58.15% 101 27.85% 

Score 2 130 62.5% 105 46.26% 151 41.72% 

Score 3 46 22.12% 51 22.47% 59 16.33% 

Score 4 12 5.77% 23 10.13% 34 9.34% 

Score 5 14 6.73% 16 7.05% 17 4.76% 

Score 3+ 72 34.62% 90 39.65% 110 30.43% 

 

Additionally, new classes are being offered in the 2016-2017 school year including Computing 
with Robotics, Intro to Ag Business, Athletic Training 1 and 2 ROP, Applied Agricultural Business 
ROP, Honors Agricultural Business (ROP), Introduction to Emergency Services ROP, and 
Medical Terminology ROP. 

 

Professional Development 

Outside of these focused changes the school as a whole has spent significant time and energy 
changing instructional practices and curriculum development to appropriately include common 
core strategies.  Trainers from the Ventura County Office of Education have been brought to SPHS 
several times a year since the 2012-2013 school year to work with each academic department to 
adopt common core strategies, develop units, work in professional learning communities, and 
create and implement performance tasks.  This work has proved fruitful. 15 of 17 academic teams 
started implementing performance tasks in the 2015-2016 school year and in the first semester of 
2016-2017 16 of 17 academic teams will use performance tasks as summative assessments. 

 

 

 

Provision II 

In the 2016-2017 school year SPHS become a Provision II school.  All students are now eligible 
for a free school lunch.  SPHS has also increased the capacity of our cafeteria by including two 
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new lunch lines in the new Science and Technology building to decrease the time students spend 
waiting in line for lunch.   

 

Title IX 
The SPUSD received a complaint in the 2014-15 school year about conditions in the girl’s locker 
room at Santa Paula High School. Over the course of that year, the complaint ended up in the 
athletic department.  The district and SPHS athletic department decided to hire an outside 
consultant, Dr. Donna Lopiano from Sports Management Resource to investigate the complaint. 
At the conclusion of her investigation Dr. Lopiano provided recommendations which the school 
district followed to ensuring our district was Title IX compliant across the board.  
 

The recommendations included making changes and renovations to locker rooms, athletic 
facilities, and to balance athletic programs to ensure that there were equal opportunities for girls 
and boys.  The lockers rooms for both boys and girls were renovated and lockers were replaced.  
Team specific rooms were added, the weight room was renovated and a fitness room was added.  
Additionally, SPHS launched a number of new girls’ teams including: Girls JV Tennis, Girls JV/V 
Water Polo, Girls V Cross Country, Girls frosh soccer, Girls Varsity Golf.  All changes were 
funded by SPUSD and the Title IX complaint was resolved in 2015-2016 

 

PBIS/CHAMPS/Restorative Justice 

Santa Paula High School has addressed behavior challenges and campus spirit through a 
comprehensive plan including: Positive Behavior Intervention Strategies, utilization of CHAMPS 
across campus, Restorative Justice practices, Link Crew peer mentoring, a full time Intervention 
Counselor, and at risk freshmen mentoring program.   

 

Restorative Justice, PBIS and CHAMPS 

In the 2011-2012 school year the SPHS administrative team attended a positive behavior 
intervention system (PBIS) training.  Right before the commencement of the 2012-2013 school 
year all staff were trained in the CHAMPS PBIS model.  Teachers are regularly reminded of 
CHAMPS practices and techniques through faculty meeting presentations.  CHAMPS is 
emphasized to students with posters in hallways, the cafeteria, auditorium, and library.  Teachers 
have been supplied with and encouraged to use CHAMPS posters and resources in their 
classrooms. 

 

In the 2014-2015 school year, the SPHS administration brought restorative justice trainer Jessalyn 
Nash to SPHS before the start of the school year.  Ms. Nash completed a one day restorative justice 
training that explained the principles and process of restorative justice, demonstrated a restorative 
circle in actions, and gave faculty members training on restorative conversations as well as the 
process to create classroom respect agreements.  

 

That same school year the SPHS administration strongly encouraged teachers to create classroom 
respect agreements with their students as a way to create community buy in and establish 
functional, community derived classroom norms.  Additionally, throughout the 2014-2015 school 

73 SPHS WASC 2017



year SPHS administration began using restorative principles to address teacher referrals.   

 

In the 2015-2016 school year the SPUSD hired Kathryn Benner as a part time restorative justice 
coordinator.  SPHS administration decided to expand the influence of and use of restorative justice 
principles and strongly encouraged teachers to take advantage of Ms. Benner’s services.  Over the 
course of the 2015-2016 school year Ms. Benner completed 52 restorative justice circles including 
11 circles to prevent suspension.  She presented at seven staff meetings, helped create a Restorative 
Justice Implementation Team, surveyed students and staff, and applied for a Peer Mediation 
Program grant.  This led to a school wide expansion of restorative justice and an increase in the 
trust and respect students and teachers have for restorative justice at SPHS. 

 
Also addressing campus behavior and spirit is the SPHS Peer Mentoring Program.  The SPHS 
Mentoring Program is organized and administered by the Intervention Coordinator.  The mentoring 
program targets at-risk 9th graders.  At-risk 9th graders are determined as students in the 9th grade 
with three or more failing grades on a grade report.  The program assigns each at-risk 9th grader a 
staff member as a mentor.  On the first Friday of every month mentors and mentees meet during 
periods 1 and 2 to celebrate improvements and discuss strategies to improve behavior and grades.  
Between meetings mentees and mentors meet once or twice throughout the school week to monitor 
progress and offer guidance as mentees navigate academics, peers, and sometimes family 
situations.   
 
Facilities: 

In November 2008, the Santa Paula voters approved a 39 million dollar bond measure (measure 
Q) that was designed to fund construction of new athletic fields, a new Science and Technology 
building and upgrades of existing structures. The football field was renovated and reopened in 
2012.  Construction on the Science and Technology Building was completed in December 2014.   

 

The new building provides laboratory facilities for every science classroom, four computer labs, 
and features a teacher work room, kitchen, and is the only building on campus with AC.  Two of 
the labs are utilized as classrooms by the technology teachers.  The other two labs are for the 
science teachers.  Although teachers from other departments can book these labs for their classes, 
priority is given to science teachers, and non-science classes can be removed from the lab schedule 
up to a week in advance to make room for a science class.  Additionally, the building has another 
fully operational cafeteria attached to it with eating facilities inside and outside to help reduce the 
overcrowding that students currently experience. 

 

$24 million is left over from Measure Q. Currently the district and school site are in the process of 
developing plans to use the remaining funds to renovate and improve facilities at SPHS.  Potential 
plan include a renovation and remodel of the library to create a Literacy Center. 
 
Personnel: 
In the last three years Santa Paula High School has experienced significant staff turnover due to 
both retirements and people leaving the school.  In the 2014-2015 school year there were fifteen 
new hires.  In the 2015-2016 school year there were 12 new hires, and in the 2016-2017 school 
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year there were 11 new hires and two transfers from elsewhere in the district.  Overall the staff at 
SPHS has grown considerably younger over the last few years as many of the new hires were brand 
new teachers.   
 
Additionally in the 2014-215 school year a third assistant principal was hired through LCAP 
funding to support the site administration.  At the same time a part time counselor was hired 
specifically for SPED students and another part time intervention counselor was hired.  In 2015-
2016 the SPED counselor and intervention counselor became full time positions.  
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2. Schoolwide Critical Areas for Follow-Up 
 
2011 WASC Visiting Committee Recommendations 

1) The committee recommends that Santa Paula High School continue growth in 
implementing differentiation strategies within all classes. 

Schoolwide: 
➢ The AVID Site Team presented differentiation strategies at faculty meetings throughout 

the school year.  In 2015-2016 the AVID Site Team presented at three faculty meetings 
and trained staff on Socratic Seminars, argumentative writing, close reading, rhetorical 
precis, and use of the AVID Weekly article database 

➢ Use of the Q Student Information Service was expanded to inform teachers about student 
testing results, CELDT levels, health notifications, as well as behavior and attendance 
records.  Since unification SPHS staff have gained access to legacy data on incoming 
freshmen.  This legacy data, like academic records and test results help teachers, 
counselors, administrators, and staff provide more focused and effective differentiation to 
students. 

➢ New AP classes including AP Psychology, AP European History, and AP Government 
have been added to SPHS to provide more opportunities for high performing students. 

➢ In addition to AP classes, SPHS also offers CP, H, Accommodated, and Modified courses 
to support learners at all levels. 
 

Below are department specific actions taken or programs adopted to address differentiation. 

 
English 

➢ Purchase of Achieve 3000 reading program and restructuring of English 3D to support 
struggling readers and ELs. 

➢ Increased rigor in Honors level courses through novel selection 
 

Math: 
➢ Cyber High, an online credit recovery program at SPHS, has been expanded to include 

math courses.  
➢ The Math department broke Math 1 into Math 1A and Math 1B to support students with 

a slower acquisition rate and struggling in middle school math courses 
➢ Addition of co-teaching courses 

 

SPED: 
➢ Classes are offered at the co-taught, ACC, and MCC levels.  Class sizes in ACC and MCC 

are reduced. 
➢ The Co-teaching model at SPHS has been expanded to 14 co-taught classes on campus, 

to further serve the needs of Special Education students. 
➢ IEPs are disseminated to teachers by the Special Education Administrative Assistant.  The 

SPED Program Specialist reviews IEP forms, legal requirements and obligations, and 
common accommodations at a faculty meeting in the beginning of every school year. 

➢ Co-teachers attended professional development from the Bureau of Educational Research 
in 2014-2015 and Wendy Murawski in 2015-2016 to help guide the development of 
instructional practices in co-taught classes and to promote student success. 
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Art: 
➢ In the 2016-2017 school year a new art class, Art 2, was added to create a vertically 

integrated art program to support students at all levels. 
➢ A Digital Media class was created as a part of the Digital Arts and Media pathway and to 

expand the breadth of the art curriculum. 
 

On a department level each department was surveyed about the differentiation strategies regularly 
used in an academic unit of study or academic quarter.  The following strategies are those 
reportedly used by all teachers in each department.  Please note this list is not exhaustive. 

 

 
Differentiation Strategies English Math Science H/SS 
1. Sentence Frames  X X X  
2. Discussion Prompts/Frames   X X  
3. Multiple methods of instruction   X  X X 
4. Grouping Strategies  X    
5. Socratic Seminars      
6. Jigsaw      
7. Problem/Project Based Learning  X X   
8. Think, Pair, Share  X X X  
9. Frequent Checks for Understanding  X X   
10. Exit Tickets      
11. Thinking Maps  X  X X 
12. Accessing Background Knowledge  X X X X 
13. Texts of different reading levels  X    
14. Mixed skill small grouping  X   X 
15. Similar skill small grouping      
16. Use of cooperative grouping  X X X  
17. Interactive whole group activities  X X X  
18. Chunk content into digestible bits  X X X X 
19. Organize students for cognitively complex tasks   X X  
20. Set clear objectives and outcomes for students  X X   
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2) The committee recommends that Santa Paula High School continues to implement 
strategies to increase academic rigor in all classes 

Santa Paula High School has taken a number of actions to increase rigor in classrooms across 
campus: 

 

Schoolwide SPHS has 
➢ Established school-wide Accelerated Reader program as a part of every course. 
➢ Expansion of AP classes (Psychology AP in 2015-2016, and Government and European 

History AP in 2016-2017) 
➢ Implementation of Common Core Standards 
➢ Increased number of UC designated Honors courses 

 

To address rigor in classrooms, SPHS has focused teacher professional development on 
performance tasks.  Each content area has received training in developing authentic assessments 
that challenge a student’s critical thinking capacities.  Starting in the 2015-2016 school year, the 
core subjects of Math, English, Science, and History/Social Science began creating performance 
task assessments to prepare students for the CAASPP.  Additionally, in Math and English classes 
teachers took students to computer labs to take practice CAASPP assessments. 
 

English:  
➢ PD through VCOE on Understanding by Design, Frayer model, TPWS, reciprocal 

teaching. 
➢ Extended academic student discussions 
➢ Incorporating the use of SOAPStone, a textual analysis technique for prose passages. 
➢ Professional develop to implement the Expository Reading and Writing Course (ERWC) 

in the 12th grade. 
➢ Development of a schoolwide writing matrix 

 

Science: 
➢ Professional development from VCOE that showed the department how to include 

Engineering standards in regular curriculum 
➢ Inquiry-based activities 
➢ Real-life simulations 
➢ Student conducted lab research 
➢ Students draw evidence-based conclusions from student research 
➢ Debates 
➢ Explanation and argumentation strategies 
➢ Student developed digital media presentations. 

 

Math: 
➢ Student driven investigation to build conceptual knowledge 
➢ Increased amounts of time for academic student discussions. 
➢ Robotics class has been added as part of the VC Innovates Career Pathways. 

History/Social Science: 
➢ PD through VCOE on Understanding by Design 
➢ Close reading textual analysis strategies including close reading of political cartoons, 

graphs, historical images, and charts.   
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➢ Three PLC teams World History, US History, and Government/Econ began implementing 
performance tasks in the 2015-2016 school year. 

➢ Other rigorous student activities in department courses include simulations, portfolios, 
research projects, mock trial, and Socratic Seminars.   

➢ World History Honors courses  

 
9th Grade Choices: College and Career (Choices) course. 

➢ Articulated through Ventura College 
➢ Students develop a dynamic, online 10 Year Plan 
➢ Student-focused career research including how to research job openings 
➢ Students develop cover letters and resumes 
➢ Mock job interview 

 

SPED:  
➢ Department teachers have worked closely with one another and general education faculty 

to ensure that ACC and MCC courses, as well as collaboratively taught courses maintain 
high levels of rigor while appropriately accommodating and modifying for IEPs. 

➢ Over the last two years a greater emphasis has been placed on writing to analyze texts as 
well as develop arguments. 

➢ Close reading strategies are used and practiced regularly 
➢ Performance tasks were implemented in 2016-2017 for the first time. 
➢ The number of co-teaching classes has expanded 
➢ SPED department has forged a close relationship with the Transitions Partnership 

Program (TPP), through the Department of Rehabilitation, to help SPED students 
transition into the post-secondary world.   

 

Spanish:  
➢ PD to implement teaching proficiency through reading and storytelling (TPRS) 

 

Visual Arts: 
➢ All classes became A-G approved 
➢ Development of performance tasks, portfolios, and culminating projects 
➢ Use of close reading strategies 
➢ Progressive art program that is vertically integrated to provide appropriate art instruction 

to students of all levels. 
➢ Professional art shows in the community featuring student-created artwork. 

 

Career Technical Education: 
➢ SPUSD Farm to support hands-on agricultural learning 
➢ Creation of VC Innovates Pathways and articulated VC innovates classes 
➢ Expansion of A-G courses 
➢ New technology 

 

PE: 
➢ Student portfolios  
➢ Rewriting 9th-12th grade curriculum to be vertically integrated between 9 and 10th grade.  
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➢ Develop of co-taught classes to meet the needs of all learners 
➢ Incorporating tech like Edmodo and Edpuzzle 

 
 
AVID:  

➢ Site Team has attended Summer Institutes continually (sending full teams) for the past 6 
years. 

➢ Support the use of Socratic Seminars, argumentative writing, and inquiry through AVID 
strategies in AVID classes and across campus through faculty trainings. 

 

Library:  
➢ Research level books,  
➢ Databased instruction (ProQuest) 
➢ New non-fiction (informational text) 
➢ Adoption of inquiry-based textbooks in physics, chemistry, and physical science 
➢ New Spanish textbooks 
➢ Test preparation books for the new SAT 

 

On a department level each department was surveyed about the rigor strategies regularly used in 
an academic unit of study or academic quarter.  The following strategies are those reportedly used 
by all teachers in each department.  Please note this list is not exhaustive. 

 
Rigor Strategies English Math Science H/SS 
1. Socratic Seminar      
2. Debates      
3. Performance Tasks  X X X  
4. Problem/Project Based Learning  X X X  
5. Document Based Questions   X X  
6. Primary Source Analysis   X   
7. Research Project/Papers   X   
8. Constructed Response Questions  X X X  
9. Real World Simulations  X X X  
10. Portfolios    X  
11. Inquiry based research    X  
12. Drawing conclusions from evidence  X X X X 
13. Lecture and present new information  X X X  
14. Hypothesis generation and testing  X X X  
15. Engage students in cognitively complex tasks  X X X X 
16. Allow students to revise their knowledge  X X X X 

 

3) The committee recommends that Santa Paula High School continues Professional 
Learning Communities and staff collaboration to promote student success. 

Professional learning communities at Santa Paula High School have made significant 
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improvements over the last six years.  PLCs use the Plan, Do, Study, Act Cycle as a model of 
collaborative processes.  The district supports collaboration at SPHS and has a memorandum of 
understanding with the Santa Paula Teachers Federation which allows administration to set 
aside weekly collaboration in the teacher work day. 
 
Within each department exist content specific teams.  Each Area Chair (department chair) sets 
an agenda that helps content teams focus upon the administration’s PLC goals.  During each 
meeting minutes are taken and provided to the administration as a summary of what was 
discussed and what was accomplished.  Administrators also rotate among departments during 
collaboration and sit in with teams and listen or participate in discussion. 
 
At the beginning of each school year each content area team complete a team self-analysis using 
the 18 Steps to PLC Nirvana survey.  Using this survey each team reflects and set SMART 
Goals to work on throughout the school year.  
 
Spanish piloting new texts and becoming a PLC, vertical alignment with IMS 
 

SPHS has nine professional learning communities: English/Spanish, Math, Science, 
History/Social Science, Physical Education (PE), Counseling, Visual and Performing Art, 
Career Technical Education (CTE), and Special Education. SPHS staff have attended the PLC 
at Work conference from Solution Tree featuring Richard and Rebecca DuFour in the 2012-
2013, 2013-2014, and 2014-2015 school years.  At this conference staff received training on the 
benefits of the PLC model and strategies and systems to create effective PLCs at SPHS. 

 

Some PLCs are small and have one section classes or one teacher for all sections of a particular 
course.  These courses and communities (SPED, Visual and Performing Art, and CTE), have 
necessarily taken a different approach to the development of PLCs.  In these communities 
collaboration is focused upon developing curriculum and assessments that accurately measure 
student learning on specific content standards.  The lack of multiple sections and multiple 
teachers of a course limit the ability to develop common assessments; however, within subject 
areas, for example art, courses have been vertically aligned to ensure that students receive a 
comprehensive education based upon real world experiences and skills. 

 

In the core content areas, English, Math, Science, and History/Social Science, PLCs have 
developed differently.  In these communities the SPHS administration has set specific PLC 
goals.  In these communities teachers collaborate to produce and implement common formative 
assessments, common summative assessments, enduring understandings, essential questions, 
and performance tasks.  The common formative assessment or (CFA) is the tool intended to 
measure student learning, drive discussion, and decision making in these teams.   

 

Over the last two years the History/Social Science department created CFAs, CSAs, EUs/EQs, 
and performance tasks in all content teams; however, not all have been fully implemented.  
Discussion continues about what should be assessed, how it should be assessed, when it will be 
taught, and how much time should be spent on each topic.  Although progress towards a fully 
functional and responsive History/Social Science PLC is slower than ideal, none of the currently 
in place CFAs, CSAs, EUs/EQs, and performance tasks existed during the 2014 Midterm Visit. 
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Over the last two year English teacher received extensive VCOE PD on implementation of new 
ELD standards to English curriculum as well as the development of common formative 
assessments, performance tasks, enduring understandings and essential questions.  Results in 
the English department are mixed 3 of 4 academic developed, implemented, and regularly use 
CFAs, CSAs, and performance tasks; however, one academic team has not finished creating 
common assessments and those have been created were not uniformly implemented. 

 

The Math and Science communities are the farthest along the PLC path.  Both departments 
utilize CFAs, CSAs, and performance tasks across every content team.  Results from these 
assessments is shared and discussed in content teams.  Teams use this process to inform them 
on the effectiveness of their instruction and to improve their teaching practices.  This process 
has led to an overall increase in passing rates over the last three years.  This is evidenced by the 
charts below. 

 

Spanish is in the process of becoming a new PLC at SPHS.  This school year the Spanish 
teachers started meeting separately from the English teachers and at the end of the first semester 
elected an Area Chair to represent them at Area Chair meetings.  Spanish did not make EUs, 
EQs, CFAs, CSAs, because they have been in the process of adopting and developing new 
curriculum, including a native speaker program due to roll out in the fall of 2017.  The Spanish 
teachers have also articulated curriculum with the main feeder middle school.  Finally, Spanish 
is also in the process of becoming a distinct department with its own Area Chair.  In the past 
Spanish has been housed with English as the Language Department. 

 

For the below charts passing rates are defined as students earning a D- or better.  A-G rates are 
defined as students earning a C- or better. 

 
 

82 SPHS WASC 2017



 
 

 
 

 
 

 

  

83 SPHS WASC 2017



4) The committee recommends that Santa Paula High School continues working on the four 
Critical Academic Needs: Mathematics, Reading and Writing, English Learners, and 9th 
Grade students as outlined in the WASC report 

Actions taken to support all Critical Academic Needs on a school wide basis:  
➢ After School tutoring has been provided to all students since the 2014-2015 school year.  

This tutoring program is run in the library after school 3 days a week: Monday, Tuesday, 
and Thursday.  The tutoring is staffed by SPHS teachers.  Teacher tutors are supplied 
based upon student need.  For example many students come to tutoring for help with math 
homework so math teachers are staffed more frequently. 

 

Mathematics:  

Note: After the 2013-2014 school year A-G rates in math classes experienced a steep drop.  This 
is due to the introduction of a new, more rigorous curriculum aligned to the common core 
standards. 

➢ New Common Core math courses, Integrated Math, have been developed that focus on 
inquiry-based and project-based student learning.  All new Integrated Math courses are 
A-G approved including a designated Math 3 Honors.  Additionally, as part of the new 
Engineering Pathway, a robotics course was added to  

➢ New Common Core based math curriculum (Math Vision Project and College Preparatory 
Math) is being piloted in the 2016-2017 school.  These pilot materials focus on real life 
experiences and are designed to be more engaging and provide problem based learning 
scenarios. 

➢ The math department aligned courses with the main feeder school to ensure that incoming 
freshmen are prepared for high school mathematics. 

➢ Cyber High Math, a credit recovery program at SPHS, was expanded to include math 
courses. 

➢ Math 1, for freshmen, was broken into Math 1A and Math 1B to support students who 
have a slower math acquisition process.  This process is determined by counselors and is 
based upon students’ 8th grade math scores, a local CCSS interim assessment and 
CAASPP scores. 

➢ Math 1 teachers received extensive professional development in how to change 
pedagogies to meet the needs of struggling math students. 

➢ Most math teachers continue to have the same prep period (6th period) to allow them to 
further collaborate on lesson plans and develop common assessment measures.  This year 
two math teachers do not share the common 6th period prep.  This was the result of the 
addition of new pathway courses to the master schedule. 

 

Reading/Writing:  
➢ In 2015-2016 the English Department, in collaboration with the Leadership Team, created 

a writing matrix which details what types of writing are covered in which classes 
throughout the school year.  This matrix was used to help realign pacing calendars so that 
students received properly timed writing instruction.  For example, the English 
Department moved their argumentative writing unit for 10th graders to better complement 
the argumentative assignment in biology classes.  

➢ Universal screening of all students using the STAR (accelerated reader) diagnostic 
program to provide teachers data on the incoming reading level of students for the last 
two years.  Future plans include uploading this data to EADMS. 

➢ The library has expanded purchases of high interest books as well as extended hours to be 
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available for students to study and provide a new seating area for students to read at.   
➢ An RtI handbook is being developed this school year by the Intervention Coordinator to 

provide teachers with common useful scaffolding and differentiation strategies.  
➢ The English Department is developing common writing rubrics to be used across PLC 

teams. 
➢ Every course on campus has an AR requirement to support student reading.    
➢ A more focused emphasis on writing across the curriculum can be seen as evidenced in 

Curriculum Guides and faculty meeting agendas (AVID focus on writing across 2 faculty 
meetings) and district focus on Common Core anchor standards 

➢ SPHS continues to implement district focus anchor standards.  For example in 2014-2015 
the district focus was Reading Anchor Standard 1, close reading.  As a response SPHS 
focused on incorporating close reading activities and strategies throughout campus.  To 
do this teachers received training on the strategies and anchor standards at faculty 
meetings and administrators encouraged teachers to demonstrate this strategy during their 
observation.  In 2015-2016 the district focus was Writing Anchor Standard 8 and in 2016-
2017 the district focus is on listening and speaking. 

➢ The school continues to provide a school wide Accelerated Reader (AR) program.  Every 
class on campus has an AR component listed in the course syllabus. Additionally, English 
has an AR point structure by grade level, and a novel list. 

➢ Multiple reading programs have been used to address the needs of students struggling 
with reading.  In 2012-2013 SPHS used Auto Skill.  In 2013-2014 Reading Plus was used.  
In 2014-2015 there was no reading program, and in 2015-2016 Achieve 3000 was adopted 
to support students in the Reading Intervention Course. 

➢ A Reading Intervention course was created in 2009 to support struggling readers (course 
not available 2016-2017 due to staffing but will be brought back in 2017-2018 potentially 
as an afterschool program) Students in this course were blocked with another period of 
English directly after Reading Intervention to provide more targeted support. 

➢ Cardinal Writing Guide was created in 2011 and since 2015-2016 has been printed in 
student agendas for ease of reference.   

 

ELs:  
➢ Development of an ELD plan in conjunction with the district.  Currently the plan involves 

placing EL students in the appropriate classes. 
➢ ELD shadowing training focused on reciprocal teaching, think-write-pair-share, and the 

Frayer Model. 
➢ EL coordinator to help students understand the CELDT, work with the Intervention 

Coordinator to ensure appropriate placement of ELs, and work with teachers to develop 
effective strategies to help ELs.  The position is currently vacant in the 2016-2017 school 
year. 

➢ ELD teacher who teaches two sections of ELD and the Long Term EL Course, English 
3D.  The English 3D course was started in the fall of 2012. 

➢ Pacing guides in English classes have been upgraded to include ELD standards for each 
unit.  

➢ Monitoring of grades for English Learners during the school year by the Intervention 
Coordinator. 

➢ Long term English Learners Course that uses high interest topics and materials to support 
academic language acquisition through academic talk, writing, and reading.  

➢ A CELDT assembly is held every year to explain the importance and significance of 
CELDT testing to EL students.   
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➢ SPHS and the SPUSD joined the California Learning and Language Innovation (CALLI) 
Program in 2015-2016 to support long term ELs. 

➢ The school continues to provide a school wide Accelerated Reader (AR) program.  Books 
come at all reading levels. 

➢ Instructional Aides hours are temporarily increased during the 2nd and 3rd quarters of the 
2016-2017 school year so that Instructional Aides are on campus until 3:12 PM when 
students go home for the day; previously they left at 2:30 PM 

➢ Multiple reading programs have been used to address the needs of students struggling 
with reading.  In 2012-2013 SPHS used Auto Skill.  In 2013-2014 Reading Plus was used.  
In 2014-2015 there was no reading program, and in 2015-2016 Achieve 3000 was adopted 
to support students in the Reading Intervention Course. 

➢ Newcomers are clustered in core classes to allow better access to bilingual instructional 
aides.  

➢ No SDAIE classes – SDAIE classes were eliminated in 2012-2013.  EL’s are now placed 
in CP classes; however teachers are encouraged to use SDAIE strategies to support ELs.  
During teacher observations administrators use the SIOP lesson plan template and look 
for SIOP strategies during observations. 

➢ Annual Comprehensive Review of EL student placement is conducted by the Intervention 
Coordinator. 

➢ SIOP training provided by VCOE to all departments in 2011-2012.  Additionally SIOP 
strategy books were purchased for faculty use through the Principal’s budget in 2014-
2015 

➢ SPUSD AVID provided a path training (equivalent to attending an AVID Summer 
Institute) on Academic Language and Acquisition in which 7 SPHS teachers participated 
and learned skills and strategies to help EL’s acquire academic language through 
academic talk time and targeted reading and writing strategies.   

➢ A Migrant Coordinator works to appropriately place migrant students in their classes, 
work with students, families, teacher, and instructional aides to help provide the 
appropriate support inside and outside of the classroom.  The Migrant Coordinator also 
operates a tutoring program for migrants after school to help students with school work. 

➢ PIQE (Parent Institute for Quality Education) in Spanish and English. 
➢ In September 2016 the School Site Council approved funds to hire translators at school 

events.  

 

9th Grade Students:  
➢ Link Crew, a peer mentoring program, supports freshmen in several ways.  Link Crew 

runs Freshmen Orientation, a Tailgate party before the first football game to transition 
freshmen to high school activities, a Cookie Cram study sessions for finals, Challenge 
Day an anti-bullying program focused on community building, and semi-regular checkups 
from Link students with their freshmen.  During checkups, Link students help their 
freshmen organize, talk to teachers about coursework, and motivate them to stay on track.  
According to a survey of 306 freshmen paired with a Link Leader in 2015-2016 19% of 
freshmen reported seeing their Link Leader once a week and 41% reported meeting with 
the Link Leader at least once a month. 

➢ A college and career courses based upon the Get Focused Stay Focused curriculum, 
Choices: College and Career, replaced 9th Grade Transitions and is the foundational course 
for students entering career pathways. This course features and online 10 Year Plan, which 
follows students through their career at SPHS and includes short follow-up modules to be 
completed in the 10th, 11th, and 12th grade years.  
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➢ An additional part of the Choice: College and Career class is the Online 10 Year Plan.  
This online feature takes major components of the curriculum that is accessible to 
teachers, counselors, and administrators.  Furthermore, the Online 10 Year Plan includes 
follow up modules that students complete in the 10th, 11th, and 12th grade years to revisit 
and update their 10 Year Plan.  9th graders who do not take Choices, students in AVID 
and HSA have the core of the Choices course, the online 10 Year Plan embedded into 
their curriculum. 

➢ All 9th graders in the Choices classes go on at least one career exploration field trip a year.  
These field trips focus on at least one of the career pathways. 

➢ Every Spring Future Freshmen Night is held to provide incoming freshmen and their 
families an opportunity to meet representatives from clubs and programs on campus to 
learn more about getting involved at SPHS.  SPHS also holds academic presentations at 
feeder middle school to disseminate information on Human Services Academy, 
Agriculture Academy, AVID, and VC Innovates Pathways. 

➢ The SPHS Intervention Coordinator set up a peer Mentoring Program for at-risk freshmen 
in the 2014-2015 school year.  This program identifies at-risk freshmen (3+ Ds and Fs) 
and pairs them with an adult faculty member.  Mentors regularly monitor their students 
and provide them positive motivation.  All mentors and mentees meet monthly for team 
building activities, and students are celebrated for improving academic performance.  
This program continued in the 2015-2016 and 2016-2017 school years. 

➢ The SPED department collaborates with feeder schools for placement recommendations 
for incoming SPED students. 

➢ Counseling collaboration with feeder school to ensure proper placement and transition of 
students from the middle school to SPHS. 

➢ Math and Spanish departments have aligned curriculum with feeder schools to ensure that 
incoming 9th graders are adequately prepared for SPHS. 

➢ Anti-bullying assemblies were held in 2015-2016 and again in the current school year. 
➢ 9th grade students are introduced the library and shown how to use it for homework and 

research at the beginning of every school year.  Formerly Choices: College and Career 
classes visited the library; however, since the current school year that task has been taken 
up by the English teachers.  

➢ SPHS has focused on the use of CHAMPS and PBIS to help behavior problems across 
campus but particularly with freshmen. 

➢ 9th grade SPED students meet with their case manager at the beginning of the school year 
to discuss earning units to graduate since this is a new concept for 9th graders 

➢ Starting in the current school year grade level assemblies are conducted at the beginning 
of the school year to introduce important staff (health technician, ASB director, assistant 
principals) as well as review procedures and behavior expectations.  This is especially 
targeted at freshmen students.  Prior to grade level assemblies each freshmen Health and 
Choices: College and Career class was visited by an administrator to review behavior 
expectations at SPHS. 

➢ Math 1, for freshmen, has been broken into Math 1A and Math 1B to support students 
who have a slower math acquisition process. 

➢ In 2013-2014 an Intervention Counselor was hired to work with at-risk students who 
demonstrated emotional-social needs.  This position was made full time in 2015-2016.  
The Intervention Counselor and Intervention Coordinator work together to monitor all at 
risk students, particularly freshmen. 

➢ A Response to Intervention Committee was formed in the 2014-2015 school year and has 
consulted with feeder school to between Middle and High school to work on interventions 
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and progress monitoring for 9th grade and other students needing support. Intervention for 
each student is on the list is receiving is tracked and categorized by the type of 
intervention. 

➢ The SSC council approved Title I monies in 2016-17 to pay for an additional Intervention 
Counselor to the SPHS staff to help address the major needs of 9th grade students where 
most of the at-risk population.  The new counselor will be clinically trained and will be 
able to create group therapy sessions during the school day for students.   

➢ Cyber High for Math 1 and 2 was created to allow students to recover credit if they fail a 
semester. 

➢ SPUSD piloted an AVID Excel program at Isbell Middle school to target long term ELs 
which will prepare them for, and guarantee them access to AVID 1 as 9th graders. 

 

 

5) The committee recommends that the district governance reconsiders the structured lines 
of authority to give the site administrator the supervision of all academic areas inclusive 
of personnel as well as all security personnel. 

With the unification of the Santa Paula Union High School District and the Santa Paula 
Elementary School district into the Santa Paula Unified School District in 2013 lines of authority 
and governance have dramatically changed.  Since the last WASC visit in 2014 Santa Paula High 
School’s principal has worked with SPUSD to redraw lines of authority to more effectively 
manage SPHS. 

 

To do this the principal was put in charge of security personnel and the daytime custodian.  The 
lead security officer now works directly under the principal and together they continually monitor 
and improve the effectiveness of security personnel at SPHS. 

 

 

6) The committee recommends that Santa Paula High School continues to incorporate and 
embed the Expected Schoolwide Learning Results into the curriculum guides, instruction, 
and school culture. 

SPHS ESLRs (SLOs) 

Santa Paula High School Students will be… 

 

Critical Thinkers 

who are able to evaluate, analyze and explain multiple sources of information in order to 
make informed decisions. 

  

Ambitious 

and have pride in their work, confidence in themselves and a desire to reach their true 
potential. 

  

Respectful 

of all regardless of race, ethnicity, gender, sexual orientation or religion.
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Decisive 

and able to access resources to resolve academic and personal challenges and become 
lifelong, independent learners. 

  

Service – Oriented 

and act as outstanding individuals by contributing to self, family, school and community as 
positive, productive members of the global society. 

 

At the September 2016 faculty meeting teacher met with the academic teams and completed an 
ESLR survey.  This survey gathered information on to what extent the ESLRs impacted 
instruction design, solicited feedback on potential future actions to address the ESLRs, and asked 
each team whether they had an ESLR assignment which incorporated all elements of the ESLRs. 

 

The results of the survey showed that nearly half of all academic teams have an ESLR assignment 
that addresses all aspects of the ESLRs.  The other half of academic teams have at least one 
assignment that covers all the aspects of the ESLRs save one.  Typically the missing component 
of the ESLR is community service.   

 

Aside from curriculum and instruction SPHS has many programs, organization, and clubs on 
campus that focus on aspects of the ESLRs. 

 

Critical Thinkers 

 

Ambitious 

 

Respectful 

 

Decisive 

 

Service – Oriented 

AVID courses, both academies, and senior government and economics courses require students 
to complete community service as part of the course requirements.  Several clubs on campus like 
Key Club, Interact Club, and SPARC (Santa Paula Animal Rescue Center) regularly complete 
community service projects.   
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2014 WASC Midterm Visiting Committee Recommendations 

1) The Leadership team and staff continue to explore, implement, and assess program and 
instructional strategies designed to impact the school’s Four Critical Needs: English 
Learners, 9th Grade students, mathematics, reading and writing. 

[Addressed in the 2011 WASC Recommendations—please see above] 
 

 

2) The Leadership team and staff continues to collect and analyze data over a minimum of 
three years to determine the impact of all programs and instructional strategies on student 
learning 

Reference: 

SPHS Leadership Team: includes Area Chairs (Department Chairs), PLC team leads, program 
directors (AVID, Link Crew, etc.)  Typically meets 1 to 3 times a school year. 

 

Area Chairs (Department Chairs) meet once a month, report to departments about updates from 
administration, report on the status of their departments, and inform administration about 
concerns from their departments.  This committee is the closest to what WASC refers to as a 
Leadership Team.  Whenever Area Chairs are mentioned in this report it is in place of the WASC 
Leadership Team unless otherwise stated. 

 

WASC Leadership Team: Home Group and Focus Group leaders. 

 

 

The SPHS Area Chairs routinely works with site administration and the broader faculty and staff 
to review and address the effectiveness of academic programs.  The primary conduit to share and 
disseminate information is from SPHS Administration to the Area Chairs and from the Area 
Chairs to staff members. 

 

Area Chair Meetings, are held once a month.  At these meetings administration shares concerns, 
goals, and data with Area Chairs.  Area Chairs in turn share concerns from staff, discuss and 
analyze the data shared by the admin team, and bring announcements and data back to the broader 
staff for further discussion and analysis. 

The data analyzed and disseminated through the Area Chair meetings includes behavior trend 
data, academic trend data, and attendance trend data.  This data is used to guide discussion of the 
effectiveness of academic programs. 

 

Additionally, at the staff meetings following every grading period the entire staff analyzes 
aggregated grades.  Staff members work in academic teams and mixed department teams to find 
trends, highlight successes, and identify new or continuing issues.  These findings are taken back 
to Area Chair meetings for further analysis and discussion. 
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3) The Leadership team formally evaluates the Action Plan on an ongoing basis to determine 
what has been implemented, and demonstrated impact on student learning and what still 
needs to be addressed and provide an annual written report on the Action Plan to all 
stakeholders including staff, community, parents, district office, and school board. 

The Action Plan (Single Plan for Student Achievement) is primarily monitored through the 
School Site Council.  The School Site Council includes teachers, classified staff, parents, 
students, and community members.  School Site Council meeting times are publicly posted, and 
the Single Plan for Student Achievement is posted on the district website.   

 

Once a year the Single Plan for Student Achievement is presented and formally adopted by the 
SPUSD governing board.  Throughout the course of the school year the School Site Council meets 
once per month to evaluate the plan, monitor the progress toward meeting goals and discuss the 
impact the plan is making on student achievement. 

 

4) The Leadership team and staff continue to develop standards based common interim 
assessments for all courses and utilize the data regarding student progress to plan 
classroom instruction. 

Prior to the adoption of common core SPHS had a systematic interim assessment system 
(benchmarks).  These benchmarks were used to measure student progress towards achieving 
mastery of the standards and inform discussion of and adjustments to academic programs. 

 

The benchmark program was suspended in 2013-14 school year.  The SPHS Administration 
suspended benchmarks as a result of the adoption of Common Core standards and the absence of 
a fully available digital library of SBAC assessments.  In the meantime professional learning 
communities have received extensive common core professional development.  SPHS 
professional learning communities have spent several school years using collaboration time to 
modify and adjust curriculum to meet common core standards and have created a battery of 
common formative and common summative assessments. 

 

Currently performance tasks are being developed across content areas.  Most departments have 
already started implementing performance tasks.  The district plan is to develop and pilot interim 
assessments for math K-12 in the 2016-2017 school year.  At the same time the district is in the 
process of developing a robust assessment system across all grade levels and subjects.  To fulfill 
this objective each academic team will be creating interim benchmark assessments in addition to 
the performance tasks already under development. 
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5) The Leadership team and staff explore and implement strategies to increase articulation 
between the high school and its feeder schools. 

SPHS has done much to increase articulation between SPHS had Isbell Middle School (IMS), the 
primary feeder school.  Since the last WASC visit 

➢ SPHS and IMS administrators have started to synchronize and streamline administrative 
forms, processes, and procedures to create a seamless transition for students and families 
between IMS and SPHS 

➢ Per SB 359, the Math departments at both IMS and SPHS have met several times to 
vertically align curriculum to ensure that all students are receiving the necessary math 
instruction and are prepared high school math courses.  Additionally, the math department 
has articulated with Briggs and Mupu school districts, two smaller feeder schools.  Local 
private school Saint Sebastian and Santa Clara were invited to articulate with the SPHS 
math department but did not participate. 

➢ The Spanish departments at SPHS and IMS started vertically aligning curriculum in 2015-
2016 to ensure that Spanish 1 at IMS covers the same content covered in Spanish 1 at 
SPHS. 

➢ The counseling departments at IMS and SPHS have worked to streamlines the registration 
process for future freshmen and ensure the appropriate placement of freshmen according 
to ability levels and needs. 

➢ Since unification SIS systems between IMS and SPHS have been integrated to allow 
SPHS teacher, counselors, and administrators to access legacy data about student test 
scores, behavior records, and attendance records. 

➢ A representative from the SPHS AVID Site Team meets monthly with the IMS AVID 
Site Team. 

In addition to the work done directly with Isbell Middle School SPHS also continues to work 
with students from the Briggs and Mupu schools. 

➢ SPHS has reorganized Future Freshmen Night to make programs and opportunities at 
SPHS more accessible to students and parents by including not only academic programs, 
but clubs, and organization too. 

➢ SPHS counselors visit all feeder school to ensure all future freshmen are properly 
registered. 

➢ Representatives from AVID, both the Agricultural and Human Services Academies, and 
the VC Innovates career pathways visit the feeder schools in Spring, before future 
freshmen registration, in order to share programs and opportunities with 8th graders. 

➢ Students can start participating in Mathematics, Engineering, and Science Achievement 
(MESA) and AVID programs at IMS and continue at SPHS. 

➢ Athletics holds a meeting for incoming freshmen athletes about how to navigate sports 
and academics at SPHS. 
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6) The site and district administration recruit, develop the capacity of and retain a highly 
qualified staff that is reflective of the school’s diverse student population. 

In the last three years the staff at SPHS has undergone a dramatic change.  Many teachers have 
left, primarily due to retirements, and have been replaced predominantly with young teachers 
early in their careers.   

 

Overall the percentage of white staff members has fallen since 2014 along with the number of 
Hispanic staff members.  There has been a marked increase in the number of staff members 
declining to identify their ethnicity. 

 

 2013-2014 2014-2015 2015-2016 

Hispanic 30.43% 26.90% 25.64% 

Whtie 65.21% 60.20% 53.84% 

Decline to State 0.00% 10.25% 16.67% 
 

 

3. Ongoing Follow Up Process 
[Comment on the process for implementing and monitoring the Single Plan for Student Achievement 
since the prior self-study.  Comment on the how the student/community profile and the annual progress 
reports including the ACS WASC mid-cycle report have been reviewed and discussed annually by all 
stakeholders as part of the ongoing school improvement focusing on student learning.] 
 

The Single Plan for student achievement is monitored primarily through the School Site Council.  The 
School Site Council meets ten times a year and spends at least one hour reviewing, amending, and 
modifying each goal in the Single Plan for Student Achievement.  The results of this process are shared 
with and approved by the Board of Trustees at a School Board Meeting. 

 

SPHS administration shares the changes and amendments of the Single Plan for Student Achievement 
through the Area Chair meetings.  Area Chairs then relay this information to their respective departments 
at their collaboration meetings. 

 

Recommendations for the WASC committee are regularly discussed in Area Chair and faculty meetings.  
At the conclusion of every grading period the whole faculty analyzes grade reports through the context 
of SPHS’s four critical needs: 9th graders, Math, Reading/Writing, and ELs.   
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4. Progress, Evidence, Impact on Student Learning for Action Plan 
Sections or Goals 

a. For each current action plan goal or section, indicate how it relates to one or more of 
the critical areas for follow-up or any additional recommendations (i.e. cross-reference) 

Goal How it related to the critical areas for follow 
up 

1. English Language Learners will increase 
proficiency for 9th -11th grade on LEA, 
CAASPP, and common summative exams by 
5% as compared to the current achievement 
system through a focus on school-wide use of 
research based instruction strategies. 

This goal is directly related to the English 
Learner critical area for follow up. 

2. By the 2015-2016 school year the number of 
9th -11th grade students at SPHS will improve 
their reading and writing skills and increase the 
practice of reading and writing across the 
curriculum as shown by increase proficiency 
rates on formative and summative assessments 
and CAASP. 

This goal is directly related to the 
Reading/Writing critical area for follow up 
and indirectly related to the EL and 9th 
Grader areas for follow up. 

3. By the 2015-2016 school year the number of 
11th grade students at SPHS will improve their 
mathematics performance and increase 
proficiency in Common Core math standards 
on the Math State Assessment. 

This goal is directly related to the Math 
critical area for follow up. 

4. During the 2015-2016 school year, 9th grade 
students at SPHS will improve achievement by 
showing a reduction in the percentage of 
students with Ds or Fs, an increase in 
enrollment and the attendance rate, reduction 
in the number of suspension and expulsions.  
Increase the GPA, attendance and graduation 
rate of all students while decreasing the 
number of referrals, suspensions, and 
expulsions of all students including the at-risk 
students at SPHS. 

This goal is indirectly related to all four 
critical areas of follow up: 
Reading/Writing, 9th graders, English 
Learners, and Math 

5. During the 2015-2016 school year, school 
climate and safety will improve as measured 
by student focus group surveys, school wide 
adoption of behavior interventions, and 
decreases in the number of student referrals for 
California Ed Code 48900 a, and 
documentation of required safety drills 

This goal is directly related to the 9th 
graders critical area for follow-up.  

6. Santa Paula High School will increase, by 
20%, the number of students attending 2 year 
and 4 year colleges, as well as vocational 
schools that issue certifications, and ensure 
that 70% of 9th, 10th, 11th, and 12th graders meet 

This goal is indirectly related to all four 
critical learning needs Reading/Writing, 9th 
graders, English Learners, and Math.  
Improvements across all four critical 
learner needs will increase the A-G 
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a-g requirements by the end of each school 
year. 

completion rates as well as college 
enrollment rates. 

7. Santa Paula High School will develop a 
community of learners focused on building 
collaborative teams and sustained professional 
development.  We will strive to build parental 
and community relations between the students, 
parents and city of Santa Paula (Parent 
Involvement Team, ASB Welcome 
Committee, etc.) 

This goal is indirectly related to all four 
critical learning needs Reading/Writing, 9th 
graders, English Learners, and Math 

 
 

b. Comment on the accomplishment of each current action plan section or goal, including 
how each area has met identified growth targets and contributed to the accomplishment 
of the critical learner needs and one or more schoolwide learner outcomes for all 
students.  Include: 

i. How was the goal determined?  
  
Each goal was developed as a result of the 2011 WASC self-study.  The goals are based upon the self-
identified areas of growth, the critical learner needs, and the visiting committee recommendations.   
 
Goals 1, 2, 3, and 4 (English Learners, Reading/Writing, and Mathematics) were determined after 
analysis of student achievement data.   
 
The safety goals (4 and 5) were chosen after analysis of referral, suspension, and expulsion data.  This 
goal has changed over the last several years to include a focus on positive behavior support and reduction 
in suspensions and expulsions. 
 
Goal 6, college attendance rates was identified 6 years ago.  This goal is the result of the low UC a-g 
rate.  This goal has also morphed over the last several years in light of LCAP data received from the 
county office of education that focused on college and career indicators.   
 
Finally Goal 7, on professional learning communities was influenced by the previous administration and 
supported at the county office of education.  This goal is based upon a strong research base about the 
effectiveness of formative assessment in driving instruction in professional learning communities. 
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ii. What impact has the goal had on student learning?--see chart below 

iii. To what extent have the action plan growth targets been met over the past years?-
-see chart below 

 

Goal Level of Accomplishment 

1. English Language Learners will 
increase proficiency for 9th -11th 
grade on LEA, CAASPP, and 
common summative exams by 
5% as compared to the current 
achievement system through a 
focus on school-wide use of 
research based instruction 
strategies. 

This goal demonstrates a mixed level of 
accomplishment.  Although CAASPP data exists, 
common summative exam data is not collected and 
analyzed.   
 
All ELs—ELA CAASPP Data 

 2015 2016 

Standard Exceeded 0% 0% 

Standard Met 4% 8% 

Standard Nearly Met 46% 40% 

Standard Not Met 50% 52% 

 
EL>12 months ELA CAASPP Data  

 2015 2016 

Standard Exceeded 0% 0% 

Standard Met 4% 9% 

Standard Nearly Met 46% 41% 

Standard Not Met 50% 50% 

 
Overall 4% more ELs achieved a proficiency level at or 
above Standard Met in 2016 than in 2015.  This nearly 
meets the goal of a 5% increase described in the SPSA. 
 
Unfortunately 2 years of CAASPP data does not identify 
a trend.  More data over a greater length of time will need 
to be collected to establish the true level of 
accomplishment. 
 

2. By the 2015-2016 school year the 
number of 9th -11th grade students 
at SPHS will improve their 
reading and writing skills and 
increase the practice of reading 
and writing across the curriculum 
as shown by increase proficiency 

The data shows that this goal has not been met.  Although 
formative and summative assessments exist in the 
English department they are not uniformly administered 
and the results are not recorded and analyzed. 
 
The CAASPP data below shows that between the 2015-
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rates on formative and summative 
assessments and CAASP. 

2016 school year 11th graders did not improve their 
reading and writing proficiency. 

 2015 2016 

Standard Exceeded 14% 13% 

Standard Met 35% 34% 

Standard Nearly Met 32% 33% 

Standard Not Met 19% 20% 

 
In the future, after development and implementation of a 
district wide interim assessment system, more data will 
be available to accurately measure the student 
proficiency. 
 

3. By the 2015-2016 school year the 
number of 11th grade students at 
SPHS will improve their 
mathematics performance and 
increase proficiency in Common 
Core math standards on the Math 
State Assessment. 

Although two year of CAASPP data does not identify a 
strong trend, the limited data available does not suggest 
that this goal has been accomplished. 
 

 2015 2016 

Standard Exceeded 4% 3% 

Standard Met 20% 13% 

Standard Nearly Met 29% 34% 

Standard Not Met 46% 51% 

 
 

4. During the 2015-2016 school 
year, 9th grade students at SPHS 
will improve achievement by 
showing a reduction in the 
percentage of students with Ds or 
Fs, an increase in enrollment and 
the attendance rate, reduction in 
the number of suspension and 
expulsions.  Increase the GPA, 
attendance and graduation rate of 
all students while decreasing the 
number of referrals, suspensions, 
and expulsions of all students 
including the at-risk students at 
SPHS. 

SPHS has made significant progress toward this goal.  
Overall suspension rates have declined.  Referral rates 
initially decrease but 2015-2016 saw a large increase in 
referrals.  So far 2015-2016 appears to be a fluke, at the 
end of the first semester there were ___ referrals. 
 

Referrals  

Year Referrals 

2013-2014 501 

2014-2015 381 

2015-2016 519 
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Suspensions: 

 2011-2012 2015-2016 

Total Suspensions 332 115 

Suspensions 48900(a) 59 32 

Defiance 179 34 

Controlled Substance 39 9 

 
 

5. During the 2015-2016 school 
year, school climate and safety 
will improve as measured by 
student focus group surveys, 
school wide adoption of behavior 
interventions, and decreases in 
the number of student referrals for 
California Ed Code 48900 a, and 
documentation of required safety 
drills 

Achievement toward Goal 5 is mixed.  While 
suspensions are down, referrals are up, and the key 
indicators on the California Health Kids Survey (CHKS) 
are mixed. 
 

CHKS Key Indicators 

Indicator 2013-2014 2015-2016

School perceived as very safe 
or safe

57% 53% 

Experienced Harassment or 
Bullying

26% 29% 

Had mean rumors or lies 
spread about you

32% 42% 

Been afraid of being beaten 
up

12% 7% 

Been in a physical fight 14% 6% 

Seen a weapon on campus 21% 14% 

Been drunk or “high” on drugs 
at school, ever

19% 11% 

 
Suspensions 

 2011-2012 2015-2016 

Total Suspensions 332 115 

Suspension for 
48900(a) 

59 32 
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Referrals 

Year Referrals 

2013-2014 501 

2014-2015 381 

2015-2016 519 

 

 

6. Santa Paula High School will 
increase, by 20%, the number of 
students attending 2 year and 4 
year colleges, as well as 
vocational schools that issue 
certifications, and ensure that 
70% of 9th, 10th, 11th, and 12th 
graders meet a-g requirements by 
the end of each school year. 

Accurately collecting and analyzing exit survey data 
over multiple years has proven to be a challenge at 
SPHS, as it is at many institutions. 
 
At the end of the 2015-2016 school year the Career 
Technician surveyed all seniors about their post high 
school plans.   
 
Currently 106 students from the class of 2016 attend 
Ventura College and 57 students are attending a 4 year 
college. 
 
Although no reliable data about rates of college 
attendance exist A-G completion rate data does. 

2013-2014 2014-2015 2015-2016 

40.5% 36.2% 34.9% 

This evidence clearly shows that SPHS has not met this 
goal. 
 

7. Santa Paula High School will 
develop a community of learners 
focused on building collaborative 
teams and sustained professional 
development.  We will strive to 
build parental and community 
relations between the students, 
parents and city of Santa Paula 
(Parent Involvement Team, ASB 
Welcome Committee, etc.) 

It is difficult to measure the achievement of goal number 
7.  On the one hand no data exists on the effectiveness of 
PLCs over time and parental involvement is difficult to 
measure; however, there is evidence of parent 
involvement in the PIQE classes.  201 parents completed 
the PIQE program in 2014-2015 and 135 completed 
PIQE in 2015-2016. 

 
At the same time SPHS has moved forward with training 
staff members to work in PLCs and many PLCs are 
functioning with common assessments and performance 
tasks.  In the last two three years SPHS has sought to 
promote parent involvement through a variety of actions, 
for example, the PIQE classes on campus. 
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Chapter III: Student/Community Profile — Overall Summary from Analysis of 
Profile Data and Progress 

Provide an overall summary from the analysis of the profile data 
● Based on past progress and current data, explain the implications of the data with respect to student 

performance 
● Select two to three critical learner needs based on the data, noting the correlated schoolwide learner 

outcomes 
● List important questions that have been raised by the analysis of the student performance, 

demographic, and perception data to be used by Home and Focus Groups in their study. 

 

Introduction: 

Santa Paula High School continues to collect, analyze, and act on student data related to academic 
performance.  Review and discussion of data takes place in many ways.  Schoolwide performance data 
like CAASPP scores, universal screening data, CELDT data, grade reports, attendance data, and 
behavior data are analyzed and discussed in Area Chair meetings, Leadership Meetings, RtI meetings, 
Faculty meetings, ELAC, and School Site Council.  In collaboration meetings teachers share the results 
of common formative and common summative assessments to discuss student learning outcomes.  All 
of this data is discussed within the context of how this data drives student learning.  More specifically, 
this data is used to determine the effectiveness of programs and interventions to support student 
learning.   

 

The primary conduit of information is in the Area Chair and Faculty meetings.  During every Area 
Chair meeting the assistant principal is responsible for reporting data on academic performance, 
behavior, and/or attendance to the Area Chairs.  The Area Chairs then disseminate this information to 
departments.  This information is discussed at Area Chair meetings and in departments.  Area Chairs 
and departments discuss possible explanation for behavioral or academic trends.  This information is 
sent back to administration and taken into consideration during decision making. 

 

During faculty meetings staff regularly analyze and discuss progress report, quarter, and semester 
grades.  Trends, questions, and anomalies in the data are highlighted, and potential corrective actions 
are suggested and discussed.  This data is analyzed in reference to the critical learning needs.  For 
example, if teachers notice that students are struggling in Math 1 potential strategies are suggested to 
correct for this deficiency. 

 

As a result of this data analysis a variety of corrective actions have been taken to improve student 
learning.  One of the most significant corrective actions is the development of a comprehensive RtI 
system.  Development of the RtI system began in 2013 and currently includes: a referral form, after 
school tutoring program, SST meetings, 504/IEP meetings, and at-risk freshmen mentoring 
program.  In order to address the academic needs of LTELs SPHS, with SPUSD joined the California 
Language and Learning Innovation, a group of districts across the state focused on developing, 
implementing, and sharing best practices to address the learning needs of LTELs.   

 

In response to 9th grade math performance some Math 1 courses were split into Math 1A and Math 
1B.  The slower pace of these classes provides students more opportunities to practice and develop the 
necessary skills to advance in the math program.  Campus wide professional development has been 
heavily focused on acquisition of the necessary skills and pedagogy to implement CCSS content and 
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literacy standards and improve student performance on the CAASPP.   

 

To address behavior concerns SPHS has promoted the use of CHAMPS and restorative justice 
principles as well as turning Saturday School into a place where students can get caught up on missing 
work and receive academic help. 

 

Parent and student stakeholders are involved in the analysis and discussion of data during School Site 
Council (SSC) and ELAC meetings.  Parents and students receive information and discuss with 
administration.  Typically the SCC looks at CAASPP data, grade reports, and CELDT data.  This data 
is analyzed for trends and outliers.  Administration guides the discussion of the data and solicits 
feedback from parent and student attendees about the data.  This discussion is always focused on how 
to use the data to best improve and support student learning.  Parents and students can comment on 
data, make recommendations about use of Title 1 funds, and make motions to change, add or modify 
the use of Title I funding in the School Site Plan.  

 

SPHS relies on several measures of student learning to inform decision making.  School wide the 
primary measures informing decision making include: CAASPP results, A-G eligibility, graduation 
rates, CELDT data, universal screening data, attendance data, behavior data, and grade distributions.  
This data is analyzed in a variety of venues on campus including faculty meetings, Leadership Team 
meetings, Area Chair meetings, RtI Committee meetings, School Site Council meetings, and ELAC 
meetings.  This data is used to drive conversations about the effectiveness of the academic program at 
SPHS.  Data is used to determine the effectiveness of specific interventions and to inform future 
interventions to best support student academic growth. 

 

On a department level individual teams use data from CFAs, CSAs, and grade reports to discuss 
student learning.  In collaboration teacher compare the results of CFAs to determine: What did students 
learn?  What were the most effective strategies to teach students this content or skill?  Which students 
did not learn, and why did they not learn? 

 

In individual classrooms teachers use universal screening data (for example reading level), CELDT 
scores, and IEPs/504s to design instruction and appropriate accommodations to support student 
learning and access to the curriculum.  On a day to day basis teachers also utilize a variety of methods 
of checking for understanding to inform them about the pace of instruction and identify students in 
need of re-teaching.  

 

Since the last WASC visit Santa Paula High School has made tremendous gains.  The graduation rate 
has steadily increased over the last six years, reclassified English Learners perform well on 
standardized tests, and suspensions are on a downward trend.  These improvements can be attributed to 
a variety of improvements over the last six years: 

 Academic Interventions: 

➢ More AVID sections to support college going students 
➢ Revised reclassification formula implemented in 2013 
➢ Introduction of CELDT assemblies in 2012 and increased focus on stressing the 

importance and significance of the CELDT exam. 
➢ Elimination of SDAI classes in 2012.  Students are now mainstreamed students and 

teachers use SIOP strategies. 
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➢ Stronger summer school program including more courses and enrichment courses 
➢ Expansion of Cyber High course offerings to support credit recovery. 
➢ 2.0 graduation requirement implemented in 2012. 
➢ Development of a comprehensive RtI program to monitor ELs and at-risk students, 

particularly freshmen. 
➢ Development of an afterschool tutoring program as part of the comprehensive RtI 

program. 
 

Behavior Interventions: 
➢ Implementation of Restorative Justice in 2014-2015 
➢ Emphasis on use of CHAMPS positive behavior intervention system 
➢ Addition of full time SRO in 2014-2015 
➢ Option for students to participate in the Palmer Drug Abuse Program in lieu of 

suspension for first time marijuana offense. 
➢ Increase in counseling services available to students including a full time intervention 

counselor and additional mental health services like Clinicas. 
 

Moreover, SPHS has invested significant resources into developing a rigorous, college and career 
preparatory education opportunity for students.  There are more AP classes, five new career pathways, 
broader elective offerings, equitable extra-curricular opportunities, and more resources for 
academically and behaviorally struggling students.   

 

Despite this there remains work to be done.  After thoughtful analysis of the student profile data and 
involvement of stakeholders SPHS determined the following critical learner needs: 

 

Critical Learner Needs 

1. Increase the percentage of socio-economically disadvantaged, homeless, and foster students 
scoring standards met or standards exceeded on the ELA and math CAASPP by 10% over the 
next 5 years.  
 

2. Within five years raise the academic achievement of males so that they perform on par with 
females on standardized tests, GPA, and graduation rate.  
 

3. Increase the percentage of LTELs scoring standard met and standard exceeded on the ELA and 
math CAASPP by 10% over five years, and increase the RFEP rate by 10% over the next five 
year. 
 

4. Increase the percentage of all students scoring standards met and standard exceeded on the 
math CAASPP by 10% over the next five years. 

 

These critical learner needs were developed with the input from all stakeholders: teachers, staff, 
students, and parents.  After the compilation of the student profile the information was shared with the 
whole faculty during a focus group meeting.  After receiving feedback and editing the data was shared 
with the WASC Leadership Team.  The WASC Leadership Team discussed and analyzed the data in 
detail, provided suggestions for critical learner needs, and raised important questions about the data. 

 

This data was again shared with the WASC Student Committee and the WASC Parent 
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Committee.  Both these committees evaluated the Student Profile and independently generated nearly 
identical critical learner needs. 

 

During these stakeholder meetings many common concerns arose.  All groups who evaluated, 
analyzed, and discussed the student profile data commented on the lower academic achievement of 
males at SPHS.  These observations led to discussions about actions we have taken to help improve 
academic outcomes for males (intervention counselor, at-risk mentoring program, after school tutoring, 
etc.), the effectiveness of these program, and further potential actions to take.   

 

All stakeholder groups also commented on the achievement gap between students from socio-
economically disadvantaged backgrounds and non-disadvantaged students, as well as the low CAASPP 
scores for LTELs. 

 

Goal 4, about math performance on the CAASPP was added after the discussion and development of 
the first 3 goals.  This goals was first discussed in the December School Site Council meeting and later 
that month at the SPHS Leadership Team Meeting.  The motivation to add this goal was the analysis of 
the 2016-2017 Quarter 1 grade report and last two years of CAASPP data.   

 

This data shows that over the first two years of CAASPP administration SPHS students demonstrated 
no improvement.  Additionally, the 2016-2017 quarter 1 grade report showed a marked decrease in 
math passing rates and A-G rates compared to the end of semester 2 of the 2015-2016 school year.  Of 
particular concern were the passing and A-G rates of Math 2 and Math 3. 

 

Detailed Explanation of Each Goal: 
 

1. Increase the percentage of socio-economically disadvantaged, homeless, and foster 
students scoring standards met or standards exceeded on the ELA and math CAASPP by 
10% over the next 5 years.  

 

CAASPP scores shows that disadvantaged students are performing poorly.  On the ELA and Math tests 
disadvantaged students scored “Standard Not Met” more frequently than Males, Females, and Migrant 
students.  

English Language Art/Literacy for Migrant, Economically Disadvantaged, and Gender 

 

  2014-2015 

Non-SED 

2014-2015 
SED 

2015-2016 

Non-SED 

2015-2016 
SED 

Standard Exceeded 19% 13% 23% 10% 

Standard Met 41% 33% 36% 33% 

Standard Nearly Met 27% 33% 28% 34% 

Standard Not Met 13% 20% 13% 22% 
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Mathematics for Migrant, Economically Disadvantaged, and Gender 

 

  2014-2015 

Non-SED 

2014-2015 
SED 

2015-2016 

Non-SED 

2015-2016 
SED 

Standard Exceeded 7% 3% 7% 2% 

Standard Met 26% 19% 23% 10% 

Standard Nearly Met 24% 31% 28% 35% 

Standard Not Met 43% 47% 42% 53% 

 

Furthermore, an analysis by the Transcript Evaluation Service shows that based upon Spring Semester 
2016 grades 20% of economically disadvantaged students were on track to meet University of 
California entrance requirements compared to 31% of not-economically disadvantaged students. 

 

 

 

2. Within five years raise the academic achievement of males so that they perform on par 
with females on standardized tests, GPA, and graduation rate.  

Males performed poorly on the CAASPP.  Males scored “Standard Not Met” more often than Female 
students.  

English Language Art/Literacy by Gender 

 

  2014-2015 

Female 

2014-2015 

Male 

2015-2016 

Female 

2015-2016 

Male 

Standard Exceeded 17% 11% 16% 10% 

Standard Met 36% 33% 35% 32% 

Standard Nearly Met 32% 32% 31% 31% 

Standard Not Met 15% 24% 15% 23% 
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Mathematics by Gender 

 

  2014-2015 

Female 

2014-2015 

Male 

2015-2016 

Female 

2015-2016 

Male 

Standard Exceeded 3% 6% 3% 5% 

Standard Met 22% 17% 22% 16% 

Standard Nearly Met 32% 26% 31% 25% 

Standard Not Met 43% 51% 42% 50% 

 

 

Data from the Transcript Evaluation Service of Spring 2016 grades show that only 15% of males were 
on track to meet UC entrance requirements compared to 28% of females.  An analysis of GPAs from 
the same period showed that average males GPAs are approximately .5 points lower than those of 
females.  Average male GPA was 2.54 compared to the average female GPA 2.95. 

 

 

3. Increase the percentage of LTELs scoring standard met and standard exceeded on the 
ELA and math CAASPP by 10% over five years, and increase the RFEP rate by 10% 
over the next five year. 

 

The CAASPP results shows that students who are long term ELs continue to struggle.  For example, 
50% of students who have been EL for longer than 12 months scored Standard Not Met on the ELA 
CAASPP test compared with just 12% for RFEP students.  On the math assessment 96% of LTELs 
scored Standard Not Met and 0% scored Standard Met or Exceeded.  

 

English Language Arts/Literacy Achievement Level by English Language Fluency 2016 

 FEP and EO RFEP EL<12mon EL>12mon

Standard Exceeded 15% 13% * 0% 

Standard Met 39% 39% * 9% 

Standard Nearly Met 32% 35% * 41% 

Standard Not Met 14% 12% * 50% 
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Mathematics by English Language Fluency 2016 

 FEP and EO RFEP EL<12mon EL>12mon

Standard Exceeded 4% 3% * 0% 

Standard Met 15% 13% * 0% 

Standard Nearly Met 39% 42% * 4% 

Standard Not Met 43% 42% * 96% 

 

4. Increase the percentage of all students scoring standard met and standard exceeded on 
the math CAASPP by 10% over the next five years, and an increase of the overall math 
passing rate and math A-G completion rate increase by 10% over the next five years as 
shown on end of semester grade reports. 

 
The first two years of CAASPP data did demonstrate any improvement in math.  Two years does not 
make a trend; however a comparison of 2016-207 Quarter 1 math grades and 2015-2016 Semester 2 
Math grades indicate that SPHS continue to struggle in math courses and moreover are struggling at 
adapt to new math curriculum and CCSS math standards. 
 
CAASPP Math 2 year trend 

 2014-2015 2015-2016 

Standard Exceeded 4% 3% 

Standard Met 20% 13% 

Standard Nearly Met 29% 34% 

Standard Not Met 46% 51% 

 

Course 2015-2016 Semester 2 2016-2017 Quarter 1 

 Pass Rate A-G Rate Pass Rate A-G Rate 

Overall Math 84.1% 69% 75.1% 58.7% 

Secondary Math 1 75.6% 59.1% 77.2% 59.5% 

Secondary Math 1 B 79.9% 59.2% 54.8% 33.3% 

Secondary Math 2 Not offered Not offered 61.5% 38.8% 

Secondary Math 3 Not offered Not offered 20.3% 2.9% 
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Important Questions: 

The exploration of the student profile and the discussion around the critical learner needs generated the 
following questions: 

1. How effective are our interventions for economically disadvantaged students and how can we 
strengthen and expand academic, social, and emotional, interventions/supports for socio-
economically disadvantaged students? 
 

2. How can we close the gender achievement gap? 
 

3. What are the factors contributing to the underperformance of LTELs? 
 

4. What is the efficacy of our current intervention system?  To what extent do our students 
graduate college and career ready? 
 

5. What are the factors contributing to low math performance on the CAASPP? 
 

These are questions that will guide Santa Paula High School over the next five years.  Over this period 
SPHS will explore why the selected groups of students are not performing, and design and implement 
solutions to improve the academic success of these students.  By addressing these questions and 
working to provide data driven interventions to our students SPHS will be able to fulfill its school wide 
learning outcomes. 
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Chapter IV: Section A 
Organization: Vision and Purpose, 
Governance, Leadership, Staff, and 

Resources 
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Online Programs: iNACOL Standard A: Mission Statement: The mission statement of a quality online 
program clearly conveys its purpose and goals. It serves as the basis for the program’s day-to-day 
operations, as well as a guide for its strategic plans for the future. Communications between and buy-in 
from stakeholders is a critical component of a mission statement. [iNACOL Standard A, 2009] 

Category A:  Organization: Vision and Purpose, Governance, 
Leadership, Staff, and Resources 

Based on the criteria in each category: 
1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online 

schools or schools that have online components should incorporate responses to the 
iNACOL standards listed below the correlated ACS WASC/CDE criteria.  

2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and 
indicators. Use the analytical prompts to summarize the findings and evidence. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to 
online instruction.  
3. Support responses with analyzed, observable evidence. (See the list of areas to analyze and 

examine.) 
 Note: Observable evidence includes a) examination of student work, b) observations of 
students engaged in learning and other aspects of the school program, c) student interviews, 
d) examination of hard data and information, and e) other observations/ interviews/discussions. 
4. The responses that include findings and evidence for each criterion within Categories A–E 

will form the basis of Chapter IV of the Self-Study report. 
● At the end of each category, provide an overall summary that includes comments about 

the school’s ability to address one or more of the identified critical learner needs  
● Develop a list of aligned strengths and growth areas for each category of ACS 

WASC/CDE criteria (Categories A–E). 

 

A1.   Vision and Purpose Criterion 
The school has a clearly stated vision and mission (purpose) based on its student needs, current 
educational research, current educational research, the district LCAP, and the belief that all students can 
achieve at high academic levels. Supported by the governing board and the district LCAP, the school’s 
purpose is defined further by schoolwide learner outcomes and the academic standards. 

Indicators with Prompts 
Vision – Mission – Schoolwide Learner Outcomes – Profile 

1. A1.1. Indicator: The school has established a clear, coherent vision and mission (purpose) of what 
students should know and demonstrate; it is based upon high-quality standards and is congruent 
with research, practices, the student/community profile data, and a belief that all students can learn 
and be college and career ready. 

A1.1. Prompt: Evaluate the degree to which the development of the school’s statements has been 
impacted by pertinent student/community profile data, the district LCAP, identified future global 
competencies, current educational research and an overall belief that all students can learn and be 
college and career ready. 

Findings Supporting Evidence 

The Mission and Vision Statements of SPHS were revisited in 
the fall of 2016, in WASC Focus, Parent, Student and Home 
Group discussions.  The parents, students, faculty and staff of 

● Area Chair Agenda, 
October 3 

● Faculty Meeting 
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Santa Paula High School is  committed to the success of Santa 
Paula High School students and believes that all students are 
capable of becoming college and career ready. Each 
stakeholder group reviewed the school/community profile 
data as a part of the WASC stakeholder meetings. 

 

The Mission and Vision underwent a major revision as a 
result of stakeholder groups taking into consideration the 
student/community profile data and have ensured alignment 
of mission/vision statements to the Single Plan for Student 
Achievement (SPSA). Stakeholders acknowledge that 
continued preparedness toward college and career 
achievements is key to the success of all students. 

 

The focus groups used WASC report, draft chapter 2, 
recommendations from previous WASC findings to develop 
drafts of each Mission and Vision.  Proposed statements were 
shared in an Area Chair meeting on October 3.  Area chairs 
used the various drafts to create two final versions of each for 
the Mission and Vision.  These two final versions were voted 
on by teachers at a faculty meeting, as well as shared with 
students in a student focus group.  Students and teachers 
agreed in their respective separate votes.  

 

The SPHS Leadership team reviewed the draft mission and 
vision and the extent to which it aligned with the SPUSD 
mission and vision statements.  Parents reviewed the mission 
and vision at Parent Focus Group meetings. Separate meetings 
were held in Spanish and English, and allowed parents to give 
their input on existing Mission and Vision statements already 
reviewed by school teachers, counselors, and students. Final 
drafts of the Mission and Vision statements were shared with 
the SPHS Instructional Leadership Team for suggestions and 
then shared out at a faculty meeting for final input. 

 

There is a strong and renewed focus on college and career 
readiness at Santa Paula High School with the new LCAP and 
LCFF funding model, transition to Common Core and the 
College and Career Readiness Anchor Standards. Examining 
the college and career readiness of students at SPHS over the 
past three years, there is one indicator that stands out. The 
number of students meeting UC/CSU a-g requirements 
appears to be declining for the past three years (grades 9-12), 

Agenda, October 19 
●   Student Focus Group 

Agenda, October 25 
●  Parent Focus Group 

Agenda & Sign In 
Sheets, December 
13/14 

 

 

 

 

● WASC Faculty 
Meeting Agenda & 
documents 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

● LCAP 
● PD Calendars 
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although College and Career Readiness is a goal in the Single 
Plan for Student Achievement and the LCAP. 

 

 To address this issue, the SPUSD has allocated funding from 
the College and Career Readiness Block Grant to bring the 
Early Academic Outreach Program, from the University of 
California, to Santa Paula High School. They have proven 
results at high schools, dramatically increasing students 
meeting UC a-g requirements. 

 

With this renewed focus, the school has augmented its AVID 
Program adding sections into the master schedule and will 
have met the criteria to become an AVID Site of Distinction 
in the 2017-18 school year; revamped its Grade 9 high school 
transitions course and aligned it to the Future Freshman 
Standards out of George Washington University; focused on 
the development of Career Technical Education pathways that 
will lead to high skilled, high wage employment in Ventura 
County, ensuring and creating that new CTE courses are UC 
approved. The Grade 9 course is a UC approved course, now 
entitled Choices: College and Career and uses the Get 
Focused, Stay Focused curriculum for all grade 9 students.  

 

The 2015-16 freshman cohort of students is the first set of 
students to go through the Choices: College and Career course 
and new Get Focused Stay Focused curriculum. A key 
component of the course is the development of the My 10 
Year Plan online. The Choices: College and Career meets the 
UC a-g requirements and all 9th graders in the 2015-16 cohort 
have a 10 year online plan and will continue to develop this 
plan in their 10th through 12th grade years through lessons 
embedded in the core curriculum. 9th graders in the following 
courses go through the Get Focused, Stay Focused 
Curriculum:   

 

-Grade 9 Choices: College & Career course 

➢ Get Focused, Stay Focused curriculum for all grade 9 
students, in AVID 1, Intro to Human Services, and 
Choices classes 

➢ Get Focused, Stay Focused follow-up curriculum in 
grade 10 English classes 

➢ Future plan for follow-up curriculum in grade 11 and 

 

● Master Schedule 
● AVID Funding 
● Choices: College and 

Career Curriculum 
● LCAP 
● EAOP MOU 
● Every Student Success 

Act Block Grant 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

● Get Focused, Stay 
Focused Curriculum 

● Academic Review 
Form 
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12 classes to complete the 10 year plan. 
All counselors meet with each student twice a year in high 
school to review graduation requirement and complete the 
Academic Review Form and monitor UC a-g completion. 
Beginning in their freshman year, with the 2015-16 cohort, 
counselors review the graduation checklist within the 
Choices: College and Career course.  The Academic Review 
form addresses both graduation requirements, UC a-g 
eligibility and asks students to identify a career goal and helps 
students work with counselors to plan for the future.   

 

➢ UC a-g Requirements 
➢ Graduation Checklist 
➢ Senior Portfolio (History/Social Science) 
➢ Academic Review Form (Counseling Department) 
➢ Expansion of the AVID Program 

 

 

 

 

 

 

 

 

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes  
2. A1.2. Indicator: There are effective processes in place to ensure involvement of all stakeholders in 

the development and periodic refinement of the vision, mission, and schoolwide learner outcomes. 

A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from the entire 
school, the district board, business, and the community in the development and periodic refinement of the 
vision, mission, and schoolwide learner outcomes. 

Findings Supporting Evidence 

There are many processes in place to engage representatives 
from school stakeholders, to include students, parents, faculty 
and staff. The district and board have been informed through 
communication between presentations to the school board and 
the Superintendent by the SPHS Principal. 

 

Santa Paula High School is in it’s third year of 
implementation of the Ventura County Career Pathways.  
SPHS offers five career pathways in the areas of Agricultural 
Business, Patient Care, Public Safety, Art, Media and 
Entertainment and Engineering.  Each year, during 
registration, recruitment and advertisement of the Career 
Pathways takes place during the school day through classroom 
and group presentations, recruitment in the Choices: College 
and Career courses and through parent presentations and 
workshops aimed at informing the community of the benefits 
of enrolling in the program.  Administration and the 

● SSC Agendas 
● SPHS Leadership 

Team Agenda  
● Faculty Meeting 

PowerPoints & 
Agendas 
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counseling department promote the benefits of participating in 
the pathways and encourage students to participate in course 
sequence that is available during the fall, spring and summer 
schedule.  

 

Santa Paula High School is part of the College Board’s 
Advanced Placement Expansion program.  In 2013, Santa 
Paula High School had only five AP courses available to 
students.  Today, SPHS has a total of 13 courses and 15 class 
offerings of Advanced Placement.  This growth is attributed to 
reaching out to parents and students using the College Board’s 
AP Potential tool and outreach to parents and students 
regarding the benefits of taking an AP course.  
Administration, counselors and AP teachers have 
implemented a yearly AP Showcase night that allows for 
parents and students to learn more about the benefits and rigor 
of AP courses and shows parents how to pick and register for 
an AP course.   

  

Overview of New Courses 

As part of the college and career readiness focus, Santa Paula 
High School continues to focus and strive towards students 
completing the UC a-g Eligibility track. Administration, 
counselors and faculty, review current courses yearly and 
submit them to the UC Doorways portal in order to qualify 
them for the UC a-g designation.  All new courses must meet 
the requirement of qualifying for UC A-G designation to 
allow for the maximum amount of students that meet UC a-g 
criteria.  All new pathway courses provided by Santa Paula 
High School and available ROP courses meet the UC a-g 
eligibility.   

 

Eight new Advanced Placement (AP) courses have been 
added to the district’s course offerings and all courses meet 
both the College Board’s AP designation and are UC a-g 
approved.   

 

Student Grades and Progress Reports 

Student grades and progress reports are sent regularly to 
parents through delivered via mail and parents are able to 
access and review their child’s progress and grades 
electronically through the district’s Student Connect.  Faculty 
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maintain their gradebooks that can be viewed by students and 
parents.  This program allows for parents to monitor their 
student’s completion of homework and classroom 
assignments and performance on tests and quizzes.  Through 
the Student Connect feature, parents and students can 
communicate with faculty via electronic communication. 

 

Upon recent unification (2014), prior to the 2016-2017 school 
year, this process was largely administration reporting and 
reviewing the Mission and Vision, in faculty meetings, and 
with the various groups of stakeholders. In the fall of 2016, all 
stakeholders including students, parents, all faculty, and 
leadership teams realigned the vision and mission to that of 
SPUSD. The previous mission and vision was revised to 
include with reference to the CAHSEE and to obtain the input 
of multiple stakeholders. With the assistance of the Ventura 
County Office of Education and the District’s Educational 
Services Office the faculty and staff regularly review and 
align their curriculum to the Common Core standards, content 
standards and Schoolwide Learner Outcomes/ESLR’s 
(SLO’s) ensuring that the curriculum is rigorous and 
preparing students for college and career. This is an annual 
process as each course prepares curriculum guides and pacing 
calendars aligned to content standards and ESLRs. 

 

At the beginning of each year, each department is asked to 
revise all curriculum guides and pacing calendars and submit 
them to the school principal for review.   

 

A comprehensive review of all curriculum guides, by the 
district and site administrative teams has indicated that all 
courses reflect the career and global readiness standards 
component. The College and Career Readiness Anchor 
Standards have been a key focus at Santa Paula High School 
and all faculty members have received training and 
incorporated focus anchor standards into their curriculum. The 
school board and greater community along with these 
stakeholders have had the opportunity to engage in the 
process of developing the LCAP, that is inclusive of the 
district’s mission and vision, a plan requiring stakeholder 
input and many community meetings on-site and based in new 
funding formula in the state of California, requiring local 
control and accountability.  
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School Site Council regularly reviews the SPSA in light of the 
LCAP and the school’s mission and vision.  The SPSA is 
aligned to the Local Educational Agency Plan (LEA) and 
LCAP and has a strong parent, teacher, and community and 
student voice. The School Site Council meets monthly at the 
site and encourages participation from parents and students at 
Future Freshmen Night, Back to School Night and through the 
Parent Teacher Student Association.   Teachers are recruited 
at Faculty meetings and serve multiple years on the 
committee.  The School Site Council has doubled in size over 
the past three years and looks carefully to support the mission 
and vision of the school through allocation of funds to support 
direct services to the students of Santa Paula High School.   

 

With the restructuring of funding sources, along with 
unification of Santa Paula Elementary School District with 
Santa Paula Union High School District in the fall of 2013, 
site administration is actively working to restructure the 
process for developing and aligning the SPSA, LCAP, and 
Student Learner Outcomes (ESLRs).  Site administration has 
worked closely with the School Site Council, and realizes a 
need to take the next step to engage site Leadership Team in 
the ongoing revision of the SPSA, school curriculum review 
and student learner outcomes. Site Leadership has begun the 
work of being engaged in a review and revision of the SPSA 
in light of the new LCAP CDE indicators. 

 

At the direction of the SPUSD, Santa Paula High School 
holds a quarterly Career and Technical Education Advisory 
Committee.  The advisory committee includes local 
businesses leaders, parents and students from the Agriculture 
and the Human Services Academy Advisory Committees, 
SPHS administration, parents and community members 
invited on part of the Career Pathways and Academies.  In 
addition to proving parents and students and opportunity to 
provide input into school policies and procedures the advisory 
committee allows for the high school to share its 
accomplishments and shape the future of programs that will 
continue to build partnerships with the community.  

Moving forward, School Mission and Vision Statements will 
be a part of formal conversations with these community 
organizations and businesses. 

● SSC Agendas and 
Minutes 
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Understanding of Vision, Mission, and Schoolwide Learner Outcomes, District LCAP 
A1.3. Indicator: Students, parents, and other members of the school and business community 
demonstrate understanding of and commitment to the vision, mission, the schoolwide learner outcomes, 
and the district LCAP. 
A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other 
members of the school’s community understand and are committed to the school’s vision, mission, and 
schoolwide learner outcomes. 

Findings Supporting Evidence 

Santa Paula High School is supported by the SPUSD in its 
efforts to be inclusive and foster participation and engagement 
by students, parents and members of the school community. 
Increased efforts have been made to engage both students and 
parents to understand what it means to be college and career 
ready and to participate in school processes that will inform 
the vision, mission and schoolwide learner outcomes/ESLRs.  
 

Santa Paula High School continues to develop strategies to 
encourage parent partnerships throughout the school year in 
various activities and programs.  In 2014-2015 the SPUSD 
provided an initiative and platform to educate parents on the 
vital role they play in the educational system.  The PIQE 
(Parent Institute for Quality Education), has provided an 
avenue for more parents to become engaged in the school 
community through advocacy & awareness and attendance at 
school sponsored parent workshops. Their work and success 
has been demonstrated through the last two graduation cohorts 
at Santa Paula High School, including 280 parents in its first 
year and 180 parents in the second year.   
 

Furthermore, as an outreach to parents,  SPHS has re-shaped it 
format and platform for its Back to School Night and Future 
Freshmen Night events by making the events more interactive 
and allowing parents and students to get involved throughout 
the night by encouraging students and parents to complete 
small, fun, tasks and assignments.  The Future Freshmen 
Night outreach has been extended to personal invitations to 
each feeder and middle school and the night has evolved to 
include the various programs offered by the high school 
including, band, sports, clubs, etc.  to allow students and 
parents to meet one to one with high school faculty and staff 
and ask questions and essentially feel welcome and excited 
for a future partnership with the high school.   

● Student LCAP 
Meeting Agenda 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

● Parent Meeting 
Agendas 
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Furthermore, as an outreach to parents,  SPHS has re-shaped it 
format and platform for it’s Back to School Night and Future 
Freshmen Night events by making the events more interactive 
and allowing parents and students to get involved throughout 
the night by encouraging students and parents to complete 
small, fun, tasks and assignments.  The Future Freshmen 
Night outreach has been extended to personal invitations to 
each feeder and middle school and the night has evolved to 
include the various programs offered by the high school 
including, band, sports, clubs, etc.  to allow students and 
parents to meet one to one with high school faculty and staff 
and ask questions and essentially feel welcome and excited 
for a future partnership with the high school.   

 

In evaluating the degree to which the school ensures that all in 
the school’s community understand and are committed to the 
vision, mission and SLOs, we believe that we are moving 
forward in accomplishing this task but there remains a 
significant amount of work to be done and an analysis of how 
to truly measure understanding and level of commitment of all 
stakeholders in the school community, particularly parents 
and community members.  

 

In an effort to improve understanding and levels of 
commitment, the SPUSD has empowered SPHS and all of its 
schools, through the LCAP process to provide parent 
education about college and career readiness and school 
advocacy. The PIQE (Parent Institute for Quality Education) 
organization offers parents nine sessions focused on 
engagement in the school, reviews graduation and college 
requirements and complements the SPHS Counseling 
Department and PTAs efforts to educate students and parents 
in the school community.  

 

In consideration of existing structures, SPHS is examining 
how to incorporate a systematic process whereby all in the 
school community are regularly engaged in a review and self-
reflection on their understanding and commitment to the 
vision, mission and SLOs. In the school community, we 
regularly have LCAP, School Site Council, Academy & Carl 
Perkins Advisory Committees, parent workshops, ELAC, 
DPAC, Migrant Advisory Committee and PTA.  
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A2.   Governance Criterion 

The governing board (a) has policies and bylaws that are aligned with the school’s purpose and support 
the achievement of the schoolwide learner outcomes and academic, college, and career standards based 
on data-driven instructional decisions for the school; (b) delegates implementation of these policies to the 
professional staff; and (c) monitors results regularly and approves the single schoolwide action plan and 
its relationship to the Local Control and Accountability Plan. 

 
Indicators with Prompts 

Governing Board and District Administration 
A2.1. Indicator: The district policies and procedures are clear regarding the specific duties and roles of 
the governing board and district administration in their relationship to the school and staff. 
A2.1. Prompt: Determine the clarity of board policies and procedures regarding the roles of the board 
and district administration, including supporting the school’s vision, mission, schoolwide learner 
outcomes, monitoring student progress, engaging parent and community participation in site governance, 
implementing complaint procedures, and reviewing program effectiveness in alignment with the district 
LCAP requirements.  

Findings Supporting Evidence 

Santa Paula Unified School District has a publicized 
organizational chart that outlines district and site governance. 
This information can be found on the District website, and in 
the summer mailer that goes home to all families.  The 
SPUSD provides all faculty and office staff the names and 
telephone numbers of District Office departments and a list of 
all schools within the SPUSD including Site Administration, 
Principal and Assistant Principals and Office Staff.  At the 
beginning of each year, at the Welcome Back meeting, all Site 
and District Administrators are introduced to staff to allow 
each faculty and staff member to ensure that each employee is 
made aware of any organizational change. 

 

In order to inform faculty and staff of district business, 
Governing Board meeting agendas and minutes are published 
online, as a link from the SPUSD website.  SPUSD 
Governing Board Policies also are linked from the website, 
with all stakeholders able to view using the GAMUT online, a 
service of California School Board Association (CSBA). 
Upon unification, the SPUSD adopted its school board 
policies and administrative regulations. The school board 
policies, prior to adoption in the SPUSD, were first reviewed 
by district administration and sometimes compared to 

 

 

 

 

 Santa Paula USD 
Governing Board 
Policies 

  

  

  

 

 

 

 

 

 

 

Online Programs: iNACOL Standard B: Governance Statement: Governance is typically provided by a Board of 
Directors, an Advisory Board or an ISCHOOL Board. In a quality online program, governance and leadership 
work hand-in-hand, developing the operational policies for the program and its leadership and staff. [iNACOL 
Standard B, 2009] 
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previous elementary and union high school district’s policies. 
Subsequently these items went to the board as informational 
items on the board agendas and then in a following board 
meeting were placed on the board agenda as action items. Site 
administration and staff had minimal involvement in this 
process. Upon unification there was a lack of clarity with 
many district procedures. Site administration has worked 
closely with the district over the past few years and there is 
increased clarity, defined procedures. The site Principal and 
Assistant Principals have worked with the new Assistant 
Superintendent of Educational Services on board policies that 
affect secondary curriculum and instruction. Since unification, 
there have been two Assistant Superintendents of Educational 
Services, three Certificated Human Resources Directors (one 
newly hired in February 2017). The Superintendent and 
Assistant Superintendent of Business have both been stable 
since unification, providing direction and clarity to school 
sites in the school district. 

 

District administration and the board fully support the 
school’s vision, mission and SLOs. The board receives 
regular updates from its schools on how it is accomplishing 
the mission and vision. The site principal at SPHS regularly 
reports to the board on academic achievement and student 
progress at SPHS. The district administration and board, upon 
unification involved the community and all stakeholders to 
come together to develop a comprehensive district mission 
and vision. In the 2016-17 school year, Santa Paula High 
School revamped its mission and vision and ensured it was 
strongly aligned to the district mission and vision. All 
stakeholders in the school community had an opportunity to 
review it and give input. The district administration and board 
had the opportunity to review and give comment. Likewise 
the district LCAP committee involves all stakeholders in the 
process for reviewing and identifying goals. The Assistant 
Superintendent of Educational Services and Executive 
Director of Special Education regularly communicate with 
site administration gathering LCAP results that are presented 
to the school board and LCAP committee. The LCAP 
Committee meets several times a year to review progress 
toward achieving goals, based on the state LCAP measures. 
The committee makes recommendations for continued 
expenditures or new expenditures based on the data and these 
recommendations go to the board in the LCAP. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

121 SPHS WASC 2017



 

 

 

Parents are regularly and frequently asked to participate in site 
governance opportunities. Parents are part of the School Site 
Council. At Back to School Night, parents have the 
opportunity to vote on parent representatives. The SSC 
agendas and minutes are regularly posted on the school’s 
website. Additionally, there is a SSC ELAC (English Learner 
Advisory Committee) representative, a DELAC (District 
ELAC), a District Title I Committee Parent, Career Technical 
Education Advisory Committee, a District Parent Advisory 
Committee and the Local Control Accountability Plan 
Committee. Parents from SPHS regularly participate as 
members on these committees. The School Site Council 
regularly gives information on student achievement and 
college and career readiness of students. The School Site Plan 
(Single Plan for Student Achievement or SPSA) is aligned to 
the Local Control Accountability Plan. The SPSA is regularly 
reviewed by the SSC. 

 

In order to provide current district information to parents, and 
students, registration paperwork is distributed via mail as part 
of the annual registration/back-to-school process; this material 
includes the Annual Notice of Parent Rights which further 
outlines school and district policy and procedures. In the 
registration materials, each year, parents are asked to let us 
know how they would like to be involved and engaged at the 
school site. Site administration and staff reach out to parents 
based on this information. 

 

The Governing Board supports Professional Development for 
SPHS teachers and staff. The LCAP addresses professional 
development needs focused on the Common Core and shifts 
in state standards and accountability measures. A professional 
development plan is put together by the Assistant 
Superintendent of Educational Services with feedback from 
site administration and teacher leadership. All plans and 
expenses are board-approved.  Subject specific professional 
development is available to each faculty and staff member.  
This professional development is coordinated through the 
District Office. 

 

Department-wide professional development is agreed upon for 
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the year and is placed on a site-wide calendar that is available 
for each faculty and staff member to view.  Other site-funded 
professional development is also available to support staff and 
counselors and non-teaching staff that also supports the 
development and well-being of SPHS students.  This 
professional development is offered through the Ventura 
County Office of Education and Ventura County Behavioral 
Health and includes topics such as, Restorative Justice, Brief 
Intervention Counseling, Non-Violent Crisis Response and 
Intervention and First Responders and Crisis Intervention 
planning.   

 

Complaint procedures and timelines are strictly followed 
according to board policy. Board policy and procedures with 
regard to complaints are readily available at the district office. 

A2.1. Additional Online Instruction Prompt: Evaluate the policies related to online instruction for 
effectiveness in clarifying the vision for the school’s use of various types of online curriculum, instruction 
and support methodologies; this includes, upgrading or updating technology, acceptable use policies, 
CIPA policies, and policies to ensure internet safety. 

Findings Supporting Evidence 

To ensure the safety of its students and employees, Santa 
Paula High School has established a strict online computer 
policy agreement policy and contract.  Each student and staff 
member must sign the contract, Acceptable Use Policy (AUP) 
in order to receive online privileges.  Each year, students must 
sign the AUP that is included in their registration packet that 
reminds them of the responsibilities of accessing information 
on the site’s computers.  After signing the AUP, students may 
utilize the school’s computers and printers in order to 
complete their homework and conduct research.  SPUSD’s 
technology department monitors student’s online activity and 
alerts site administration when there is a concern. The District 
Technology Director reviews the Acceptable Use Policy at the 
beginning of each year, prior to distribution in our registration 
packet. He attends Ventura County Office of Education 
Technology Director meetings and ensures that internet safety 
and privacy policies are being followed. He communicates 
this information with the Assistant Superintendent of Business 
and this information is communicated with district and site 
administration at district leadership meetings and the district 
Technology Committee. When questions arise regarding 
technology use, we consult with the District Technology 
Director to receive guidance.  

●  District AUP 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

123 SPHS WASC 2017



 

 

 

The District Technology Director works with the Assistant 
Superintendent of Business Services to determine how 
technology is upgraded and updated. The replacement and 
upgrade plan is outlined in the LCAP and the goal is to 
increase the computer to student ratio. This information is 
shared with site administrators at district leadership meetings.  

   

Santa Paula High School understands that there may be 
circumstances where students may need to complete their 
course of study via online curriculum.  This may include 
students who are on Independent Studies or Home/Hospital.  
SPHS uses an online curriculum through Cyber High which is 
run through the Fresno County Office of Education. The 
district pays for an annual license which allows for an 
unlimited number of unit exams. The site administrator 
enrolls students into the Cyber High course, upon the 
recommendation of the counselor. Students are able to access 
the Cyber High course material at SPHS, from home or 
anywhere they have an Internet connection. All exams must 
be conducted onsite at SPHS and proctored by a teacher. 
Cyber High maintains a registry of SPHS IP addresses and 
exams may not be taken on any computer not registered 
through Cyber High.  

 

 

 

 

 

 

 

 

● SPHS Credit Recovery 
Form 

A2.2. Indicator: There is clear understanding about the role and responsibilities of the governing board 
and the professional staff. 
A2.2. Prompt: Determine the extent to which there is clear, sustainable understanding regarding the 
relationship between the governing board and the professional staff. 

Findings Supporting Evidence 

The Superintendent works with the governing board so that 
their roles are clearly defined and separate from site decision-
making. The Superintendent clearly communicates with site 
administration so that there is an understanding of these key 
roles and responsibilities in following board policies.   

Governing Board meeting agendas and meeting notes are 
published online, as a link from the SPUSD website.  SPUSD 
Governing Board Policies also are linked from the website, 
with all stakeholders able to view using the GAMUT online, a 
service of California School Board Association (CSBA).  

 

Board-approved Collective Bargaining Agreements between 

● District website 
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SPUSD and each Santa Paula Federation of Teachers, and 
California School Employees Association, clarify roles and 
responsibilities of professional staff.  

 

A staff handbook, in the form of an annual binder, is 
distributed to all teachers at the start of the year; this clarifies 
roles and responsibilities of professional staff, with much 
being policy driven by governing board and/or district 
administration (i.e. business office procedures). 

● Annual Staff 
Handbook binder 

Governing Board and Stakeholder Involvement 
A2.3. Indicator: Parents, community members, staff and students are engaged in the governance of the 
school. 
A2.3. Prompt: Evaluate the ways the school community and parents are a) informed as to how they can 
participate in the school’s governance and b) engaged in the governance of the school through their 
participation on the School Site Council, ELAC, district LCAP committees and other advisory or shared 
decision-making groups that provide guidance or direction to the school. 

Findings Supporting Evidence 

SPUSD and SPHS work extensively to involve students and 
parents in the development of policies that are created and 
implemented in the district.  Governing Board meetings and 
special Board Workshops are announced on the district’s and 
school site’s websites.  The school recruits a student board 
member to sit on the board to share and bring back 
information to the Associated School Body.  SPHS shares all 
policies related to students including dress code, discipline, 
behavior, and expectations in the Annual Notice to Parents 
that is mailed home and given to each student upon registering 
at the high school.  Updated board policies or any changes to 
policies are mailed home to parents and given to students to 
take home.  Parents are welcome to attend board meetings and 
give input and regular presentations by the school principal 
are delivered to share the progress and development of new 
programs at the site. Invitations to participate are in the 
registration packet that all parents and students receive. On 
Back to School Night and other parent events, parents are 
asked to participate in the governance of the school. The 
school sends written communications, phone calls and 
regularly posts information on the school’s website.  School 
Site Council agendas and minutes are posted on the school’s 
website. There are parent representatives that regularly 
participate in School Site Council, ELAC, district LCAP and 
other advisory committees (see previous answer where 
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advisory committees are listed). Each of these committees 
meets regularly. SPHS typically experiences low parent 
involvement in the school community overall, although the 
parents who are involved with site governance are fully 
engaged and there is solid parental engagement on advisory 
committees. Conversely, parental engagement in governance 
structures overall is small, although the communication is 
frequently shared. 

 

Board’s Evaluation/Monitoring Procedures 

The SPHS principal gives regular updates and board 
presentations on a variety of topics to update the community 
and Governing Board.  Presentations have included, the career 
pathways, overall grades/academic achievement, Advanced 
Placement expansion, athletic programs and the partnership 
academies. 

 

Parents have an opportunity to hold policy making decisions 
by participating in the School Site Council.  Each year prior to 
Back-to-School night, paperwork is mailed home and 
contained in the registration packets soliciting interest in 
School-Site Council.  Parents return nominations in advance 
of this event.  At the event, held in the McMahan Gym, 
ballots are passed out to parents, and parents have the 
opportunity to vote.  The ballot includes a space to write in a 
nomination. 

 

Parents are also invited to participate in the district’s LCAP 
council to help in establishing goals for the district and sites 
and allocating funds to support these goals.  Parents for the 
district LCAP are recruited by a district flyer and mailer 
providing information on how to elect to participate in the 
committee. The principal also reaches out to parents regarding 
their interest in participating on the LCAP committee. 
Together with students, faculty, staff, district and site 
administration, a consensus is reached as to which priorities 
will be addressed and the expected timelines.  For parents 
who cannot participate in the committee, one-page flyers have 
been developed  
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Board’s Evaluation/Monitoring Procedures 
A2.4. Indicator: There is clarity of the evaluation and monitoring directed by the governing board and 
carried out by the district administration.  
A2.4. Prompt: Determine the degree to which there are evaluation and monitoring procedures conducted 
by the district administration and reported to the governing board, including the annual LCAP assessment 
of district goals and the Eight State Priorities, the review of student performance toward career and 
college readiness, assessment of overall school programs and operations, and the fiscal health of the 
school. 

Findings Supporting Evidence 

There is a high degree of evaluation and monitoring by district 
administration and reported to the governing board. There is 
an annual LCAP assessment and report given to the governing 
board, regular reporting of data with regard to LCAP goals 
aligned to the 8 state priorities to the LCAP committee and 
weekly superintendent updates to the board. College and 
Career readiness is a strong focus of SPUSD starting with 
high school and moving down to the middle and elementary 
school. The College and Career Readiness actions in SPUSD 
are regularly reported on to the governing board, particularly 
with regard to the development of 5 Career Technical 
Education pathways at Santa Paula High School as part of its 
work with the Ventura County Office of Education 
Consortium, VC Innovates (Career Technical Education 
Incentive Grant/CTEIG). Additionally, using College and 
Career Block Grant monies, the SPUSD governing board has 
approved the Early Academic Outreach Program (EAOP) that 
has a proven track record of improving student performance 
for college readiness through support and monitoring of 
students being on track for UC a-g. Similarly, assessments of 
overall school programs and operations, district budgets are 
shared with district governing board and a part of the LCAP. 
All 8 State Priorities are fully addressed in the LCAP District 
Goals and there is a consistent reporting mechanism and 
expectation. 

The SPUSD is fiscally healthy and ensures that each of its 
school sites, including SPHS, has a principal’s budget 
allocation and Title I allocation. The SPUSD is positively 
certified with the Ventura County Office of Education. 

SPUSD school board and district administration approve the 
following items:  LCAP, SPSA; SPUSD school board and 
district administration review CAASPP data; SPUSD school 
board and district administration approve all school/district 
expenditures and oversee fiscal health of the school and the 
district. 

● Governing Board 
agendas 

● SPUSD site budget 
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District leadership monitors all state and federal programs, to 
include Title I funds and programs at all school sites.  District 
leadership reviews district-wide school and student data, and 
provides leadership in Planning Professional Development in 
curricular areas.  Effective with the 2015-2016 school year, 
the district added two new positions, an Elementary and a 
Secondary Common Core Coordinator, to ensure curriculum 
and instruction, along with assessments and accountability, 
meet state standards.  

 

A district leadership team, with administrators from each 
school site, meets bi-monthly to collaborate with colleagues 
and to receive updates which are provided by the 
Superintendent, Assistant Superintendent of Educational 
Services and Business, the Executive Director of Special 
Education, Director of Technology and Maintenance and 
Operations and Directors of Certificated and Classified 
Human Resources.   

Complaint and Conflict Resolution Procedures 
A2.5. Indicator: The established governing board/school’s complaint and conflict resolution procedures 
as they apply to the school’s stakeholders are effective. 
A2.5. Prompt: Evaluate the effectiveness of the established governing board/school’s complaint and 
conflict resolution procedures, including the ways the complaint procedures are communicated to parents. 

Findings Supporting Evidence 

The Annual Notice to Parents is provided with registration 
material to all students and parents at the start of the school 
year and includes the governing board and school’s complaint 
procedures. Likewise the complaint procedures are available 
on the school’s website and district offices. Notifications are 
posted schoolwide and provide information about parent’s 
rights and how to make a formal complaint. 

The district has a complaint officer, the Assistant 
Superintendent of Educational Services. Complainants are 
directed to make an attempt to resolve issues at the school site 
prior to making a formal complaint at the district offices. All 
complaint regulations and deadlines are strictly followed. The 
complaint and conflict resolution procedures are highly 
effective, with immediate responses and attempts to resolve 
and address any and all complaints. 

Santa Paula High School received a formal complaint that 

● Registration 
Booklet/Material 
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required the school to re-examine its gender equity in the 
athletics department.  SPHS hired a NCAA consultant to 
review policies related , number of teams, uniforms and 
transportation. 

As a result of this inquiry, the Athletic Director and Athletic 
Office Assistant hours were increased to monitor equity 
amongst male and female teams.  Additionally, Santa Paula 
High School added additional levels and sports offerings to 
meet the Title IX requirements.  Furthermore, the Title IX 
Complaint Form was reviewed, updated and a District Title 
IX Coordinator was established at the SPUSD office. 
Information regarding filing a Title IX complaint can now be 
found at the SPUSD and SPHS websites. In addition, the 
policy “Gender Equity in Athletics and Physical Education,” 
which includes information on how to file complaints, 
included in student agenda which is given to all students at the 
start of the school year. 

A3.   Leadership:  Empowerment and Continuous Planning and Monitoring 
Criterion 

Based on student achievement data, the school leadership, parent/community, and staff make decisions 
and initiate activities that focus on all students achieving the schoolwide learner outcomes and academic, 
college, and career standards. The school leadership and staff annually monitor and refine the single 
schoolwide action plan and make recommendations to modify the LCAP based on analysis of data to 
ensure alignment with student needs. 

 

 

 
Indicators with Prompts 

Broad-Based and Collaborative 
A3.1. Indicator: The school’s broad-based, collaborative planning process is a continuous improvement 
cycle that a) assesses data to determine student needs, b) collaboratively determines and implements 
strategies and actions and c) monitors results. 
A3.1. Prompt: Determine the effectiveness of the continuous school improvement planning process to 
ensure that it is broad-based, collaborative and fosters the commitment of the stakeholders. 

Online Programs: iNACOL Standard C: Leadership: The leadership of a quality online program is 
accountable to the program’s governance body, and is responsible for setting and meeting the 
operational and strategic goals in support of the program’s mission and vision statements. [iNACOL 
Standard C 2009]

Online Programs: iNACOL Standard I: Integrity and Accountability: In a quality online program, leadership is 
transparent in its management of the program, providing regular and timely information on progress 
towards attainment of goals, alignment with policies and standards, and achievement of student learning 
outcomes. [iNACOL Standard I, 2009] 

Online Programs: iNACOL Standard D: Planning: A quality online program makes planning, managed by the 
leadership and staff of the organization a regular part of the program. There are several types of planning 
activities, including strategic planning, long-range and operational planning, which identifies annual 
goals. Effective planning is not a one-time activity, but instead should provide opportunities for reflection 
on how to improve the organization’s performance. [iNACOL Standard D, 2009]
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Findings Supporting Evidence 

Santa Paula High School effectively fosters the commitment 
of teachers and staff.  The administration has worked hard to 
continuously improve the school environment, student 
academic progress and access to rigorous curriculum and 
instruction. SPHS uses the Plan, Do, Study, Act cycle to guide 
the planning and decision making process.  This process 
guides Professional Learning Collaboration teams (DuFour 
model) in each department as well as administration.  When 
major decisions are made across the school, they are made 
with all of the stakeholders represented, in a collaborative 
manner. Together with the principal’s site administrative 
team, with direction from the district, and teacher leadership 
team, instructional decisions are made based on looking at 
school level data. 

Annually, the Principal shares achievement data with the 
District Office Administration and the Board of Trustees at  
regularly scheduled board meetings.  This information is also 
shared with faculty/staff during the first faculty meeting of the 
year along with rosters identifying teachers’ English Learners 
and Special Education students. Assessment data such as the 
CAASPP, CELDT, Redesignation, UC a-g, CTE, grade 
distribution, etc. are regularly shared with stakeholder groups, 
in site governance structures and with the Teacher Leadership 
team.  Other groups that are provided this information are: 
Parent Teacher Student Association (PTSA), the School Site 
Council, Back to School Night attendees, etc. 

 

The School Site Council, consisting of teachers, classified 
staff, parents, students, community members, and 
administration, meet regularly, and provide regular and 
ongoing input, revision, and approval of Single School Plan 
for Student Achievement (SPSA).  They regularly evaluate 
data to update the SPSA.  

  

Area Chairs represent their respective departments in monthly 
Area Chair meetings with Administration to foster continuous 
school improvement, while providing input on policy 
decisions that affect instruction in all departments, and 
provide input on professional development preferences and 
needs. At said meeting, the Principal provides regular updates 
regarding important upcoming dates, school wide initiatives, 
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LCAP, and a reminder of the school Common Core focus for 
that particular year. Additionally, the Assistant Principals 
provide reports regarding items such as quarter and semester 
grade distributions, attendance rates and behavior/discipline, 
CTE pathway reports, grade reports, master schedule and 
curriculum and instruction. Area Chairs then take this 
information back to their departments to share at weekly 
collaboration meetings. 

 

SPHS faculty and administration believes in the importance of 
teachers getting around the table and communicating about 
good teaching practices, effective strategies and reviewing 
assessments.  SPUSD and SPHS faculty in the collective 
bargaining agreement agreed that time would be banked 
throughout the school year to allow faculty to collaborate 
once a week in their departments.  Departments meet during 
collaboration period, taking place most Wednesdays; this time 
is committed to the ongoing process of continuous 
improvement in each department with regard to student 
learning.  SPHS administration and faculty agree on which 
days during the month faculty may meet outside of their 
departments including, AVID and Special Education.   SPHS 
collaboration periods are designed to discuss planning, 
program issues/concerns, and to analyze data to drive 
instruction and positively affect student achievement. 

Single School Plan for Student Achievement Correlated to Student Learning 
A3.2. Indicator: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to and 
driven by the analysis of student achievement data.  
A3.2. Prompt: How do staff ensure that the analysis of student achievement of the critical learner and 
college- and career-readiness needs, schoolwide learner outcomes, and academic and career-readiness 
standards are incorporated into the SPSA and impact the development, implementation, and monitoring 
of the SPSA and the LCAP? 

Findings Supporting Evidence 

The Principal works with the School Site Council on the 
development, implementation, and monitoring of the SPSA. 
Site administration and program leaders, such as the AVID 
Coordinator, share school and student data at the SSC 
meetings for each SPSA goal that are based on the school’s 
critical academic needs (from WASC 2011) and WASC 
recommendations. Together the School Site Council discusses 
and analyzes goals, the principal presents data for each 
strategy and action in the SPSA goal and together the council 
makes decisions on the school’s priorities. 

● Cited in the Single 
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For the past six years, since the last WASC, the 
administration has worked closely with the SSC on 
incorporating the college and career readiness needs and 
ESLRS (SLOs) into the School Site Plan and establishing 
programs at SPHS. In the past three years, the district LCAP 
has been closely aligned with the SPHS Single Plan for 
Student Achievement (SPSA). Programs such as VC 
Innovates Career Technical Education Pathways, increased 
emphasis on UC a-g requirements, university/college field 
trips and an increase in the Advanced Placement offerings and 
AVID at SPHS all have impacted the development of both the 
LCAP and SPSA and are closely monitored.  

 

During staff development activities and staff meetings, 
Administration and the Leadership Team considered the 
results of the following data to identify areas of strength and 
weakness: KeyData Systems Reports, CELDT Reports, and 
Teacher Feedback (qualitative data). Conclusions drawn from 
the evidence presented in the data were used to identify SPSA 
goals. 

 

Staff Actions/Accountability to Support Learning 
A3.3. Indicator: The school leadership and staff demonstrate shared decision-making, responsibility, and 
self-reflection on actions and accountability for implementing practices and programs that support student 
learning. 
A3.3. Prompt: Determine the effectiveness of the processes and procedures for involving staff in shared 
decision-making, responsibility, and self-reflection on actions and accountability to support student 
learning throughout all programs. 

Findings Supporting Evidence 

There are processes and procedures in place at SPHS to 
involve staff in shared decision making, responsibility and 
self-reflection. SPHS established a site leadership team in 
2013-14, inclusive of Area Chairs and lead teachers in each 
department. Each month, the principal and administrative 
team meets with Area Chairs and routinely make instructional 
decisions and reflect on work in Professional Learning 
Communities. PLC teams document progress from weekly 
collaboration and are asked to follow the PLC model using 
common formative assessments and the Plan Do Study Act 
model. Departments submit agendas and minutes to 
administration. Each department and collaboration team work 
together to develop and design agendas and are asked to set 
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SMART goals for the team. The expectation is that all subject 
matter teams goal set, establish common formative 
assessments, work on curriculum planning and discuss student 
data/student work. 

 

A school leadership team (known as the “SPHS Leadership 
Team” – separate from the WASC Leadership Team) was 
created in the 2013-2014 school year. The principal invited 
Area Chairs and other teachers/leaders of programs, such as 
Human Services, Agriculture, ASB, AVID, etc. to join. 
Additionally, a representative from Renaissance High School, 
the local continuation high school that receives SPHS students 
in the same District, participated on the team to help provide 
continuity for shared students, and articulation between the 
two sites.  

 

The SPHS/RHS Leadership Team participated in professional 
development through the Ventura County Office of Education 
(VCOE) at the start of each school year and at various times 
throughout. The goal of the team was to work to identify areas 
of need and ways to address those needs. At the end of the 
2014-2015 school year, the team agreed to participate in 
Instructional Rounds (Elizabeth City, Harvard University) 
based in the concept of medical rounds. 

 

During the 2015-2016, the team engaged in three Instructional 
Rounds trainings. During this process, groups of 3-6 teachers 
visited 3-4 colleagues’ classrooms for 15 minute intervals and 
took factual (non-judgmental/ non-opinionated) notes on what 
they saw. At the end of the process, the teams reconvened to 
review their notes, and created a chart of patterns that were 
witnessed in each room (i.e. “in 3-4 of the classes, students 
were divided into working groups,” “teachers use direct 
instruction to regularly check for understanding with whole 
class using questions that reflect depth of knowledge,” etc.). 
As a final task, the team engaged in collaborative reflection 
about what the snippets of classroom information gathered 
during the process meant for student learning at SPHS. The 
information gained during Instructional Rounds was shared at 
subsequent faculty meetings. Teachers other than those on the 
Leadership Team were also invited to participate in the IR 
process. 

 

 

 

 

 

● Instructional Rounds 
Calendar of Dates, 
Meeting Agendas, and 
Sign-In Sheets 
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The Principal holds a Cabinet meeting every Monday during 
2nd period. The Cabinet includes Administration, security, 
maintenance personnel, the RtI Coordinator, the College and 
Career Technician, the Athletic Director and the Activities 
Director. At these meetings, each area collaborates on 
upcoming activities, brainstorms ideas regarding 
communication, incentives, achievement, and safety, and 
reflects on the success of past decision-making. 

 

Administration administers a staff survey at the end of each 
school year, and has done so since the 2014-2015 school year.  
The survey asks the faculty to reflect on the effective of the 
SPHS administration in each of the job responsibilities each 
hold.  The SPHS administration team sits together to review 
the results and develops strategies to address the faculty’s 
concerns in the upcoming year.  The survey is anonymous and 
common finding are and are used to develop the planning of 
the school year.  Through an MOU with the SPFT, there is 
scheduled collaboration time for all departments to meeting 
on a weekly basis. This is especially important for the content 
areas, such as English, History/Social Science, Mathematics 
and Science; however, it has added value for programs such 
as AVID and Special Education.  

  

Bi-monthly collaboration also takes place in the California 
Partnership Academies.  Assigned teachers in the academy are 
given a common prep period to meet and plan on 
issues/concerns and to analyze data for both the Human 
Services Academy and the Agriculture Science Academy. 
Previously the same content area teachers taught in both of the 
academies. At the end of last school year, positions in the 
academies were opened up so that other teachers who were 
interested in teaching an academy class were given the 
opportunity to apply. The reason behind this was so that the 
workload for academy teachers could be spread out amongst 
more people in the hopes that each academy teacher would be 
able to more successfully tailor their instruction to meet the 
needs of one academy group of students with a specific focus, 
create more shared decision-making and shared responsibility 
across the school.   

● Calendar of Cabinet 
Meetings 

  

  

  

  

 

 

 

● Administration Survey 
● Collaboration Agendas 

and Minutes 
● AVID Site Team 

Meeting Agendas and 
the AVID Certification 
Self-Study Document 

● Special Education 
Meeting Agendas 

  

  

 

 

  

● Human Services 
Academy Meeting 
Agendas and Minutes 

● Agriculture Science 
Academy Meetings 
Agendas and Minutes 

● Master Schedule 

Internal Communication and Planning 
A3.4. Indicator: The school has effective existing structures for internal communication, planning, and 
resolving differences. 
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A3.4. Prompt: Evaluate the effectiveness of the existing structures for internal communication, planning, 
and resolving differences among the staff or administration? 

Findings Supporting Evidence 

SPHS has an effective system for internal communication, 
planning, and resolving difference among the staff or 
administration.  However, at the same time, many teachers at 
SPHS feel that they are not part of the planning process.  All 
issues related to disputes or grievances are governed by board 
policy and the collective bargaining agreement with the SPFT. 

 

According to a teacher survey, 66% of respondents strongly 
agreed or agreed that intra-school communications were 
effectives as solving problems.  57.7% of respondents to the 
same survey strongly agreed or agreed that SPHS has 
adequate policies and procedures to resolve differences 
between amongst staff members or between staff and 
administration.  52.6 percent of teacher disagreed or strongly 
disagreed that they were part of the planning process at the 
school. 

 

 SPFT 
 Governing Board 

Policies 

 

 

 

 

 

 

 Teacher Survey 

A4.   Staff:  Qualified and Professional Development Criterion 

A qualified staff facilitates achievement of the student academic standards and the schoolwide learner 
outcomes through a system of preparation, induction, and ongoing professional development. There is a 
systematic approach to continuous improvement through professional development based on student 
performance data, student needs, and research. 

 
Indicators with Prompts 

Qualifications and Preparation of Staff 
A4.1. Indicator: The school has procedures to ensure that staff members are qualified based on staff 
background, training, and preparation. 
A4.1. Prompt: Evaluate the procedures to ensure all staff members in all programs, including online 
instruction, are qualified for their responsibilities based on employment policies and practices, staff 
background, training, and preparation. 

Findings Supporting Evidence 

Ninety-nine percent of certificated staff at SPHS for the 2016-
17 school year are highly qualified. On average, SPHS has 
had 98% highly qualified staff, for the past six years, 
exceeding the minimum state requirement at 97% highly 

● SPUSD Employee 
Evaluation Forms 

● STULL List of 
teachers, up for review 

Online Programs: iNACOL Standard E: Organizational Staffing: A quality online program recognizes 
appropriate levels of staffing are critical to the success of an online program. Staff should be well-trained 
in order to successfully meet their performance goals, and are provided with appropriate levels of 
support, resources, feedback and management. [iNACOL Standard E, 2009] 
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qualified certificated staff.  The SPHS admin staff carefully 
vets applications and sits in on all interviews inviting 
department representatives to sit on the interview panel. The 
standard expectation in the interview includes requiring that 
teachers present a demonstration lesson. All certificated 
teachers, newly credentialed, are required to go through the 
VCOE Induction program to clear their credential and are 
given two years to do so. The district has an Induction 
Coordinator that is responsible for assigning teacher mentors 
to guide new teachers through the Induction Process so that 
they complete the requirements for obtaining their 
Professional Clear Credential through the CTCC. 
 

The SPUSD Certificated and Classified Human Resources 
Departments carefully screen potential candidates to ensure all 
employees hired are qualified, with regard to employment 
policies and practices, staff background, training, and 
preparation..  Teachers must possess appropriate credentials, 
and the district beginning in the 2015-2016 began recruiting 
outside the county to find highly-qualified teachers.  The 
district has an evaluation process for each probationary and 
permanent employees, clearly stated for employees in the 
collective bargaining Agreements for each certificated, Santa 
Paula Federation of Teachers (SPFT);  and classified 
employees, California School Employees Association 
(CSEA).  A personnel commission works in collaboration 
with the Classified Human Resources Department to “provide 
the District with the highest quality workforce possible.” 
(Annual Report) 

annually 
● Collective Bargaining 

Agreement between 
SPUSD and each SPFT 
and CSEA 

● Annual Report of the 
Personnel Commission, 
2015-2016 

Staff Assignment and Preparation 
A4.2. Indicator: The school has a process to assign staff members and provide appropriate orientation 
for all assignments, including online instruction and focused programs, to maximize the expertise of the 
staff members in relation to impact on quality student learning. 
A4.2. Prompt: Evaluate the process to assign staff members and provide an appropriate orientation 
process, including online instruction and focused programs, to maximize the expertise of all staff 
members in relation to impact on quality student learning. 

Findings Supporting Evidence 

All faculty and staff are provided with an appropriate 
orientation for their given assignments. Certificated staff 
members are all oriented at the beginning of the school year, 
first attending a district wide orientation and then attending a 
site orientation where there is a review of school wide 

● Agenda of District New 
Teacher Orientation 

 

● Schedule of New 
Teacher Meetings 
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policies, procedures, vision and the instructional focus is 
shared with all. A faculty handbook is given to each 
certificated staff member. Student data is shared with staff. 
Prior to the end of the school year, each certificated staff 
member receives their teaching or counseling assignments for 
the subsequent school year. Area/Department Chairs play an 
active role along with site administration in determine 
teaching assignments. Each spring, site administration has 
each Area Chair gather assignment requests from each 
department member and review requests and work with site 
administration who ultimately determine and finalize 
assignments. Assignments are made with consideration given 
to teachers’ credentialing and expertise, number of prep 
periods allowed per the SPFT bargaining agreement, course 
assignment interest, and common prep periods. Classified 
staff including cafeteria workers, security staff, instructional 
aides and custodians have regular meetings and trainings 
specific to their assignments at the start of each school year. A 
district New Teacher Orientation is held at the start of each 
school year, before school starts. New teachers participate in 
the VCOE Induction program and are assigned support 
providers, trained Induction mentors who are on campus 
teachers. New teachers are invited to meet monthly at New 
Teacher meetings, led by the Principal and District Induction 
Coordinator. 

 

● Agendas for New 
Teacher Meetings 

 

● Master Schedule 

 

● Faculty Handbook 

Defining and Understanding Practices/Relationships 
A4.3. Indicator: The school implements a clear system to communicate administrator and faculty written 
policies, charts, and handbooks that define responsibilities, operational practices, decision-making 
processes, and relationships of leadership and staff. 
A4.3. Prompt: Evaluate the system used to communicate administrator and faculty written policies, 
charts, pacing guides and handbooks that define responsibilities, operational practices, decision-making 
processes, and relationships of leadership and staff. Determine the degree of clarity and understanding of 
these by administration and faculty. 

Findings Supporting Evidence 
District policies and procedures regarding purchase orders, 
study trips and activity requests, spending deadlines, 
technology and maintenance work order system are shared 
with all faculty and staff and outlined within the faculty 
handbook. If there are new policies and procedures, these are 
disseminated to faculty and staff in hard copy and email 
communications. The site administration has developed a 
system of memoranda to guide teachers and establish policies 
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and procedures with regard to:  opening and closing of school, 
grading periods, issuance of EL and SPED rosters, CAASPP 
and AP testing, attendance and truancy, supporting SPED 
students on IEPs, registration and master schedule, course 
assignment interest, etc.  

 

All certificated staff members are provided a faculty 
handbook at the beginning of the school year. This handbook 
includes bell schedules, calendars, a campus map, Associated 
Student Body forms, computer lab information, contact 
directories, information about copies, discipline (our 
progressive discipline policy, cell phone/dress code policies), 
district goals, emergency procedures, STULL evaluation 
information, the formerly named Expected School-wide 
Learner Outcomes (ESLR’s), IEP/SPED information, the 
LCAP summary, our mission and vision statements, 
conference attendance information and policies, the School 
Site Plan, and WASC information. Throughout the year, 
subsequent policies are disseminated by multiple 
administrators, in multiple formats (memo, email, etc.), with 
many to be placed in the faculty handbook. 

  

Pacing calendars and curriculum guides are created by subject 
matter teams within all departments. Subject matter teams (i.e. 
Biology, English 9, Math 1, Art 2 etc. ) plan pacing calendars 
and develop curriculum guides, per course, based on 
templates provided by administration after obtaining feedback 
from Area Chairs at monthly meetings. 

  

Each administrator is assigned specific duties including each 
California Partnership Academy, AVID, Associated Student 
Body, VC Innovates Pathway, Athletics, Special Education 
and each department. An organization chart is created at the 
start of each school year and is available for reference if 
requested.  Each administrator attends weekly collaboration 
for each department they oversee and attend the bi-weekly or 
monthly academy meeting.  This allows for each 
administrator to become familiar with the faculty and staff in 
the assigned department and each administrator is a resident 
expert in their assignment.  During the weekly administrative 
meetings, each assistant principal and the principal will 
provide updates to the team and ask for feedback and 
clarification regarding any concerns.   

 
 
 
 
 
 
 
 
 

● Faculty Handbook 
 

● Pacing Calendar and 
Curriculum Guides 
Binder in Main Office 

 

● Organization Chart 
  

  

  

  

  

  

  

  

 

 

 

 

 

 

 

 

 

● SPHS Athletics 
Coaches Handbook 
and District Policies, 
which is disseminated 
in hard copy format 
and is also available on 
sphsathletics.org 
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The Athletic Director has created a handbook for all coaches 
that outlines the rules/regulations/policies of the Athletics 
Department, and the responsibilities of coaches. Coaches 
meetings are hosted at the beginning of the school year, each 
season, and at the end of the year. 

  

  

The ASB Advisor/Activities Director updates the activities 
handbook for all class and club advisors for student 
organizations. The handbook outlines the responsibilities of 
all advisors with respect to expenditures, fundraisers, safe-
handling of monies and supervision. An advisor’s meeting is 
held at the beginning of each year to review the handbook and 
forms.  ASB policies and procedures follow the ASB 
Accounting Manual by FCMAT (Fiscal Crisis and 
Management Assistance Team) by the CSIS (California 
School Information Services). 

● Coaches Meeting 
Agendas 

 

 

 

● Class/Club Advisor 
and Coaches 
Handbook available on 
sphs.net, the District 
website, and on 
sphsathletics.org 

Support of Professional Development/Learning and Measurable Effect on Student Learning 
A4.4. Indicator: The school effectively supports professional development/learning with time, personnel, 
material, and fiscal resources to facilitate all students achieving the academic, college- and career-
readiness standards, and the schoolwide learner outcomes. 
A4.4. Prompt: Determine the effectiveness of the professional development support, time and resources 
to meet the needs. To what measurable effect have the professional development/ learning activities, 
including coaching and mentoring, had on student learning?  

Findings Supporting Evidence 

A significant amount of professional development support has been 
provided to all departments for the past six years. More professional 
development has been provided for departments experiencing the 
transition to Common Core and receiving new standards and/or 
content frameworks. Content specific and general professional 
development has been organized at both the school and district.  
 
The English, Math, Science and History departments have received 
subject specific professional development and each have a content 
specialist assigned from the Ventura County Office of Education 
that has worked with each department providing them with 
curriculum support for all learners, time to align curriculum to 
standards, using backwards design to build units, coaching and 
examining student performance tasks. Curriculum development 
time has been provided each year since 2011 for subject matter 
teams to align curriculum to the Common Core. These four 
departments are in various stages of overhauling the curriculum to 
be aligned to new standards and/or frameworks. The Science and 

● Professional 
Development Calendar 
2016-2017, 2015-2016 
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Math Departments have worked hard to fully transition to new 
curriculum aligned to NGSS and Math Common Core standards, 
respectively. The English and History/Social Science departments 
have rewritten curricular units using a Backwards Design approach 
called Understanding by Design. Six years ago, these departments 
received 4 days of professional development each, other 
departments received 2 days of professional development each.  
 
Additional fiscal resources have been provided to Math and Science 
with needed instructional materials purchases including science lab 
materials for inquiry based science. The Math department currently 
is piloting two Common Core curricula: MVP (Math Visions 
Project) and CPM (College Preparatory Math) and will make a final 
selection/adoption during the 2017 Spring Semester for its Math 1-
2-3 Integrated courses.  
 
Grade distribution trends for the past four years show that the 
school wide pass rate has gone from 88.3% to 90.1%. CAASPP data 
has shown that Santa Paula High School has scored higher than 
similar high schools in ELA and Math, compared to high 
schools  with similar demographic in Ventura County. Each 
department has had access to resources for needed materials, 
additional funding for professional development workshops and 
conferences. From 2011-12 to 2013-14, the Site Leadership team 
members all were sent to the Professional Learning Communities 
Conference hosted by Solution Tree to support subject matter 
collaboration teams and provide them with collaboration tools.  
 
Eight courses have been added to the SPHS Advanced Placement 
Program. All AP teachers have received College Board Advanced 
Placement training. There are increased numbers of students taking 
AP courses. AP Psychology and AP Spanish had the highest pass 
rates at Santa Paula High School. The remaining AP courses tend to 
have pass rates lower than the national average. Resources are being 
focused on helping Advanced Placement teachers identify areas to 
target based on the previous year’s AP test results. Similarly, Career 
Technical Education pathways started with funding from VC 
Innovates (CTEIG grant) have provided a significant amount of 
professional development support, time and a budget to ensure that 
each pathway has needed resources for new pathway courses being 
rolled out. The measurable effect on student learning of students in 
the pathway is too new to make a determination. 
  
The AVID teacher team regularly attends the AVID Summer 
Conference, are given time during collaboration over the year (there 
are 30 total 1 hour weekly collaborations) and receive Title I 
funding to meet needs. Ninety-five to one-hundred percent of 
students are accepted to the UC or CSU system. California 
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Partnership Academies (Health and Human Services and Ag) 
regularly send teams to the Educating for Careers, CTE Conference, 
receive resources for each student meeting criteria (each program 
receives $60,000-$70,000 annually). Graduation rates for California 
Partnership Academies are on average at 96% compared to the 
statewide average of 87% (recall that SPHS graduation rate is 92%).

 

A4.4. Additional Online Instruction Prompt: Evaluate the processes and procedures for involving 
online staff members in professional development activities that enhance the use of technology in the 
delivery of instruction and support student learning. 

Findings Supporting Evidence 

The Cyber High curriculum is licensed through the Fresno 
County Office of Education. FCOE retains all rights to the 
curriculum and the online teachers and as such the professional 
development of their respective staff members. As for those 
teachers who facilitate/proctor exams, the assigned assistant 
principal trains teachers in the process and creates the teachers’ 
accounts. AP Williams is able to review the approval process 
of exams by each of the proctor to ensure students meet the 
minimum SPHS protocols for exam approval. 

● School Report Exam 
Approvals 

Supervision and Evaluation 
A4.5. Indicator: The school implements effective supervision and evaluation procedures in order to 
promote professional growth of staff. 
A4.5. Prompt: How effective are the school’s supervision and evaluation procedures? 

Findings Supporting Evidence 
Site administration visit classrooms to observe instruction, 
sometimes leaving feedback, with teachers and ensuring that 
students are engaged and teachers are adequately planning for 
instruction. The administration strives to visit more 
classrooms and consistently provide feedback. Each 
administrator oversees a large and a small department and 
regularly supervise departments in weekly collaboration. 
Feedback that is given focuses on rigor, academic discourse, 
close reading and student engagement. For the past six years, 
the site administration has emphasized elements of the SIOP 
model to reach English Learners (preparation, building 
background, comprehensible input, instructional strategies, 
interaction, practice/application, lesson delivery, assessment). 
  
The evaluation process for certificated employees follows the 
SPFT collective bargaining agreement and involves two 

● SPFT Collective 
Bargaining Agreement 

● District Board Policies 
Handbook 
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cycles of going through: pre-observation conference, 
observations, post-observation conference and a preliminary 
and summative evaluation for probationary employees. 
Permanent employees only go through the cycle once and do 
not receive a preliminary evaluation. Formal observations 
must last at least 30 minutes in duration. The principal and 
administrative team supervise and formally evaluate all 
teachers based on two to five year cycles. The evaluation 
standards for teachers are based in the California Standards 
for the Teaching Profession. Likewise, counselors have 
evaluation standards based in the American School 
Counseling Association (ASCA). For each evaluation 
standard, certificated staff receive a meets standards, needs 
improvement or unsatisfactory. 
  
Site administration encourages the use of student achievement 
data by individual teachers, departments and subject matter 
collaboration teams. In faculty and department meetings, 
student progress data is regularly shared. 
 

A4.5. Additional Online Instruction Prompt: How effective is the school’s supervision and evaluation  
procedures in order to promote professional growth of online instructional staff, including their 
technological competencies and use of technology within the curriculum, and their fulfilling requirements 
for quality student-teacher interaction? 

Findings Supporting Evidence 

The CyberHigh curriculum is an online curriculum managed 
by the Fresno County Office of Education. All curriculum is 
done online. Santa Paula High School Assistant Principal 
oversees the program and enrolls students at SPHS. One 
teacher manages students who are taking CyberHigh and 
approves quizzes and exams for students taking a course. A 
second teacher gets extra duty pay to supervise students 
enrolled in CyberHigh. The same supervision and evaluation 
procedures are used as outlined in A4.4. The Assistant 
Principal in charge of the online credit recovery program 
trains these teachers on how to navigate through a CyberHigh 
course. However, the curriculum is built for students to 
independently complete the course. Teachers only authorize 
exams when students have shown proficiency on quizzes and 
exams. 

 CyberHigh Reports 

A5.   Resources Criterion 

The human, material, physical, and financial resources are sufficient and utilized effectively and 
appropriately in accordance with the legal intent of the program(s) and LCAP to support students in 
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accomplishing the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes. 

 
Indicators with Prompts 
Allocation Decisions and Their Impact 
A5.1. Indicator: There is a relationship between the decisions about resource allocations, the school’s 
vision, mission, the schoolwide learner outcomes, the critical learner needs, the district’s LCAP and the 
Single Plan for Student Achievement (SPSA), the academic standards, and the college- and career-
readiness standards. The school leadership and staff are involved in the resource allocation decisions. 
A5.1. Prompt: Evaluate the extent to which the resources are allocated to meet the school’s vision, 
mission, the schoolwide learner outcomes, the critical learner needs, the student needs identified in the 
district LCAP and the SPSA, the academic standards, and the college- and career-readiness standards. 
Determine the extent to which leadership and staff are involved in the resource allocation decisions. What 
impact has the process for the allocation of resources made on student learning? 

Findings Supporting Evidence 

Resources are effectively allocated to meet the school’s vision 
and mission, schoolwide learner outcomes (ESLRs) and 
critical learner needs. The SPSA carefully addressed the 
critical learner needs identified in the WASC 2011 report. The 
Title I budget and Principal’s budget fully support student 
achievement, college and career readiness, involving the 
School Site Council, SPHS Leadership team in resource 
allocation decisions. There has been a steady increase in 
academic achievement over the past four years, with average 
pass rates of the student body increasing from 88.3% to 
90.2% (Semester 1 of 2016-17 school year). 

 

For Career Technical Education, Carl Perkins and California 
Partnership Academies, grants provide the fiscal resources to 
the Human Services Academy and the Agricultural Science 
Academy and the five newly established Career Pathways, 
Agricultural Business, Patient Care, Public Safety, Arts, 
Media and Entertainment, Engineering.  The District LCAP 
and Single Plan for Student Achievement (SPSA) support 
Career Technical Education and allocate funding. 

 

Each department receives an allocation from the principal for 
classroom materials and supplies. The allocation is based on a 
formula that takes into account pupils per teacher and number 
of class sections. These allocations are intended for basic 
supplies and instructional materials. When departments have 

● Department and 
academy budgets 

 

 

● Principal’s Budget 
● Purchase Requisitions 

Online Programs: iNACOL Standard G: Financial and Material Resources: A quality online program has 
adequate financial and material resources to accomplish the mission of the organization. These 
resources are appropriately planned for and expended using sound business practices. [iNACOL 
St d d G 2009]
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larger needs, the department/Area Chair works with the 
principal to ensure the needs are met. 

 

This has been an effective practice which has allowed for each 
teacher/department to have control of their specific allocation 
of funds, thus ensuring it is used for the most needed 
materials. Additionally, when additional funding is required 
for ancillary materials, specific requests to the Principal are 
reviewed on a case-by-case basis, and the Principal has 
indicated that she is open to supporting additional needs out 
of her Principal’s budget or other sources. 

 

Counselors provide additional support to programs, such as 
VC Innovates Pathways, AVID, Agricultural Science and the 
Human Services Academies. 

 

Impact on Student Learning: 

Both the California Partnership Academies, Human Services 
and Agriculture purchases supplies, funds field trips and 
professional development. The CPA academies have an 
average graduation rate above 96%, higher than the state and 
school averages. 

 

Practices 
A5.2. Indicator: There are processes operating in relationship to district practices for developing an 
annual budget, conducting an annual audit, and at all times conducting quality business and accounting 
practices.  
A5.2. Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for 
developing an annual budget, conducting an annual audit, and at all times conducting quality business 
and accounting practices, including protections against mishandling of institutional funds. (Note: Some of 
this may be more district-based than school-based.) 

Findings Supporting Evidence 

The SPUSD District Business Office Assistant Superintendent 
and Director work closely with the site principal to establish 
each year’s principal and categorical budgets. The principal 
meets monthly with the Director of Business Services to 
review budget expenditures, make budget transfers and to 
ensure that Title I spending is done according to the SPSA.  

There is a yearly audit for Attendance and ASB. SPUSD has a 
strong system of checks and balances, ensuring that 
institutional funds are not improperly handled. The ASB 
bookkeeper provides a monthly ASB statement that is 

 

144 SPHS WASC 2017



 

 

reviewed by the principal.  

 

The Associated Student Body organization governs all student 
organizations on campus. All groups recognized by the ASB 
have a constitution on file that has been approved by the ASB 
and class officers. All groups, including Athletics and Athletic 
teams must submit a budget with expected income and 
expenditures by September 30th of each school year. They all 
must follow the rules outlined in the Class/Club Advisor’s and 
Coaches’ Handbook, which are directly in line with the Fiscal 
Crisis and Management Assistance Team (FCMAT) 
Accounting Manual and Fraud Prevention Guide for 
California K-12 Public Schools. The ASB holds weekly 
meetings to approve expenditures and fundraisers for on-
campus groups. These meetings have agendas, a list of 
expenditures/fundraisers attached, and minutes kept by the 
ASB Secretary. The approvals are then sent to the Principal 
for review, and are forwarded to the ASB Bookkeeper. 

Facilities 
A5.3. Indicator: The school’s facilities are adequate to meet the students’ learning needs, support the 
educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are 
safe, functional, and well-maintained. 
A5.3. Prompt: Determine the extent to which the facilities enable the school to maintain a learning 
environment to meet the educational health and safety needs of students. 

Findings Supporting Evidence 

Santa Paula High School facilities include classrooms, 
computer labs, offices and gymnasiums for all of its staff. All 
teachers with a full class load have their own classrooms. 
Special Education teachers share classrooms because they 
both co-teach in the general setting and do not occupy one 
classroom for a full assignment. Santa Paula High School 
currently hosts the District Technology Department on its 
campus in space that will be used in the future for new 
engineering labs to support the Career Technical Education 
pathways. Santa Paula High School is challenged for space 
and because of this outside agencies and therapists who 
provide services share small office spaces on campus. 
Facilities are maintained and satisfactorily clean. However, 
food areas and new Science and Technology building outside 
floors get grime buildup that stains the cement. A study 
conducted by the SPUSD shows that SPHS needs more 
custodians assigned. Safety and maintenance repairs are 
handled immediately through the Maintenance Work Order 

● SPUSD Long Range 
Facilities Master Plan 
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system. 

 

Bond Measure Q, which was passed in 2008 paid for the 
construction of a new Science and Technology Building, 
along with a satellite cafeteria. Bryden Gym has been updated 
to accommodate the requirements of the Title IX lawsuit. 
Jones Field and Boles Pool have also received significant 
upgrades. The hallway flooring in the 400s building has been 
resurfaced, and the female student restroom behind the 
Library has been remodeled. 

 

Memorandums of Understanding (MOUs ) have existed 
between the District and the teacher’s union regarding four 
heat days for temperatures that are predicted to reach above 
95 degrees. SPHS does not have air conditioning. The SPUSD 
board is committed to finding cooling solutions and is actively 
seeking out state funding. The district long term master 
facilities plan addresses air conditioning.  A full-time School 
Resource Officer was hired in the 2014-2015 school year. 

Instructional Materials and Equipment 
A5.4. Indicator: The policies and procedures for acquiring and maintaining adequate instructional 
materials and equipment, such as textbooks, other printed materials, audio-visual, support technology, 
manipulatives, and laboratory materials are effective. 
A5.4. Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and maintaining 
adequate instructional materials and equipment, such as technology tools and software, the support 
systems for technology, software, textbooks, other printed materials, library media resources, 
manipulatives, and laboratory materials for instruction including online. 

Findings Supporting Evidence 

The textbook rotation cycle was halted during the economic 
downturn in 2007-2008, and since textbook updates have only 
happened for re-orders for additional needed textbooks and 
textbooks for new courses. However, the new Assistant 
Superintendent of Educational Services has established a new 
schedule for textbook replacement and ensured that the 
unified school district follows an acceptable protocol for 
curriculum adoptions, textbook purchasing and replacement, 
and publisher professional development. The History/Social 
Science and the Science Departments are currently using 
textbooks that date back to 2004 and 2006. 

With the shift to NGSS, the Global Science, Chemistry and 
Physics courses are all using a curriculum based in the 5E 
learning model and have a hands-on activities based 
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curriculum. Textbooks, and instructional and lab materials 
were purchased out of the principal’s budget to support the 
shift to hands-on inquiry based science. 

Requests for additional materials beyond what teachers are 
able to pay for out of their department allocations, are 
provided for by the Principal on an as-needed basis. Requests 
are made to school principal, and all purchases are tied into 
goals in School Site Plan and the LCAP prior to purchases 
being made.  

All classrooms are equipped with LCD projectors, most with 
document cameras. LCD projectors are being replaced in 
some classrooms with new smart televisions. 

Well-Qualified Staff 
A5.5. Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional 
development of a well-qualified staff for all programs such as online instruction and college and career. 
A5.5. Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional 
development for a well-qualified staff. Include specifics if online, IB, and/or college and career preparation 
programs are in place. 

Findings Supporting Evidence 

Nurturing and Ongoing Professional Development: 

All teachers hired who are on a preliminary credential are 
immediately enrolled in the induction program, which offers 
opportunities for professional growth, action research, 
encourage reflective practice using the California Standards 
for the Teaching Profession (CSTP). They are paired with a 
mentor who teaches a similar/same content area and/or grade 
level. They are required to attend new teacher meetings which 
are geared toward helping them navigate school culture, 
policies and procedures, provide opportunities for new 
teachers (2015-2016 school year only re: training current staff 
had already received; for example, CHAMPS and Q-SIS 
information system). Mentors are also provided for interns, 
short-term staff and those on provisional intern permits. 

 

The principal encourages and supports professional 
development for all certificated and classified staff. This is 
regularly communicated to staff in the evaluation process and 
also in Area Chair meetings. The principal actively provides 
subject specific professional development through agreements 
with the Ventura County Office of Education (VCOE), and 
providers come to the school site multiple times a year to 
professionally develop departments and SPHS Leadership 

● New Teacher Meeting 
agendas 

● Mentor/mentee list 
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team. Additionally, department members and counselors can 
attend workshops and conferences. 

 
Online Instruction: 
Since 2013-2014 school year, a credentialed teacher has been 
assigned to teach first and second period Guided Study Hall, 
which encompasses Independent Study students and students 
who need credit recovery. Students use the Cyber High 
program through Fresno Unified School District. 

Long-Range Planning 
A5.6. Indicator: The district and school’s processes for regularly and effectively aligning the Local Control 
Accountability Plan (LCAP) with site resource decisions ensures the continual availability and 
coordination of appropriate funds to support students’ achievement of the critical learner needs, the 
academic standards, college- and career-readiness standards, and the schoolwide learner outcomes. 
A5.6. Prompt: Evaluate the effectiveness of these processes. 

Findings Supporting Evidence 

The principal, teacher, students and classified staff 
representatives sit on both the LCAP committee and School 
Site Council. Careful attention is given to alignment between 
the Single Plan for Student Achievement and the LCAP 
actions and goals specific to Santa Paula High School. The 
minutes from the School Site Council meetings show that site 
representatives regularly provide input and vote on decisions 
regarding the allocation of resources funded under Title 1. 
Title I resources supplement resource allocations from the 
LCAP. District administration in conjunction with site 
administration actively seeks feedback from community, 
parent and student stakeholders in the review and 
development of the LCAP. The district supports SPHS’ 
Response to Intervention model that includes academic and 
behavioral support interventions. The SPSA outlines 
interventions such as academic tutoring, supports for English 
Learners and development of a positive behavior support. 

● School Site Council 
● Area Chair meeting 

minutes 

 

ACS WASC Category A.  Organization: Vision and Purpose, 
Governance, Leadership, Staff, and Resources:   

Summary, Strengths, and Growth Needs  

Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category A are being met.  

Include comments about the degree to which these criteria impact the school’s ability to address 
one or more of the identified critical learner needs (Chapter III).  
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Summary (including comments about the critical learner needs) 

SPHS has a clear vision and purpose aligned with district LCAP plan that is strongly supported 
by the district administration and governing board policies.  SPHS has committed its resources to 
ensuring that staff are highly qualified, receive appropriate and systematic professional 
development strongly aligned to academic and college/career standards promoting the school 
wide learner outcomes/ESLRs. Data driven decision-making drives instructional change. has an 
efficient system in place, that involves stakeholder representatives for regularly modifying the 
SPSA. 
 

Prioritize the areas of strength and growth for Category A. 

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: 
Areas of Strength 

The district mission and vision drive the SPHS faculty and staff, students, parents to refine its 
mission and vision. All decisions are strongly rooted in data and research on learning. Staff are 
committed and deeply believe and care about students with a site administration committed to 
offering strong support and resources for professional development. 
Not all departments have had focused professional development opportunities based in academic 
and college/career standards at the district and site level, such as Art and Physical Education.  
 

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: 
Areas of Growth 

The SPHS administration needs to systematically involve its SPHS Leadership Team in 
reviewing and giving input to the SPSA and its alignment to LCAP, mission and vision and 
frequent sharing out with the school community. This currently happens periodically but must 
become a more engrained practice in school communication structures, thus promoting all 
stakeholders to be empowered with a comprehensive knowledge of site and district plans and 
buy-in from all stakeholders in the school community for the purpose of informing these plans. 
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Category B:  Standards-based Student Learning: Curriculum 

Based on the criteria in each category: 
1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online schools or 

schools that have online components should incorporate responses to the iNACOL standards listed 
below the correlated ACS WASC/CDE criteria.  

2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and indicators. 
Use the analytical prompts to summarize the findings and evidence. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to online 
instruction.  
3. Support responses with analyzed, observable evidence. (See the list of areas to analyze and examine.) 

➔ Note: Observable evidence includes a) examination of student work, b) observations of students engaged 

in learning and other aspects of the school program, c) student interviews, d) examination of hard data and 
information, and e) other observations/ interviews/discussions. 
4. The responses that include findings and evidence for each criterion within Categories A–E will form 

the basis of Chapter IV of the Self-Study report. 
● At the end of each category, provide an overall summary that includes comments about the 

school’s ability to address one or more of the identified critical learner needs  
● Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria 

(Categories A–E). 

 

B1.  Rigorous and Relevant Standards-Based Curriculum Criterion 

All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the 
achievement of the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes. Through standards-based learning (what is taught and how it is taught), these are accomplished. 

 
Indicators with Prompts 
Current Educational Research and Thinking 
B1.1. Indicator: The school uses current, educational research to maintain a viable, meaningful instructional 
program that prepares students for college, career, and life. 
B1.1. Prompt: Evaluate how effective the school uses current educational research related to the curricular areas 
to maintain a viable, meaningful instructional program for students. 

Findings Supporting Evidence 

Santa Paula High School and Santa Paula Unified School 
District are committed to using current educational research 
related to the curricular areas to maintain a viable, meaningful 
instructional program for students. The district coordinates 
two professional development days per school year for 
English, ELD, Math, Social Science, Foreign Language, and 
CTE Departments, in grades 6-12.   

 

 District Professional 
Development Calendar 

 Professional 
Development Agendas 
(VCOE, Math Visions 
Project, College 
Preparatory 
Mathematics PD, It’s 
About Time, Solution 
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These PD days are planned by the District’s Secondary 
Common Core Specialist.  The district’s Special Education 
and Student Services Department coordinates training for 
Special Education teachers.  The school site supports 
professional development in a number of additional areas, to 
ensure current educational research related to curricular and 
pedagogy in order to maintain a viable, meaningful 
instructional program for students.  Collective district and site 
efforts are included here. 

 

District-wide Professional Development has been based on 
the work of the CDE, specifically the CTE Industry 
Standards.  During these professional release days, teachers 
and administrators have focused on becoming familiar with 
and aligning coursework to the CTE anchor and pathway 
standards, as well as aligning programs to conform to Carl 
Perkins guidelines.  To support the CTE shift, Santa Paula 
High School adopted a curriculum based on the Freshmen 
Transition Standards through George Washington University. 
All freshmen are enrolled in one of three courses using this 
curriculum, the Get Focused, Stay Focused curriculum. One 
of these three courses was developed specifically to address 
the Freshmen Transition Standards, Choices: College and 
Career; the other two courses including the curriculum are 
AVID 1 and Introduction to Human Services. All freshmen, 
beginning with the 2015-16 entering freshman class, create an 
online 10 year plan that will be completed by the time they 
are seniors in high school. 

 

The two existing academies, the Ag Academy and the Human 
Services Academy, seek community and industry input 
through their Advisory Boards, as they design and update 
curriculum.  This helps ensure that what students are learning 
is current and consistent with standard industry practices. 

 

Santa Paula High School uses current educational research to 
provide a viable and meaningful instructional program to 
students.  SPHS is in alignment with Common Core 
Math/ELA, NGSS, CTE, World Language standards and 
History/Social Science framework that were assembled on 
research-based practices.  In January 2016 SPHS joined the 
California Learning and Language Innovation, a 3 year 
commitment to implement new instructional strategies to 

Tree PLC 
Conferences) 

 Admin Survey Results 
(14-15 & 15-16) 

 

 VCOE PD Results 
 

 

 

 

 

 

 CALLI calendar of 
meetings 

 

 

 

 

 

 PD Calendars 
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address the needs of LTELs. 

 

With the adoption of the Common Core ELA/Math and 
NGSS standards, administration worked closely with teachers 
and teacher-leaders to be ahead of the curve and begin the 
transition to Common Core. Simultaneously, there was a 
focus on building teacher capacity to work in collaborative 
Professional Learning Community subject matter teams based 
on the work of Richard and Rebecca DuFour. From 2011 at 
least half of the faculty has attended a Professional Learning 
Communities conference. The site leadership team had a PLC 
site based professional development based on Common 
Formative Assessments and PLCs (Kim Bailey) based on the 
DuFour work in 2011-12.  

 

The SPHS principal, department chairs, and, effective fall 
2015 district leadership, have worked with consultants at the 
Ventura County Office of Education to focus on the Common 
Core standards transition and provide high quality, research-
based training in ELA, ELD, Math, Science, History/Social 
Science and general professional development for technical 
subjects (Common Core). The VCOE team, since 2011 to 
present, has tailored the design of their training to the needs 
of Santa Paula High School and Santa Paula Unified School 
District. Their trainings are research-based and have 
incorporated the research of Michael Fullan, Robert Marzano, 
Laurie Olsen, Jane Echevarria, John Hattie, Deborah Ball, 
Karen Hess, Elizabeth City and Jeff Zwiers.  

 

Additionally, faculty and the principal’s leadership team have 
received regular and sustained professional development 
throughout the school year: monthly faculty meetings, 
Wednesday collaboration meetings, and through principal’s 
messages. Both ELA and History/Social Science have 
received training on the Understanding by Design (UbD, 
McTighe) model. The History/Social Science department has 
started to redesign their curricular units using UbD with 
accompanying performance tasks, close reading, 
argumentative writing, complex text sets, and unit design with 
embedded authentic assessments to support students’ 
transition to Smarter Balanced (CAASPP) and focused on 
improving analysis and writing skills through focused 
informational reading and writing, in response to multiple 
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stimuli. 

 

Between the 2011-2016 school years, there has been a 
faculty-wide focus on research based strategies, with faculty-
wide trainings that include: Common Core, Response to 
Intervention (RtI), Professional Learning Communities, 
Sheltered Instruction Observation Protocol (SIOP), AVID 
close reading, AVID Socratic Seminars, AVID argumentative 
writing, and Positive Behavioral Intervention and Support 
(CHAMPs and Restorative Justice).  As a school and district, 
SPHS has focused on building a systematic Response to 
Intervention system based on the work of Michael Mattos. 
There has been an expectation that the elements of SIOP are 
present in classroom instruction to support English Language 
Learners who comprise 30% of the student body.  

 

Additionally, with our partnership with the Ventura County 
Office of Education (VCOE), there were multiple opt-in 
trainings for Thinking Maps (Hyerle, 1993) from 2011 to 
2014. From 2012 to 2014, there was a focus on increasing 
engagement in the classroom and the school supported 
teachers attending Kagan Cooperative Learning training 
hosted by the SPUSD. From 2012-2015, several groups of 
teachers participated in multiple school wide trainings 
focused on English Learner Shadowing (Ivannia Soto) and the 
Think-Pair-Share, Frayer Model and Reciprocal Teaching 
Strategies, and 9 teachers attended the AVID Academic 
Language and Literacy two-day training in May 2016.  

 

In the 2015-16 school year, the principal became part of a 
district and state wide program focused on improving the 
achievement of Long Term English Learners (LTELs). 
Collaboratively, the Santa Paula Unified School District has 
established a district-wide focus on LTELs at the secondary 
level and for the 2016-17 school year. The focus is research-
based through a Stanford University collaborative, California 
Language and Learning Innovation (CALLI) Collaborative, 
and will focus on developing teachers’ abilities at the 
secondary level to have students engage in academic 
discourse. This will improve focus on embedding English 
Language Development standards across all curricular areas. 

 

Three years ago, the Principal’s Leadership Team started 
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using Instructional Rounds based in Elizabeth City’s research 
(Harvard University) and in conjunction with consultants with 
the Ventura County Office of Education. The Leadership 
Team began the work and then in the 2015-16 school year, it 
extended to groups of volunteer teachers on the faculty. It will 
continue in the Spring of the 2016-17 school year. Following 
the model presented in Instructional Rounds, participants 
identified a “problem of practice” and participated in 
classroom observations of colleagues with a focus on 
identifying strategies being used in an attempt to target areas 
of school wide instructional strengths and weaknesses. 

 

In the English Department teachers are using current 
educational research related to many areas of their content to 
maintain a viable, meaningful instructional program for 
students. Teachers received training in the 2015-2016 school 
year on Understanding by Design (UbD), and have been 
creating UbD units for the last two years.  These units 
combine the elements of a curriculum guide, pacing calendar, 
assessments, and individual lessons. 

Most English and ELD classes implement use of rhetorical 
precis paragraphs, Cornell notes, and Socratic seminars. All 
members of the department participated in four pull-out 
sessions with VCOE that focused on academic language and 
discourse, curriculum development, performance based tasks, 
UBD and essential questions/enduring understandings, and 
began incorporating ELD standards into curriculum guides.   
They have also implemented AVID strategies, thinking maps, 
Kagan strategies to increase classroom engagement.  To 
increase rigor, teachers use the revised Bloom's taxonomy to 
structure questions and learning objectives. 

 

Additionally, the English Department uses strategies from 
Solution Tree and workshops for the Expository Reading and 
Writing Courses (ERWC).  Strategies the English Department 
implements from The Solution Tree include common 
formative assessments and performance tasks.  

 

ERWC and AP workshops provide a variety of strategies such 
as rhetorical analysis and annotation techniques that the 
English Department uses. Additionally, individually or in 
small groups,  department members participate in Kagan 
Cooperative Learning, the C3 Framework, AVID language 
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and literacy strategies, and AP training 

 

The Math Department is currently piloting two research-
based programs: Math Visions Project (MVP) and College 
Preparatory Math (CPM). Over the past four years, the Math 
Department has transitioned from a traditional math sequence 
of Algebra-Geometry-Algebra II -Trig/Pre-Calc-Calculus 
sequence to an Integrated Mathematics sequence, piloting the 
Math Visions Project, a discovery based curriculum, out of 
Utah (Ball, Deborah and National Council on Teaching 
Mathematics). Currently, Math teachers are piloting the 
College Preparatory Math (CPM) program as a comparative 
curriculum and will make a program selection for adoption by 
the end of the 2016-17 school year. The CPM program is an 
inquiry-based, problem solving and cooperative learning 
program. Our feeder middle school, Isbell Middle School, 
adopted CPM at the end of the 2015-16 school year, after a 
successful pilot of three programs. 

 

For the past four years, SPHS administration and Math 
Area/Department Chairs worked together to ensure that all 
math teachers received expert training from the Math Visions 
Project (summer 2013) and College Preparatory Math 
programs (spring/summer 2016).  CPM teachers attended a 4 
day intensive training during the summer prior to 
implementation. Four additional full training days occurred or 
will be occurring during the 2016-17 school year. 

 

Subsequently, the Principal and Math Area Chairs worked 
closely with the VCOE Math professional development 
subject matter consultant James Short. The trainings were 
customized to support alignment of the curriculum to 
Common Core math standards and math practices and is a 
research-based, discovery and inquiry-based curriculum. Our 
math consultant also focused trainings on the Mindset 
research by Carol Dweck.  All members of the mathematics 
department and one Special Education co-teacher attended the 
2016 California Mathematics Council Southern Section 
conference. 

 

As a result, the math department evaluated and revised its 
curriculum in order to provide more opportunities for 
cooperative learning and real world problem solving.  One 
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example of this is the Cardinal Statistics Committee, a group 
of students from the Advanced Placement Statistics course 
who work with their Statistics teacher and a local professor of 
statistics to measure things like student attitudes about school 
safety. 

 

Similarly, the administration and Science Area Chair worked 
closely with the Ventura County Office of Education to lay 
the pedagogical groundwork to transition the Science 
Department to the Next Generation Science Standards, 
conceptual shifts in NGSS, focusing on increased rigor in the 
classroom, developing a scope and sequence for a three year 
science program to prepare students for UC a-g requirements 
and to provide important information on performance tasks 
and the NGSS state assessment. This work began in 2011-
2012.  

 

The science department was introduced to an inquiry based 
learning model using the 5Es (Engage, Explore, Explain, 
Elaborate, Evaluate) based on the research of Roger Bybee 
(1997) and began to design curriculum using the 5E Learning 
Model. Subsequently, in the years that followed, the Global 
Science (EarthComm), Chemistry (Active Chemistry) and 
Physics (Active Physics) teachers have all adopted an inquiry-
based science curriculum through It’s About Time using an 
expanded 5E Learning Model called the 7E (Elicit, Engage, 
Explore, Explain, Elaborate/Extend, Evaluate), based in 
Arthur Eisenkraft’s work (2003).  

 

 

The History/Social Science Department is next on the list to 
pilot and adopt curriculum because the History/Social Science 
framework was recently adopted in July of 2016 and new 
standards have not yet been developed. This department 
incorporates a myriad of current educational research and 
strategies in curriculum and instruction.  Over the last three 
years, the whole department has received training in academic 
conversation, Understanding by Design, writing and creating 
performance tasks, professional learning communities, 
common formative and summative assessments, common 
core state standards, and the new history/social science 
framework. 
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During the 2015-2016, the Spanish/Foreign Language 
teachers piloted multiple, research based curricular programs,  
aligned to the World Language standards and current research 
in language acquisition (Steven Krashen). They adopted Vista 
Higher Learning, Descubre for non-native speakers. This 
decision strengthened articulation with the middle school for 
a grade 7-12 program.   

 

SPHS and Isbell Middle School teachers participated in 
professional development activities that included best 
practices for teaching language, called Teaching Proficiency 
Through Reading and Storytelling (TPRS) that features 
interactive oral stories and readings. Additionally, SPHS 
teachers invited other Spanish teachers from two other 
districts and observed their classrooms. The new curriculum 
and pedagogy address World Language standards related to 
community, comparisons, cultures, communication, and 
connections to ensure students are prepared for college, 
career, and life.  

 

This pilot and study of research also revealed a need to 
develop a Spanish program specifically geared for our Native 
Speakers of Spanish, which is scheduled for implementation 
for fall 2017.  Other goals include revision of course 
descriptions, improved assessment tools, and placement 
practices that accurately reflect students’ language proficiency 
levels. 

 

The Special Education Department has been systematically 
working on transitioning to a co-teaching model so that 
special education students are in the least restrictive 
environment. Currently, special education students comprise 
12% of the student body and exceed the 10% threshold 
defined by the California Department of Education. The 
Ventura County Office of Education supports this inclusion 
model at its schools. It has a weak research base with regard 
to its effectiveness (Murawski, 2001). 

 

In the SPED Department, teachers use SDAIE strategies and a 
focus on academic language to meet the needs of learners.  
The SPED department is also cognizant of the research 
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related to Adverse Childhood Experience (ACE research), and 
bring these concepts and principles of practice into their 
classroom.  

 

The Art Department uses of current trends in educational 
research like explorations of theory and practice in the areas 
of art production, art criticism, aesthetics, art history, human 
development, curriculum and instruction, and assessment.   

 

Starting in the fall of 2015, the Career Technical Education 
team of teachers has completed most of its professional 
development work as a member school of the VC Innovates 
Consortium, a CTE consortium of Ventura County Office of 
Education.  SPHS has implemented five VC Innovates Career 
Pathways starting in the fall of 2014.  Lead CTE teachers 
attended the March 2016 “Educating For Careers Conference” 
New and continuing lead teachers will also participate in the 
March 2017 conference as well. 

With the inception of the VC Innovates Career Pathways in 
the fall of 2016, SPUSD now includes CTE as a department 
for district-wide Professional Development.  In addition, 
SPHS teachers and the district provided support, time, and 
resources for the middle school to build elective courses to 
establish a foundation for four of the five SPHS career 
pathways. These Career Pathways are in addition to two 
existing Partnership Academies. 

 

The Counseling Department uses ASCA models to ensure 
that students meet he counseling standards related to college, 
career and emotional well-being.  Counselors regularly attend 
professional development trainings to learn about how to 
work with students who are experiencing trauma or coping 
with mental illness.  The counseling department also attends 
the CSU/UC Counselor Conference and brings that 
information back to students and parents and present them in 
workshops, class presentations, and individual meetings. 

 

Santa Paula High School has a thriving AVID program, 
using the WICOR strategy (Writing, Inquiry, Collaboration, 
Organization and Reading). AVID is a model program based 
on its widespread success and has a solid research base (Watt, 
Huerta, Alkan et. al). For the past three years, SPHS has 
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continued to add AVID classes into the master schedule 
(growing from 4-9 elective sections), sends its AVID teachers 
to professional development training including AVID 
Summer Institute, and self-assesses its program to ensure it is 
meeting all 11 AVID essentials. 

 

SPHS is systematically working toward becoming an AVID 
School Wide Site of Distinction and Demonstration School. 
In order to achieve this, AVID teachers have organized and 
facilitated school wide AVID trainings since 2014 focused on 
close reading and writing to support the Common Core shift. 
The first district wide, small-scale, opt-in AVID training for 
high school and middle school teachers was held in May 
2016.  

 

AVID is part of SPHS’s professional development plan. 
Insomuch, 20 teachers, who have not received any AVID 
training, have been invited to attend the 2017 Summer 
Institute in an effort to both grow the number of AVID 
elective sections offered each year, as well as encourage 
teachers to support all students using research-based, 
effective, and common teaching strategies. The AVID 
Coordinator, and Assistant Principal who oversees the AVID 
program, have also met regularly with the feeder school 
AVID Site Team and administration to support and grow the 
middle school program, and support 8th graders as they 
transition to high school. 

 

Each year, the program’s effectiveness is closely evaluated. 
Areas of need are identified and then become part of the 
AVID Site Plan, which is a living document that is addressed 
and updated regularly at the monthly AVID Site Team 
meetings. 

 

In faculty meetings in the 2014-15 school year, the PBIS 
system of CHAMPS (Conversation, Help, Activity, 
Movement, Participation and Success) was introduced school 
wide. Positive Behavioral Intervention and Support System is 
based in the research on Safe and Civil Schools. Its evidence 
of efficacy, as cited by the literature, include reductions in 
referrals, suspensions and expulsions. At Santa Paula High 
School, there has been a downward trend for the past 4 years 
in overall referrals and suspensions. Between 2011-2012 and 
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2015-2016 suspensions fell from 332 to 115. 

 

Schoolwide the SPHS administration promotes and 
encourages teachers to use the CHAMPS positive behavior 
intervention system along with Restorative Justice practices 
and principles to manage classroom behavior.  For example 
many teachers create classroom respect agreements at the 
beginning of each school year to establish expectations and 
norms.  Many teachers also keep CHAMPS posters and visual 
aids in their classrooms and use them to set behavioral 
expectations throughout a lesson.  CHAMPS is taught to new 
teachers every year at monthly New Teacher Meetings.  

 

A Response to Intervention SPHS team was assembled in 
2013-14 to begin the work of developing a systematic 
Response to Intervention progress monitoring approach and 
system. Since this time, the SPHS team used a self-evaluation 
tool developed by the Ventura County Office of Education 
(VCOE).  For the past 5 years, SPHS has worked on 
developing a systematic RtI program, visiting model 
programs at Whittier Union High School District and Buena 
High School (in Ventura Unified School District) and 
adopting a mandatory study hall called Excel Period, using 
the Michael Mattos RtI approach and embedding 
interventions as a mandatory class in the school day to 
provide enrichment, study hall and intervention supports 
during the school day. This was implemented in the 2013-14 
and 2014-15 school years.  By vote of the Santa Paula union 
chapter of the American Federation of Teachers, the Excel 
period was not continued into the 2015-2016 or 2016-2017 
school years. 

 

Overall, Santa Paula High School administration and teacher 
leaders have relied on research for the selection of curricular 
materials and programs as the basis for professional 
development organization and training, and to focus teacher 
growth on research-based instructional strategies. According 
to SPHS faculty, they believe that the reliance on research has 
been somewhat effective.   

 

To evaluate the overall effectiveness of education research as 
SPHS teachers were asked the following question in an 
anonymous survey: “How effective is the use of current 
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educational research in improving SPHS?” With 59 total 
responses 16.9% of teachers responded “Very Effective”, 
66.1% of teachers responded “Somewhat Effective”, and 
16.9% of teachers responded “Not Effective”. 

 

This result may be an indication that systematic 
communication must occur to share the above information to 
ensure there is a comprehensive awareness of research for the 
school wide instructional program. 

 

 

 

 

Academic and College- and Career-Readiness Standards for Each Area 
B1.2. Indicator: The school has defined academic standards and college- and career-readiness standards for each 
subject area, course, and/or program. 
B1.2. Prompt: Determine the extent to which there are defined academic standards and college- and career-
readiness standards for each subject area, course, and/or program that meet state or national/international 
standards and, where applicable, expectations within courses that meet the UC “a-g” requirements. (This includes 
examination of the annual submission of course syllabus approval to UC for all AP courses. Verify that the facility 
requirements for "wet labs" are met for all lab science courses.) 

Findings Supporting Evidence 

All curricular areas are strongly aligned to the Common 
Core (Math, ELA, ELD, NGSS) and approved state 
standards:  ELA, ELD, Foreign Language, Math, Science, 
History/Social Science, Physical Education, Art, Special 
Education.  CTE/pathway courses align with CDE CTE 
anchor and pathway standards.  Additionally all science labs 
meet the requirements of “wet labs” 

 

In addition, starting with the 2014-2015 school year, there 
has been a school-wide effort to address common core 
standards, highlighting one standard per year on which to 
focus school-wide.  Site administration in conjunction with 
district leadership carefully review student achievement data 
and Common Core Standards for Technical subjects and 
select an anchor standard on which to focus. For example in 
the 2015-2016 school year the anchor standard was the 
standard on argumentative writing.  To support this mission, 
SPHS administration built this topic into faculty meetings, 
and then coordinated with the English department to provide 
training at faculty meetings on how to teach and where to 
implement argumentative writing in any subject. 

 

Departments are responsible for creating standards-based 
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curriculum guides and pacing calendars.  At the end of every 
school year, each department edits and revises curriculum 
guides for each course taught.  These curriculum guides are 
kept on file by administration and regularly used by teachers 
when planning and creating curriculum. New teachers 
receive copies of these resources.  

 

To measure the overall familiarity of teachers with the 
college and career readiness standards, teachers were asked 
to respond to the following statement in an anonymous 
survey: “I am familiar with the college and career readiness 
standards”.  With a total of 59 responses 11.9% of 
responded “Strongly Agree”, 67.8% responded “Agree”, 
16.9% responded “Disagree”, and a further 3.4% or two 
teacher responded “Strongly Disagree”. 

 

An additional statement “The instructional materials I use 
are aligned with the college and career readiness standards” 
was queried to evaluate this prompt.  The results were 
similar.  20.3% of responded “Strongly Agree”, 59.3% 
responded “Agree”, 16.9% responded “Disagree”, and a 
further 3.4% or two teacher responded “Strongly Disagree”. 

 

All courses are in differing stages of alignment with the 
English Language Development standards. ELA, Math, 
Science, and History/Social Science have aligned much of 
their work. However, the effective implementation of ELD 
standards, as identified in curriculum guides is in its 
beginning stages.  The focus on English Learners, to 
included ELD standards and LTEL’s is a goal of the SPSA, 
and work will continue to align curriculum and instruction 
with ELD standards. 

 

In the English Department all courses are aligned to the 
CCSS.  ELD, English 3D (Academic Language class to 
support struggling EL students) are both aligned to CCSS 
and ELD standards.  English 9, 10, 11, and 12 continue to 
align their curriculum to ELD standards.  AP courses are 
aligned to CCSS and are in compliance with UC audit 
procedures. All English courses are UC a-g approved, with 
the exception of Special Education ACC and MC courses, 
and ELD courses; we are working to submit the Academic 
Language support class (3D) for UC a-g approval for the 
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2017-2018 school year. 

 

The Mathematics Department has clearly defined 
Common Core Mathematics Standards for each course that 
include the 8 mathematical practices.  Addressing the 
Common Core standards also creates opportunities for 
students to write with purpose and communicate their 
thinking in writing and verbally, and it also requires students 
to read critically, aligning well with the college and career 
readiness standards.   

All courses are A-G approved with the exception of 
Financial Math.  Financial Math prepares students for 
careers and life in general.  

 

In the Science Department all courses are aligned to 
Common Core.  Core subjects including Earth Science, 
Biology, and Chemistry are aligned to the NGSS standards.  
The department also follows College Board standards for 
AP biology and AP Environmental Science courses.  For 
Sports Medicine, a career pathway course, the curriculum is 
aligned to the CTE standards.  All labs are in the recently 
(Winter 2015) completed Science and Technology Building.  
All labs meet the requirements of wet labs. All science 
courses, including the grade 9 Health course, excepting 
Special Education ACC and MC courses, are UC a-g 
approved. 

 

In the History/Social Science Department all courses are 
aligned to the CA History Social Science standards and the 
common core literacy standards.  Additionally, since the 
state board of education adopted the updated History/Social 
Science framework in July 2016 the department has started 
the process of updating curriculum to align with the new 
framework.  This progress will be reflected on curriculum 
guides for the 2017-2018 school year. All Social Science 
courses, with the exception of Special Education ACC and 
MCC courses are UC a-g approved.  The Social Science 
elective course Choices: College & Careers is UC a-g 
approved. 
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The Spanish/Foreign Language Department aligns its 
curriculum to the World Language Standards.  These 
standards are reflected in the recently adopted Descubre 
textbooks and curriculum. The new curriculum addresses 
World Language standards of community, comparisons, 
cultures, communication, and connections.  Additionally, the 
Honors & AP courses reflect the national language standards 
of the American Council on the Teaching of Foreign 
Languages (ACTFL). All Spanish classes are UC a-g 
approved. 

 

The SPED department aligns its curriculum and instruction 
providing appropriate accommodations and modifications to 
CCSS and all relevant academic standards.  Special 
Education courses are notated as ACC (courses with 
accommodations) and MC (Modified Curriculum) on the 
Master Schedule.  The Choices: College & Career MC 
class, like regular/non-MC classes, uses the Get Focused, 
Stay Focused curriculum.  

 

The Visual and Performing Arts Department aligns their 
curriculum with the Visual and Performing Arts Standards 
(VAPA). Art classes are UC a-g approved, most recently 
adding the Color Guard and the new Digital Media class as 
UC “f” courses.    

 

The CTE and Career Pathway classes align their curriculum 
to the relevant CTE anchor and pathway standards and the 
Career Readiness Standards.  Existing CTE courses are 
aligned and new courses are in the process of alignment with 
CTE standards.  Most CTE and career pathway courses are 
approved, including many which cross over into content 
areas: Digital Media (art), Sports Medicine (science), and 
Computing with Robotics (math). 

 

The Counseling Department works with all students to 
make certain they are making adequate progress towards 
graduation and whatever their goal is after graduation e.g. if 
they plan to attend a four year university, making sure they 
have met the necessary requirements or if they want to 
pursue a career path that is offered on our campus making 
sure they are aware of the program and the requirements to 
enroll in it.  Academic Review Forms for each student are 
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kept by the counselor of record. 

 

AVID 4 (grade 12) and Choices: College & Career Courses 
support standards-based curriculums and are UC A-G 
approved.  

 

The AVID program is 100% aligned to the AVID program 
criteria utilizing the AVID Weeks-at-a-Glance pacing and 
curriculum suggestions, and the AVID Elective Class 
standards. The Choices: College and Career program is 
100% aligned to the Freshman Transitions Standards. 

 
 
 
AVID: 

 AVID Essentials 
 A-G Approved Course 

List 

 

B1.2. Additional Online Instruction Prompts: Evaluate the extent to which the online curriculum/courses 
consistently meet state academic standards. Determine if there is effective integration of outsourced curriculum into 
the program. 

Findings Supporting Evidence 

Courses in the Cyber High catalog include the designation CP 
for Courses FCOE has had approved by the UC system. 
FCOE has kept up with common core integration. Algebra 1 
is no longer offered as a course effective with the 2016-17 
school year. Geometry is still offered should a student need to 
replace a low transcript grade. It will be phased out for the 
2017-18 school year and Algebra 2 will be phased out the 
following. Now offered are the Integrated Math 1, 2 and 3 
courses.  

 SPHS Credit Recovery 
Form 

Congruence 
B1.3. Indicator: There is congruence between the actual concepts and skills taught, the academic standards, the 
college- and career-readiness standards, and the schoolwide learner outcomes. 
B1.3. Prompt: Evaluate the extent to which there is congruence or consistency between the actual concepts and 
skills taught, the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes. 

Findings Supporting Evidence 

Over the last four years SPHS has focused professional 
development on adoption of the CCSS training and literacy 
strategies across campus.  As an institution, we continue to 
use ESLRs established three or more years ago; we have not 
made the shift to Student Learner Outcomes.  This report 
therefore uses terms ESLRs and SLOs interchangeably.   

Curriculum is largely aligned with the academic standards, 
including college and career readiness standards; however, 
there is variation among teachers within departments, some 
departments more than others, regarding congruence and 
consistency of actual skills and concepts taught with these 

 PD Calendar 
 SPUSD Common Core 

TOSA 
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standards. 

 

In the English Department there is congruence and 
consistency among most courses.  At each grade level there is 
one ESLR assignment per semester.  Most teachers in the 
course implement the ESLR assignments.  The essential 
questions for each unit are consistent with the ESLRs. 

 

In the Math Department the actual concepts taught, the 
academic standards, the college and career readiness 
standards and the schoolwide learner outcomes are very 
consistent across the mathematics department. Lessons are 
designed with the standards in mind and multiple standards 
are addressed daily.  The common core standards require 
students to take a more investigative approach to build 
conceptual understanding. In the implementation of the CCSS 
all math courses have been designed to focus on an inquiry 
based approach. Students are encouraged to learn through 
questioning and investigation. Students investigate topics and 
then draw conclusions. 

 

In the Science Department every unit has at least one 
assignment aligned to the expected schoolwide learning 
results (CARDS). 

 

In History/Social Science each core course has an ESLR 
assignment based upon the schoolwide learning outcomes.  
Daily lessons typically address some aspect of the 
ESLR/SLOs, but lessons are not explicitly designed around 
them. 

 

In the Spanish department updated Descubre textbooks focus 
on real life events. The same series of textbooks are used for 
courses 1-3 CP. The curriculum is created as a professional 
learning community and not individually.  All curriculum is 
aligned with the World Language Content Standards. 

 

In the Special Education Department teachers align courses 
to academic standards.  In order to maintain congruence with 
general education classes SPED teachers regularly collaborate 
with the respective academic disciplines. 
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In the Visual and Performing Arts Department the CARDS 
are partially incorporated into daily assignments; however 
there are no specific CARDS-aligned assignments.  All 
courses are aligned to the Art and Music content standards, 
respectively.  

The Digital Media course funded through VC Innovates, 
incorporates college and career readiness. Throughout the 
process, students are introduced to vocabulary, elements of 
art, and principles of design, critical method/analysis and 
some basic knowledge of what it means to be an artist. They 
work industriously, in the creative process through studying 
the California State Standards. 

 

The PE Department partially incorporates the CARDS into 
daily assignments; however, no specific CARDS aligned 
assignments exist. 

 

The CTE department utilizes a variety of activities 
throughout all CTE courses that connect actual concepts with 
the academic standards like internships, projects based on real 
world issues/problems, and CEC/ROP courses. These include 
Internships, Career Connections such as field trips, career 
speakers, college visitations. 

 

The Counseling Department addresses academic, social, 
personal and career issues that students have throughout high 
school through interventions such as parent and teacher 
conferences, individual conferences with students and 
referring to additional and outside services as needed.  
Through this process the ultimate goal is always graduation 
and being prepared for college and career after leaving high 
school. 

planning time for Co-
teachers / Schedule of 
Co-Taught courses 
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Integration Among Disciplines  
B1.4. Indicator: There is integration and alignment among academic and career technical disciplines at the school 
and where applicable, integration of outsourced curriculum into the program so that curricular integrity, reliability, 
and security are maintained. 
B1.4. Prompt: Evaluate to what extent is there integration among disciplines and where applicable, integration of 
outsourced curriculum into the program so that curricular integrity, reliability, and security are maintained. 

Findings Supporting Evidence 

Integration of Outsourced Curriculum 

SPHS utilizes several adopted curriculums.  The Choices: 
College and Career class for 9th graders uses curriculum and 

 Get Focused, Stay 
Focused (GFSF) 
Textbook 
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online features directly from the Get Focused, Stay Focused 
initiative. The Choices: College and Career curriculum in the 
9th grade embeds Career Technical Education pathway 
information into the course. As stated earlier, it is strongly 
aligned to the Freshmen Transition Standards. The publisher, 
Academic Innovations, developed a web-based My 10 Year 
Online Plan platform to help instructors fully meet the 
standards. Students regularly access the online plan to update 
their 10 year plans in on-campus computer labs and have 
unique usernames and passwords to ensure security. Access 
to the program has been reliable with needed technical 
support.   

 

This curriculum is offered to all grade 9 students; those not 
enrolled in the Choices class participate in the curriculum in 
their AVID 1 or Introduction to Human Services classes.  
Grade 9 students participating in the Get Focused, Stay 
Focused curriculum are able to petition for articulation credit 
through local community college, a process requiring 
calibration of SPHS grading practices with those of the 
community college. 

 

All Advanced Placement (AP) courses are aligned with the 
AP program and approved by College Board, successfully 
meeting the requirements to include the AP audit.  All AP 
courses are UC A-G approved, and designated as Honors 
Level courses. 

 

CyberHigh is offered as a credit recovery program and 
option for elective offerings for credit-deficient students. It is 
a program that is outsourced from the Fresno County Office 
of Education. Prior to students retaking a course, counselors 
identify the equivalent UC a-g course. Courses are aligned to 
state standards and the Common Core College and Career 
Readiness standards. Students regularly access their online 
course on and off campus. It is web-based.  

 

An SPHS instructor monitors progress made on completion 
of Cyber High activities. Unit assessments must be passed to 
earn 5 credits per semester course. Students must demonstrate 
proficiency on work completed and formative assessment 
quizzes, prior to being permitted to take unit assessments. In 
order to take an assessment, authorization must be granted. 

 
 Sample portfolio from 

“myonline10yearplan” 
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The testing window is open for a limited time and must be 
taken in the presence of an instructor or administrator. 
Students regularly access their courses in computer labs, 
library and career center across the SPHS campus and have a 
unique username and password to ensure security. 

 

CyberHigh courses are UC a-g approved with the exception 
of the Biology class, because it does not have a lab 
component, a requirement for UC approval.   

 

SPHS utilizes Accelerated Reader to support reading of all 
students.  All SPHS classes have an AR reading requirement, 
and as students complete their books, they proceed to the 
library where the library technicians assign students the AR 
reading tests 

 

Integration of Disciplines  

The two California Partnership Academies, Ag Academy 
and Human Services Academy, are both integrated with core 
disciplines at this time.  Academy teams meet to discuss 
student progress and plan cross-curricular  projects.  
Approximately 275 students participate in these academies. 
Multiple teachers from each Academy team attend the annual 
March Educating for Careers Conference in ongoing efforts 
to ensure integration of disciplines 

 

Regularly there are efforts underway to create a writing 
matrix across English, Math, Science and History/Social 
Science departments, so that similar types of writing are 
taught simultaneously across the curriculum and 
synergistically support student achievement focused on 
writing.  In the 2015-2016 school year Area Chairs developed 
a draft writing matrix for all departments including CTE. The 
matrix aligns the major types of writing in common core, 
setting the stage for future interdisciplinary integration. 

 

More work is needed to ensure all stakeholders are aware of 
this matrix, have input, and begin to incorporate its use. 
Teachers may use the writing matrix to plan interdisciplinary 
lessons or projects.  For example History teachers may use 
the matrix to identify what type of writing is being taught in 
English classes and then plan activities and lessons to 
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supplement. 

 

A Cardinal Writing Guide is included in the Student 
Agenda, an item given to each student at the start of the 
school year, to support integration among disciplines, with 
writing instruction and assignments.  

 

CTE Integration into Core Subjects Over the last two years 
Santa Paula High School has greatly increased the level of 
integration of Career Technical Education into the academic 
program. With the development of CTE career pathway 
courses, CTE classes have been added to several content 
areas, including social science, science, art, and math.  CTE 
teachers have worked both individually as well as 
collectively with a VCOE consortium of teachers, to align 
course content to the CTE state standards. We continue to 
align new courses in the 2016-17 school year, and expect to 
add more courses in the fall of 2017.  

 

In English Department integration between departments 
happens primarily in the Human Services and Agricultural 
Academies.  In these academies students take most core 
classes together.  This allows English and History teachers to 
create integrated projects that cut across both disciplines.  
Additionally the first follow up module for the Choices: 
College and Career classes will be implemented in 
sophomore English classes.  Finally, within the English 
Department other disciplines are experienced through lessons 
such as those that teach historical context, such as included 
when reading of To Kill a Mockingbird and Night, and 
rhetorical analysis that includes statistics. 

 

In the Math Department integration among disciplines is 
not extensive between the math department and other 
departments.  Within the Math Department other content 
areas are addressed in the form of rich real world problems 
including topics such as exploring physics through roller 
coasters, and statistical analysis of a variety of topics. In 
addition, guest speakers are utilized to introduce students to 
careers that require mathematics. Two robotics courses are 
offered as Math elective courses, offered as part of the 
Engineering Career Pathway, both taught by math teacher; 
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these courses integrate math and CTE standards. 

 

Whenever possible the Science Department organizes 
curriculum around real world application by using current 
events, research articles, podcasts, and newsreels.  The 
Science elective course Sports Medicine integrates science 
and CTE standards.   

  

The History/Social Science department has limited 
integration between academic departments.  Classes in the 
Agriculture and Human Services academies complete 
integrated projects, mostly with the English department. 
There is some integration of English and art throughout the 
core courses when students analyze historical literature, art, 
or music.  For example, in World History students learn 
about the characteristics of romanticism in contrast to realism 
and impressionism. 

 

Additionally, the Choices: College and Career course, the 
foundation of SPHS career pathways, is housed in and taught 
by history teachers.  This course is designed to help students 
explore a variety of career and college opportunities.  The 
curriculum for this course comes from the Get Focused Stay 
Focused initiative and is aligned with the Freshmen 
Transitions Standards. 

 

The Spanish Department is primarily integrated with 
English Language Arts in development of language skills, to 
include reading of literature and nonfiction, as well as literary 
analysis.  All levels of Spanish cover visual and performing 
arts topics, such as music, paintings, and theater.  
Additionally, Spanish 3H covers social science topics, such 
as government, immigration, and wars. 

 

The SPED department integrates with other disciplines by 
using the Achieve 3000 reading and Accelerated Reader 
programs to monitor students’ reading progress and 
achievements 

 

The Art Department integrates English by utilizing the 
English Department’s Writing Guide and implementation of 
literacy strategies like close reading throughout art courses.  
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Close reading from Scholastic Arts Magazine. Art courses 
also touch on history when discussing how art reflects 
particular historical events or eras.  Required AR points. 
Write about projects using art vocabulary. 

 

The PE department has recently started integrating reading, 
writing, technology, and math.  For example, P.E. students 
are required to incorporate math by graphing their mile times 
as or calculating their heart rate during physical activity. 

Reading and writing are also incorporated into the program.  
Students submit bi-weekly written assignments, relating to 
the unit of the month (for example a fitness log).  Students 
read articles related to the corresponding unit.   

 

Students have a PE Portfolio to track their progress and 
reflect upon their areas of strength and growth.  Some 
teachers have also started using online platforms like 
Edmodo to communicate with students and started to utilize 
technology to help students evaluate their own athletic 
performance.  For example, one student may film another 
practicing their golf swing and together they can analyze the 
strengths and weaknesses of the swing. 

 

CTE courses incorporate many topics from the core classes 
For example reading, writing, speaking, mathematics, and 
technology are critical skills in a CTE class and are all taught 
in alignment with the common core literacy standards.  
Project based learning requires a variety of disciplines . 
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Articulation and Follow-up Studies 
B1.5. Indicator: The school articulates regularly with feeder schools, local colleges and universities, and technical 
schools. The school uses follow-up studies of graduates and others to learn about the effectiveness of the curricular 
program. 
B1.5. Prompt: Determine the extent to which the school articulates curricular programs and expectations with its 
feeder schools, local colleges and universities, and technical schools. Explain how the school uses follow-up studies 
of graduates and others to learn about the effectiveness of the curricular program. 

Findings Supporting Evidence 

Since unification of the former high school and elementary 
school districts, effective starting with the 2013-2014 school 
year, SPHS has increased the level of articulation with its main 
feeder school, Isbell Middle School.   

 Articulation Meeting 
Agendas 
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SPHS administration made multiple attempts from 2012 to 
2016 to articulate with the Isbell Middle School administration 
regarding secondary discipline procedures, development of a 
systematic Response to Intervention approach, use of positive 
behavioral support systems, articulation with the Math and 
English departments.  A change in the Isbell administration 
effective fall 2016 reflects promise of improved communication 
and willingness to articulate.  

 

Starting in the current school year, the SPHS administration and 
the brand new Isbell administration began streamlining and 
synchronizing forms and processes to ease the transition from 
middle school to high school.  Both principals meet a few times 
throughout the school year to clarify the expectations and 
procedures for students transitioning between Isbell Middle 
School and SPHS. 

 

With increased leadership, guidance and support from the 
SPUSD Educational Services, there have been efforts to bring 
the Isbell and Santa Paula High School together to articulate 
curricular programs, beginning in the 2015-16 school year. 
Starting with the 2015-2016 school year, a new position at the 
district level of Secondary Common Core Coordinator has 
improved curricular conversations and alignment of subject 
matter.  

 

The district and a secondary team composed of administrators 
and teachers applied and was accepted to become part of the 
California Language Learning Innovation Program (CALLI) 
through Stanford University. This team has begun discussions 
on developing a district wide pilot team focusing on building 
teacher capacity to increase academic discourse in the 
classroom. The pilot teachers include secondary middle (Isbell) 
and high school teachers (SPHS) in ELA, ELD and Social 
Science/History departments. The first professional 
development with the pilot teacher team occurred in late 
November.  

 

Prior to unification, administration reached out to all feeder 
middle schools to discuss math articulation around Common 
Core Math standards. In 2012-13 and 2013-14, all feeder 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 CALLI Meeting 
Calendar 
 
 
 
 
 
 
 
 
 
 
 
 

175 SPHS WASC 2017



26 

middle schools were invited by the SPHS principal to discuss 
Common Core Math standards and consider math course 
sequencing and vertical articulation. The Isbell Math 
department has joined the SPHS Math Department on two 
occasions for collaboration in the last three years.  

 
Since unification SIS systems between IMS and SPHS have 
been integrated to allow SPHS teacher, counselors, and 
administrators to access legacy data about student test scores, 
behavior records, and attendance records. 

 

Many departments at SPHS have articulated programs, 
requirements, and expectations with IMS over the last several 
years. 

 

Per SB 359, the Math departments at both IMS and SPHS have 
met several times to vertically align curriculum to ensure that 
all students are receiving the necessary math instruction and are 
prepared high school math courses.  Additionally, the math 
department has articulated with Briggs and Mupu school 
districts, two smaller feeder schools.  Local private school Saint 
Sebastian and Santa Clara were invited to articulate with the 
SPHS math department but did not participate. 

 

The Spanish departments at SPHS and IMS started vertically 
aligning curriculum in 2015-2016 to ensure that Spanish 1 at 
IMS covers the same content covered in Spanish 1 at SPHS. 

 

The counseling departments at IMS and SPHS have worked to 
streamline the registration process for future freshmen and 
ensure the appropriate placement of freshmen according to 
ability levels and needs. 

 

The AVID program has streamlined expectations across the 
program and has started to complete AVID trainings together 
instead of separately effective at the 2016 Summer Institute. 
The Isbell and AVID Site Teams also had a vertical alignment 
team meeting in November 2016 and plan to continue having 
one meeting per semester. A positive result of this articulation 
is Isbell’s plan to offer the PSAT 8/9 to all AVID students in 
spring 2017, which will help aid in their transition to high 
school and taking the standard PSAT and the SAT.   
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Finally, before SPED students matriculate to SPHS, the SPED 
department conducts an IEP review to ensure that students’ 
needs are accommodated for at SPHS. 

 

District supports two professional development days per year 
focusing on curriculum.  Both Spanish/Foreign Language and 
EL professional development include teachers grades 6-12, 
inclusive of teachers from Isbell Middle School; other content 
areas focus on grades 9-12. 

 

The English departments at SPHS and Isbell have met for the 
last two years to begin the process of articulating skills across 
the 6-12 English program and develop a cohesive English 
program. 

 

Mupu Elementary and Briggs Elementary Schools are the other 
feeder middle schools.  Both are in different school districts and 
together constitute about 9-10% of the freshmen class. 

 

SPHS also visits all feeder middle schools, Isbell Middle 
School, Briggs School, and Mupu School in Spring to register 
future freshmen.  SPHS hosts a Future Freshmen Night right 
before registration to allow future Cardinals and their families 
to visit SPHS and learn about academic programs and 
opportunities to join. The Agriculture and Human Services 
Academies, and the AVID program and VC Innovates also host 
special presentations prior to registration at the middle school to 
help students decide on the course sequence that best fits their 
goals once they reach high school. 

 

In addition to working with feeder schools, SPHS also has a 
relationship with Ventura College, the primary destination for 
SPHS graduates.  SPHS works with Ventura College to provide 
on campus matriculation for seniors, and every year SPHS 
sends seniors to Ventura College Pirate Days--an open house 
for seniors to learn about Ventura College and discover the 
available education opportunities. Ventura College also hosts 
placement tests for English and Math for SPHS seniors on 
campus. 
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Additionally, Ventura College has a Santa Paula satellite 
campus a few miles from SPHS and each semester Ventura 
College offers three to four classes at SPHS after school. 
Students who enroll in these classes can earn both college and 
high school credit.  All fees are waived except the Health 
Center fee. 

 

Many SPHS graduates also attend California State University, 
Channel Islands.  To help these students, SPHS invites 
representatives from CSU Channel Islands to meet with 
interested seniors during the fall to review the application 
process. 

 

The AVID program has access to persistence data and can track 
how students who were enrolled in the SPHS AVID program 
are enrolling in four-year universities. The data also shows how 
former SPHS students compare with students across the nation. 
As referenced in the Section D of this report, 71% of SPHS’s 
AVID seniors who graduated in 2011 completed their 4-year 
degrees. 

 

SPHS maintains a relationship with UC Santa Barbara (UCSB).  
UCSB partners with the Santa Paula Unified School District to 
offer the Math Engineering Science Association (MESA) 
program at SPHS, as well as a summer Algebra Academy for 
incoming 9th graders.  SPHS has had a MESA program for the 
past 10-15 years. Additionally, starting in the 2016-2017 school 
year, UCSB is supporting SPHS counselors and administrators 
in using the UC Transcript Evaluation Service (TES). This 
service helps to monitor individual and class GPAs and UC a-g 
completion rates.  
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B2.   Access to Curriculum Criterion  

All students have equal access to the school’s entire program and are provided assistance with a personal learning 
plan to meet the requirements of graduation and are prepared for the pursuit of their academic, personal, and career 
goals. 

 
Indicators with Prompts 
Variety of Programs — Full Range of Choices 
B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of realistic college and 
career and/or other educational options. The school provides for career exploration, preparation for postsecondary 
education, and pre-technical training for all students. 
B2.1. Prompt: Evaluate the effectiveness of the processes to allow all students to make appropriate choices and 
pursue a full range of realistic college and career and/or other educational options. Discuss how the school ensures 
effective opportunities for career exploration, preparation for postsecondary education, and pre-technical training 
for all students. 

Findings Supporting Evidence 

SPHS provides students diverse opportunities to explore 
college and career opportunities.  The foundation of the 
opportunities is the Get Focused, Stay Focused career 
exploration curriculum, which all freshmen receive, in either 
the Choices: College and Career, AVID 1, or Introduction to 
Human Services courses, starting with freshmen in the 2015-
16 school year. Prior to 2015-2016, the course which 
preceded Choices: College and Career was titled 9th Grade 
Transitions and was a course that focused on college and 
career and developing skills needed to succeed in high school, 
and used the same textbook, but the program was not fully 
developed using the complete Get Focused, Stay Focused 
curriculum or the online 10 year plan, and the program was 
not offered to students in the AVID program or Introduction 
to Human Services courses. 

 

In 2015-2016 school year the Choices: College and Career 
course was developed using the Get Focused Stay Focused 
curriculum.  In this class freshmen explore a variety of careers 
and learn about basic career skills.  The core elements of this 
class are also rolled into AVID 1, and Intro to Human 
Services so that all students, no matter how they enroll, 
receive the same opportunity to explore careers.  The course 
is also articulated with Moorpark College, a local community 
college, so that all students have the opportunity to receive 

 Online 10 Year Plan, 
 CG 
 Syllabus 

 

 Choices: College & 
Career survey 
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college credit for the course. 

 

In the 2015-16 school year, all 9th grade students in the 
Choices: College and Career course developed a 10 year 
plan, which aided them in beginning their journey to consider 
college and career choices and educational options. 

 

Santa Paula Unified School District supports Santa Paula 
High School’s option to offer this course to all of its incoming 
freshmen. By the time the 2015-16 freshmen cohort reach 
their senior year, they will have created a comprehensive 
online 10 year plan that they can take with them as they 
pursue the next step in their educational journey.  

 

 Additionally, freshmen attend a college and industry tour 
field trip with their Choices: College and Career course. 
Isbell Middle School, our main feeder middle school, was 
selected as one of a small handful of schools statewide to pilot 
the Middle School Curriculum for the Get Focused, Stay 
Focused program, and is implementing that curriculum in 
their grade 8 elective course, a course which introduces their 
students to four of our five career pathways.  This 
College/Career elective allows students to explore their 
interests and focus on developing interest in the CTE 
pathways at the high school.  

 

All freshmen students meet with their counselor in class 
meetings within the Choices: College and Career, AVID and 
Introduction to Human Services courses to review graduation 
requirements, understand UC a-g requirements and assess 
whether they are on track to meet UC a-g requirements. 
Sophomores, juniors and seniors meet face to face in 
individual meetings with their counselors to monitor their 
progress toward graduation, and the UC a-g completion rate. 
All counselors are trained and have access to view the My 10 
Year Plan. This is not yet consistently compared to the 
Academic Review Form, which is an SPHS form to monitor 
progress toward completion of graduation requirements and 
whether a student is on track to meet UC a-g requirements. 

 

Choices: College and Career provides the basis of career 
exploration and training.  After Choices, students have a 
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variety of career training and preparatory opportunities.   

 

Students at SPHS also have the opportunity to enroll in the 
following newly developed CTE pathways: Patient Care; 
Design, Visual and Media Arts, Engineering Design, 
Agricultural Business, and Public Safety.  Currently SPHS is 
offering the following ROP courses inside the five career 
pathways: Intro to Law Enforcement, Honors Medical 
Terminology, Honors Robotics, Computing With Robotics, 
Honors Ag Business, Applied Ag Business, and Athletic 
Training.  These courses are in addition to the non-ROP 
courses also taught in these pathways, including Robotics and 
Video Game Design. 

 

All students in 2015-16 had the opportunity to sign up to take 
courses in the CTE pathways and the future plan is to recruit 
freshmen so they can make a pathway choice for their 
sophomore year. Choices: College and Career teachers 
introduce the pathways, counselors present options of 
different careers in the existing pathways and through grant 
funding, administration supports field trips highlighting local 
community college programs that offer industry certifications 
in the career fields our pathways focus on.  This process is in 
its beginning stages, since Ventura Community College is 
starting to develop an Ag Business and Engineering program.  

 

In addition to the five career pathways, SPHS students can 
enroll in one of two academies on campus: Agriculture and 
Health and Human Services.  Both academies provide 
students opportunities to learn and develop career specific 
skills and knowledge.  Both require students to complete an 
internship in the local community as a practical application of 
career skills in an authentic environment. 

 

In addition to the career pathways and academies students 
interested in career or technical training can enroll in the 
Regional Occupation Program (ROP) which trains students 
with technical skills and makes them employable immediately 
after high school.  Aside from the ROP courses embedded 
into the career pathways, all ROP courses are taught offsite at 
the Ventura County Career Education Center (CEC).  The 
CEC is located approximately 20 miles away at the Camarillo 
Airport.  Students who enroll in these classes are bused to and 
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from campus. Currently SPHS students are able to enroll in 
any of the following ROP courses off site: Intro to Aviation, 
Auto Technology, Honors Certified Nursing, Honors Dental 
Assistant, Intro Fire Science, Game Design, Welding, Auto 
Body Repair, Medical Assistant Clinical 

 

SPHS students can also enroll in the AVID program.  The 
size of the AVID program at SPHS has increased over the last 
two years due increased LCAP funding, and an upswing in 
interest due to recruitment efforts at the feeder schools. AVID 
students are taught strategies to help them succeed in rigorous 
Honors and Advanced Placement courses, and are required to 
enroll in an Honors or AP course once per year as part of 
implementing the 11 AVID program essentials. Students are 
supported in their rigorous classes through twice weekly 
tutorials sessions based on the AVID tutorial model that 
includes college-level tutors. Students are also encouraged to 
take classes at the local community college. A key component 
of the AVID elective is the exposure to regular guest speakers 
on college and career topics, and a once-yearly college 
student panels. All AVID students are taken on field trips to 
universities. 

 

Over the last two years SPHS has also increased the 
availability of AP classes.  There are three new AP classes 
(Psychology AP, European History AP, and Government AP) 
that provide students the opportunity to explore rigorous and 
challenging material while potentially earning college credit 
through the AP Exam. 

 

Each year the ASVAB is offered to juniors. All 11th grade 
AVID students take the PSAT, and through fee waivers, are 
required to take the SAT in their junior and senior years. This 
school year, all AVID 9th and 10th graders will take the 
PSAT 10.  SAT testing is offered multiple time throughout 
the year at SPHS. Additionally, students are offered the 
opportunity to take the ACT as an alternative college entrance 
test requirement. 

 

The Counseling Department works with the AVID program 
and both academies, as well as students not enrolled in a 
program, to ensure they understand the importance of doing 
well on the Early Assessment Program (EAP) test, which is 
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embedded in the Smarter Balanced Assessment during junior 
year, and assesses students’ readiness for college-level 
English and Math. Students who score “conditionally” or 
“non-exempt” are notified by their counselors and provided 
opportunities to meet these requirements through successful 
completion of Advanced Placement English and/or higher 
level math, or enrollment in the English Placement Test or 
Entry Level Mathematics (ELM) tests through the California 
State University system and similar testing requirements for 
the UC’s. 

 

In addition to these school wide opportunities each 
department has specific classes and activities that promote 
student college and career exploration. 

 

The English department has changed their senior year 
curriculum from a focus on literature to a focus on reading 
and writing informational text in a class called ERWC.  In 
this course students write a personal narrative as preparation 
for a college admissions essay, practice research skills, and 
learn to read and write informational text. In addition, the 
department offers the AP Language course in 11th grade and 
the AP Literature in 12th grade. These courses prepare 
students for the rigor of the college-level exam. If the students 
pass the exam with a three or higher they receive college 
credit for the course.  

 

 The math department has a financial math course with 
embedded college, career, and technical exploration 
opportunities.  Students also learn the financial and academic 
requirements necessary to meet their goals.  The Honors 
Robotics and Computing with Robotics courses provide 
students with opportunities to explore a wide range of careers 
in the computer science and engineering fields. All courses 
except for Financial Math are A-G approved. This ensures 
that students can become qualified to apply to attend a four 
year university upon graduation. 

 

The science department helps students explore career, 
college, and technical opportunities through guest speakers 
from engineering or math backgrounds, fieldtrips like Santa 
Rosa Island, and classroom discussion of STEM careers and 
the applicability of math to these high wage, high demand 
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careers. Anatomy and Physiology introduces a myriad of 
careers in the health care and technical fields. 

 

The science department also supports career and technical 
skill by teaching students how to create multimedia and 
digital presentations and by emphasizing the importance of 
computer proficiency in any future career. 

 

In the history/social science department students have a 
range of opportunities to learn about college and career 
opportunities.  The freshmen social studies course is Choices: 
College and Career which is the foundation of the career 
pathways.  Each core history/ social science class has an 
ESLR assignment aligned to the SLOs.  Students in the 
academy courses learn about history through the lens of their 
respective CTE fields.  All government courses require a 
community service/civic engagement component.  In most 
government courses students complete a Senior Portfolio that 
includes a resume and letters of reference.  Additionally, in 
economics courses students complete a project where they 
have to learn about budgeting and the local cost of living. 

 

The history/social science department also conducts research 
based assignments to prepare students for college and has a 
Criminal Justice course as part of the Public Safety VC 
Innovates Career pathway. This is a course that SPHS would 
like to articulate with the Ventura Community College in the 
future so students can obtain college credit while taking the 
course with an SPHS instructor.  In this class students go on 
fieldtrips to the local courthouse and jail to learn about careers 
and opportunities in the criminal justice field.   

 

The Spanish department provides students the opportunity to 
complete and exceed the minimum of 2 years of foreign 
language required by UC requirements. Passing the AP exam 
grants them university credits.  

 

To support students preparing to pursue college and career 
goals the SPED department focuses extensively on 
transitioning students into adult life.  During IEP meetings 
counselors and teachers work with students and families to 
create goals and develop strategies to help students find 

 Human Services 
Academy use of iPADS 
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postsecondary training and employment as needed. 

 

The SPED department also works with the Transition 
Partnership Program (TPP) and Workability to bring 
additional resources to students who need to overcome 
challenges transitions to adulthood.  For example, TPP guides 
and aides graduating seniors looking for employment through 
interview coaching, resume workshops, and helping students 
arrange transportation to and from their interview. 

 

In the Visual and Performing Arts department coordinate 
guest speakers from art background, help students enroll in 
competitions, show their artwork at exhibits, and conduct 
performances.  Practice and preparation for these activities 
teaches students a variety of transferable skills like 
collaboration, public performance, and critical thinking that 
are applicable in a variety of post-secondary settings.  These 
programs also prepare students to pursue a career in visual or 
performing art.  Over the last two years the VPA department 
has vertically aligned courses to provide a cohesive program 
that culminates in AP Studio Art.  Successful completion of 
this class and the AP Portfolio prepares students to pursue 
post-secondary education as an artist.   

 

The music program provides students the ability to improve 
and develop their skills as they progress through high school.  
Mature and high performing students are invited to apply for 
leadership positions in band where they can develop 
leadership skills that are applicable in a range of post-
secondary applications.  Students interested in pursuing music 
in the post-secondary setting or who are interested in a deeper 
knowledge of music can take AP Music Theory. 

 

In the PE department students learn team building, 
leadership, and cooperative learning skills.  These skills can 
be applied across careers and at the postsecondary level.  
Students also learn proficient skill movement in preparation 
for lifelong fitness as well as potential sports teams or other 
careers in the athletics field. 

 

By nature the CTE classes provide students an abundance of 
opportunities to learn about college and career opportunities. 

Portfolios (JS) 
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Over the course of a school year students will hear from 
multiple career speakers, go on several industry tours, visit 
colleges with relevant academic programs, and upperclassmen 
complete industry internships to receive hands on training.   

 

For example, students in the Agricultural Academy practice 
their horticulture and husbandry skills on the district farms.  
Students learn about how to manage a greenhouse or raise and 
auction a steer, goat, lamb, or pig. 

 

The counseling department conducts presentations in the 
Choices classes regarding what students need to do in order to 
be eligible to apply for a four year university.  In addition, 
counselors discuss the necessary preparation at registration 
each year of the four years that a student completes 
registration.  Counselors also discuss the pathway programs 
offered on campus and talk about the programs offered at the 
Career Technical Center (ROP) in Camarillo during the 
registration process.  Counselors encourage participation in 
the Career Week, Higher Education Day, Career Fair and 
other opportunities for students to gain information about 
careers and postsecondary education. 

 

In the AVID Elective classes, each grade level builds upon 
one another in terms of college and career readiness.  Students 
create a professional email addresses and a resume, research 
college, scholarship, and financial aid requirements, take 
college readiness tests as indicated earlier in this section, 
engage in career exploration, pursue completion of the UC A-
G Requirements, visit colleges, and learn how to advocate for 
oneself. Additionally, they do this in an environment that 
fosters and encourages inquiry and collaboration. 

 Industry Tours 
 College Tours 

 

 

 

 

 

 

Counseling:  

 Counseling Calendar – 
dates for Choices 
presentations and 
registration dates 

 

Accessibility of All Students to Curriculum 
B2.2. Indicator: A rigorous, relevant, and coherent curriculum that includes real world applications is accessible to 
all students through all courses/programs offered.  
B2.2. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all programs that 
includes real world applications. To what extent do the instructional practices of teachers and other activities 
facilitate access and success for all students? 

Findings Supporting Evidence 

In order to ensure that all students have access to a rigorous, 
relevant, and coherent curriculum SPHS has dedicated itself 
to providing teachers the necessary professional development 

 Department Surveys 
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to adequately implement CCSS.  Over the last three years 
trainers from the county office of education have been 
training teachers on CCSS, literacy standards, new subject 
specific standards and frameworks, common formative 
assessments, and performance tasks. 

 

The adoption of CCSS strategies and standards has increased 
the rigor of curriculum at SPHS.  Moreover the performance 
tasks that SPHS faculty has started to develop are based upon 
real world applications and model the methods and 
assessment principles of SBAC assessments. 

 

The English department develops Performance Tasks that 
place students in real world scenarios and have students apply 
skills that are CCSS aligned.  In English classroom teachers 
carefully choose appropriate texts to provide adequate rigor.  
For example, a magazine like Upfront Magazine or resources 
from Discovery Education allow students to practice literacy 
skills using current events news and opinion.  Teachers also 
use Socratic Seminars to help students develop academic 
discussion skills and defend and develop an argument.  
Additionally, the senior level ERWC curriculum focuses on 
reading, research, and writing with informational texts which 
prepares students for collegiate level academics as well 
making them career ready. 

 

The curriculum utilized across all math classes provides 
numerous real world applications of concepts that are 
rigorous and relevant.  Mathematical Practice #4 focuses on 
modeling with mathematics and is a significant component of 
any class.  For example, students might solve real world 
problems like writing and graphing inequalities that model 
real world situations. Students then use their models to make 
decisions regarding feasible area and criteria.  Additionally, 
the financial math course and the two robotics pathway 
courses offer students direct real world practice and 
application of their skills. 

 

All science department courses are aligned to Common Core 
State Standards.  The core science classes, Earth Science, 
Biology and Chemistry, are aligned to the NGSS standards.  
The AP science offerings, AP biology and AP Environmental 
Science, abide by College Board requirements and standards.  
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The CTE sports medicine class is aligned to CTE standards 
and is part of the career pathway program. 

 

In science classes students are exposed to guest speakers and 
class discussions on STEM careers, field trips relevant to their 
coursework (for example sophomore biology students visit a 
Santa Rosa Channel Island).  Students in science courses 
regularly engage in student directed research and inquiry 
based learning.  They also utilize technology to create 
multimedia presentations and demonstrate mastery of content 
and skills. 

 

All core courses in the history/social science department are 
based on CA state standards and integrate the ELD standards 
and common core literacy standards.  Class content is focused 
around state standards but also includes connections to 
worldwide current events.  In an effort to ensure the 
coherency of the content and help develop and share best 
practices, each subject (World History, U.S. History, 
Government and Economics) has a content team that shares 
curriculum and develops and administers assessments; 
however, the implementation of common assessments has not 
been consistently implemented within and across content 
teams. 

 

To connect content to the real world the History/Social 
Science department has started to develop performance tasked 
based on real world scenarios.  For example, students may 
have to analyze several sources and write a brief to the 
president or United Nations arguing for a specific course of 
action. 

 

To provide access to all students, a rigorous curriculum exists 
in response to student needs, similar to other departments, in 
the history/social studies department: co-taught classes, CP 
(college preparatory) classes, Honors, and Advanced 
Placement (AP).  AP and Honors courses are open enrollment 
and maintain no requirements to enroll as recommended by 
the College Board. 

 

 

 

 Patient Care Pathway 
 Activity request form 

 

 

 

 

 

 

 

 

 

H/SS 

 Curriculum Guides 
 Performance Tasks 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

188 SPHS WASC 2017



39 

The Spanish department offers different course levels 
including CP, Honors, and AP to meet the ability levels of all 
students.  Additionally, new textbooks and curriculum, 
aligned to the World Language Standards provide a coherent 
and relevant learning experience for students.   

 

Teachers in the Spanish program provide access to students 
through a variety of differentiation strategies.  According to 
department differentiation surveys the most common 
differentiation strategies in the Spanish department include 
use of think-write-pair-share, opportunities for academic 
conversation between partners and student access to digital 
tools and feedback in the online Descubre textbook.  

 

Over the course of the 2015-2016 school year the Visual and 
Performing Arts department vertically integrated visual arts 
curriculum to ensure that a student taking the series of art 
courses would be exposed to a coherent programs offering a 
variety of rigorous and relevant learning opportunities.  
Students in art courses regularly practice perceptive, problem 
solving, organization, decision-making, cooperation and a 
multitude of other life skills.  

 

Being vertically integrated allows students to gather these 
skills across the art program unaware of the deliberate 
sequencing of themes, skills, and projects, while simply 
enjoying the experience of creating an artistic expression. 

 

Students also have the opportunity to gain real world 
experiences as they prepare for art shows and exhibits and 
create portfolios of their work.  In the performing arts, music, 
students also show demonstrate their knowledge through 
performance and concerts. 

 

In the VPA department teacher differentiation instruction to 
meet the needs of a variety of learners.  According to a Fall 
2016 department differentiation survey the most common 
differentiation strategies in the VPA department include 
providing individualized time for students to complete 
projects, individualized feedback on progress and portfolio 
work. 
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In PE classes students learn life-long fitness skills including 
teamwork, leadership, communication, and goal setting.  
Students also create individualized fitness plans and record 
and monitor their own progress in a fitness log.  These 
practices teach students to take individual responsibility for 
their fitness and health and empower them with the skills and 
tools to monitor their fitness throughout their lives.  To 
differentiate instruction and provide access to all students, PE 
teachers have students goal set and monitor progress as they 
prepare for the state Fitness Test. Students have multiple 
opportunities to demonstrate their progress toward achieving 
goals for each part of the Fitness Test. 

 

Students in CTE courses have many opportunities to gain real 
world experiences through guest speakers, internships, 
industry tours, and problem/project based learning.  For 
example, in the Human Services Academy students interested 
in medical careers intern at local doctors’ offices to apply and 
learn new career and technical skills.  

 

 

PE:  

 Curriculum Guides 
 Fitness logs 
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 Career Week 
 Industry Tours 
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 Follow CTE Standards 

 

B2.2. Additional Online Instruction Prompt: Evaluate the procedures to ensure that students have access to 
courses that meet the UC “a-g” requirements, including lab courses. 

Findings Supporting Evidence 

Cyber High has had the majority of their courses A-G 
approved. However at this time the Biology course has not 
been approved and we do let students know this ahead of time. 
FCOE does have plans to add the lab components and submit 
the Biology course for A-G approval 

 SPHS Credit Recovery 
Form 

Student-Parent-Staff Collaboration 
B2.3. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal learning 
plan and their college and career and/or other educational goals. (This includes the evaluation of whether online 
instruction matches the student’s learning style.) 
B2.3. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing, monitoring, and 
revising a student’s personal learning plan and their college and career and/or other educational goals. 

Findings Supporting Evidence 

SPHS has an extensive process for creating a student’s 
personal learning plan.  As part of the Choices: College and 
Career course students create an individual 10 year plan to 
map out and make a plan to obtain the educational, financial, 
and personal skills and training they will need to meet their 

 Counseling records 
 PIQE activity requests 

and attendance sheets 
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long term goals.  This course and curriculum start in the 
2015-2016 school year.  Going forward this class will serve as 
a foundational career exploration process at Santa Paula High 
School.  

 

At least once a year students meet with their counselor and 
review the courses they are currently taking, their academic 
progress, future goals, and plan to graduate and complete the 
A-G requirements. 

 

To supplement individual meetings with counselors, the 
counseling staff visits the 9th grade Choices: College and 
Career classes to review graduation and A-G requirements.  
Counselors also visit senior government and economics 
classes to review post high school opportunities and 
encourage students to remain on the right academic path as 
graduation nears.   

 

When students struggle academically or behaviorally a parent 
conference is set up to coordinate strategies between teachers, 
counselors, parents, the student, and site administration.  If 
necessary SST meetings can be held to further study a 
student’s challenges at SPHS and develop a plan to help that 
individual. 

 

To further empower parents and help parents guide their 
student’s academic careers SPHS fund Parent Institute for 
Quality Education (PIQE) classes.  In its first year, 2014-
2015, 201 parents participated.  In 2015-2016 school year 135 
parents completed the program. 

 

In the fall of 2016 the School Site Council adopted a Parent 
Involvement Policy to create guidelines and policies for 
increasing parent involvement in school activities and 
governance. 

 

Teachers communicate with parents by regularly updating 
grades in the online gradebook Q and by sending automated 
phone calls through Blackboard Teacher Connect. 

 

Finally mentoring exists for at risk students either through the 
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Intervention Counselor or an outside agency such as Clinicas 
which operates on SPHS and provides mental health services 
to approximately 20 students. 

Post High School Transitions 
B2.4. Indicator: The school implements strategies and programs to facilitate transitions to college, career, and other 
postsecondary high school options and regularly evaluates their effectiveness. 
B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to college, career, 
and other postsecondary high school options. 

Findings Supporting Evidence 

Santa Paula High School has many strategies to help students 
facilitate transitions to college, career, and other 
postsecondary high school options.  SPHS is a part of the 
Ventura County Innovates (VC Innovates) grant.  Through 
VC Innovates SPHS has joined the Get Focused Stay Focused 
curriculum initiative and implemented a new curriculum 
based on the Career Choices and Changes textbooks in the 
freshmen social studies course, Choices: College and Career.  
In this course students discover their personalities, strengths, 
skills, and aptitudes before exploring a variety of careers 
across various industries and education levels. Curriculum is 
also integrated into the AVID 1 and Introduction to Human 
Services courses to provide all students on campus the same 
access to college and career exploration. 

 

Throughout the course students learn practical career skills 
such as how to write a resume and cover letter, how to 
conduct career research, and budgeting.  All of this work is 
uploaded by the student to an online 10 Year Plan.  As a final 
assignment in the semester long course students conduct a 
mock interview.  Finally, students revisit their online 10 Year 
Plan throughout their remaining three years of high school in 
short modules. 

 

Through VC Innovates SPHS has created and funded five 
new pathway programs to prepare students for careers after 
completing their education at high school or beyond.   

 

VC Innovates career pathways are based on research into the 
local economy and job market to determine careers that are 
high wage and locally in high demand.  The five pathways are 
Agricultural Business, Patient Care, Design Visual and Media 
Arts, Engineering Design, and Public Safety.  They were 
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chosen in conjunction with VC Innovates and informed by 
their research into the local job market.   

 

In these pathways students take courses related to their chosen 
career or industry and learn relevant career and technical 
skills.  Furthermore, there is at least one class in each pathway 
that is articulated with a local community college.  This 
allows students to graduate Santa Paula High School with 
experience and knowledge in a career and transferable college 
credit. 

 

Santa Paula High School also collaborates with the Regional 
Occupation Program (ROP) which teaches students technical 
career skills and prepares them for employment in their 
chosen field upon graduation from high school.  Currently 
students can enroll in the following ROP courses: Intro to 
Aviation, Auto Technology, Honors Certified Nursing, 
Honors Dental Assistant, Intro to Fire Science, Game Design, 
Welding, Auto Body Repair, Medical Assistant Clinical. 

 

To help seniors transition to Ventura College SPHS sends 
seniors to Ventura College Pirate Days, an open house for 
graduating seniors to tour the campus, explore educational 
opportunities, and learn about the registration process. 

 

Additionally Ventura College sends representative to SPHS in 
the spring to do onsite matriculation for seniors.  SPHS’s 
career tech and counseling staff also assist students with 
filling out college and financial aid application as well as 
sponsoring an annual College Fair and Career Fair 

 

In addition to the above schoolwide information each 
academic department has individual strategies to help prepare 
students for college and career. 

 

In the English department teachers focus on essay structure, 
SOAPStone, and Cornell Notes to prepare students for the 
rigors of writing in collegiate courses.  Within the English 
Department, teachers have been preparing to implement 
follow up modules from Choices: College and Career course 
in the 10th grade.  These follow up modules require students 
to revisit the 10 year plan they created in freshmen year and 
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update it based upon the new learning and new life goals.   

 

Seniors enrolled in ERWC have the opportunity to place out 
of remedial college English classes with a grade of C or 
better. Junior and senior student can enroll in AP English 
classes and earn college credit if they pass the AP exam.  
Lastly, the English department has started to implement 
academic language and discourse which is designed to 
prepare them for college level rigor and other post-secondary 
options.  This emphasis on academic discussion and 
conversation coincides with and augments the SPUSD focus 
on academic language through the CALLI cooperative. 

 

In all math classes, careers related to mathematics are 
highlighted as they relate to a particular topic in the 
curriculum.  Overall math courses provide students the 
opportunities to gain math and critical thinking skills 
necessary to pursue a STEM career.  Specific courses such as 
statistics, financial math, and robotics also provide 
opportunities to explore specific careers.  Guest speakers are 
provided through the College and Career Center when 
available.  Students can also earn college credit through 
Advanced Placement Statistics and Calculus courses.   

 

Science courses help students transition to college and career 
through a rigorous academic program.  CP, Honors, and AP 
classes are provide college and career prep at a variety of 
levels to meet student needs. In addition, a sports medicine 
course is offered on campus.  Throughout the science 
curriculum teachers profile career opportunities related to 
course content. 

 

The history/social science department prepare students for 
college and career through the Choices: College and Career 
course.  Unfortunately, given that SPHS is in the early stages 
of implementing this program there is no yet a way to capture 
the long term effectiveness of this program.  For every year 
prior to the changing of the course title and curriculum to 
Choices, Ninth Grade Transitions administered end of 
semester student surveys about the course content.  The same 
survey was kept after the implementation of the Choices; 
College and Career course.  
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Aside from the Choices: College and Career course there has 
been a schoolwide emphasis to support college transition in a 
variety of ways.  Over the last three years teachers have 
adopted literacy strategies like close reading, argumentative 
writing, to help prepare students for the rigors of post-
secondary education.  AVID teachers regularly use Socratic 
Seminars in their content classes (English, History/Social 
Science, Spanish) in addition to their AVID classes.  

 

Over the last two years the AP course offering have expanded 
from US History AP in the junior year to include European 
History AP for sophomores, Government AP for seniors, and 
an AP Psychology elective course for juniors and seniors.  
This provides students interested in pursuing a career or 
further education in a social science or other field a variety of 
opportunities to develop the skills necessary to pursue a 
career or rigorous post-secondary education. 

 

In Spanish courses are designated as CP, Honors, and AP. 
There’s a sequence of course levels from beginner, 
intermediate, and advanced.  All levels are vertically 
integrated to ensure coherence across the Spanish program. 

 

The SPED department partners with Workability and the 
Transitions Partnership Program to transition students into 
careers and postsecondary training.  The SPED department 
can also make referrals to Boswell, TLC, Arc, and Tri 
County--specialized schools to address specific disabilities.  
The effectiveness of these services is monitored through a 
post-secondary survey. In addition, each year the SPED 
department coordinates a field trip to the local community 
college and works with their Educational Assistance Center to 
begin the enrollment process to ensure that students have 
access to services that are offered at the community college. 

 

Advanced Placement courses for VPA as well as the variety 
of non AP courses help to showcase the diversity of the arts 
and career pathways (career pathway courses include Digital 
Media and Video Game Design).  These courses, in 
conjunction with class discussion of post-secondary art 
degrees and institutions, as well as art shows, performances, 
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and portfolios, prepare students who are interested in pursuing 
a career visual or performing arts.   For students not interested 
in pursuing a career in VPA, the performance and portfolio 
skills developed in VPA classes are transferable to a wide 
variety of professions and post-secondary educational 
programs. 

 

Teachers in the PE department focus on developing lifelong 
fitness skills in students.  Activities like Fitness Logs, and 
Exercise Plans help students critically think and reflect upon 
their fitness abilities and goals.  This reflective practice and 
realistic goals settings are strategies that transfer to a wide 
variety of careers. 

 

The CTE department implements a variety of programs and 
strategies for student’s post high school lives.  Internships, 
discipline specific courses, activities, and inquiry prepare 
students to pursue post-secondary education or a career in the 
relevant field. 

 

 

Counselors hold workshops on college applications for 
UC/CSU and Common Application.  In addition, the 
counseling department holds financial aid workshops so 
students and parents are aware of the resources available to 
help with post-secondary education and training. 
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ACS WASC Category B.  Standards-based Student Learning: Curriculum:   
Summary, Strengths, and Growth Needs  

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category 
B are being met.  

Include comments about the degree to which these criteria impact the school’s ability to address one or more 
of the identified critical learner needs (Chapter III).  

Summary (including comments about the critical learner needs) 

SPHS had made many changes related to curriculum.  Through extensive professional 
development teachers at SPHS have brought research based curriculum into classrooms.  SPHS 
has expanded course offerings to include more career training opportunities and more rigor.  And 
articulation between SPHS and feeder schools as well as between SPHS and local colleges has 
increased. 
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These changes affect all critical learner needs, particularly the math critical learner need.  Going 
forward implementation of new common core math curriculum will increase the rigor of math 
instruction.  New math curriculum and instructional practices will increase student performance 
in math courses and on the CAASPP assessment. 

 

Prioritize the areas of strength and growth for Category B. 

Category B: Standards-based Student Learning: Curriculum: Areas of Strength 

SPHS has many areas of strength in curriculum.  Firstly SPHS offers students a diverse choices 
of academic programs. SPHS has two academies, five career pathways, AVID, and a variety of 
AP classes to choose from.  Counselors work with students and families to find the best courses 
to meet student needs and goals.  

 

Another area of strength is articulation.  Over the last three years several departments at SPHS 
have started articulating with the main feeder middle school, Isbell Middle School including: 
AVID, math, Spanish, and SPED.  SPHS and IMS administrations have also started articulating 
forms and procedures to smooth the transition process from middle school to high school. 

 

In addition to articulation with IMS, SPHS has also articulated courses with local community 
colleges.  Currently the Choices: College and Career course is articulated with Moorpark 
College.  When the five career pathways are finally entirely rolled out each pathway will offer at 
least one course that is articulated with Ventura College, the closest community college.  

 

A final area of strength is current educational research.  Teachers at SPHS have been provided 
extensive professional development over the last six years.  Teachers have received training in 
CCSS, the literacy standards, ELD standards, performance tasks, academic conversations, 
argumentative writing, and many more.  This training gives teachers the tools to design 
curriculum founded in current educational research and that is rigorous and engaging to students.   

 

 

Category B: Standards-based Student Learning: Curriculum: Areas of Growth 

SPHS has one major areas of growth related to curriculum.  The first is measuring the 
effectiveness of the educational program, including but not limited to the 10 Year Plan and its 
alignment with the Academic Review Plan. To determine whether students are successfully 
transitioning to college and career, SPHS needs to determine student success in following 
through with their plan through exit and post-high school surveys. SPHS does not have accurate 
data reflecting how many seniors attend which colleges or any follow up surveys thereafter. 
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Category C:  Standards-based Student Learning:  Instruction 

C1.  Challenging and Relevant Learning Experiences Criterion 

To achieve the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes, all students are involved in challenging and relevant learning experiences. 

Indicators with Prompts 

Results of Student Observations and Examining Work 

C1.1. Indicator: The students are involved in challenging and relevant work as evidenced by observations 
of students working and the examination of student work. 

C1.1. Prompt: Evaluate the degree to which all students are involved in challenging and relevant learning 
to achieve the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes. Include how observing students working and examining student work have informed this 
understanding. Provide evidence on how the school has evaluated the degree of involvement of students 
with diverse backgrounds and/or abilities and how the school has modified instruction based on these 
findings. 

Findings Supporting Evidence 

At SPHS students are regularly challenged with relevant 
and rigorous curriculum and learning opportunities.  SPHS 
does not offer any general classes that are not college 
preparatory (CP) or higher, with the exception of ACC 
(Accomodated Curriculum) and MC (Modified Curriculum) 
classes .  The SPED department offers ACC and MC classes 
as appropriate and work with General Education teachers in 
Co-Taught classes to ensure that all SPED students are 
appropriately placed throughout the academic program in 
the least restrictive environment. 

Two-thirds of the faculty have been involved in 
Instructional Rounds, giving certificated staff (teachers, 
counselors and administrators) the opportunity to observe 
students and instructional practice. The intent of 
Instructional Rounds, a practice developed by Harvard 
University’s Elizabeth City, is intended to help education 
leaders and teachers develop a shared understanding of what 
high quality instruction looks like and what schools and 
districts need to do to support it. For the past two years, 
SPHS Leadership and many teachers have participated in 
instructional rounds to examine the extent to which different 
instructional strategies are being used to promote student 
learning.  

 Master Schedule 
 Course Guide 

 
 
 
 
 
 
 
 
 

 Instructional 
Rounds Agendas 
and Minutes 
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Various preliminary patterns emerged from visiting 
classrooms over 60 times with three different instructional 
rounds teams viewing: students notetaking during direct 
instruction, students working independently as teacher 
circulated and small groups working on a task. All 
instruction was standards aligned. The Instructional Rounds 
patterns did not identify a pattern of rigorous instruction. 

 

The SPHS Leadership team most recently in February 2017, 
was involved in an Instructional Rounds and visited a total 
of 24 classrooms. In this training the team examined 
patterns around the presence of rigor and academic 
discourse. Preliminary patterns that emerged include that 
students in 4 out of 24 classrooms engaged in discourse 
attempting to make sense of patterns, using evidence 
leading to content understanding with teacher guided 
questioning and encouragement to use deductive reasoning. 
Another preliminary pattern in the 4 of 24 classrooms 
included students utilizing academic language in extended 
application in response to a teacher prompt or task. The 
majority of classrooms had a clear task for students to 
accomplish, however, academic discourse was not clearly 
present in all and in 20 classrooms there was either direct 
instruction or independent work being done. 
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Administration has worked closely with the SPHS 
Leadership Team, including Area/Department Chairs and 
Lead Teachers to provide professional development in the 
DuFour Professional Learning Communities model, VCOE 
Professional Development and subject matter teams meet 
weekly in collaboration at least 30 times a year. In the 
context of all of these structures, there has been a focus on 
the importance of student work to determine level of student 
content understanding. The extent to which student work 
and frequently collected formative assessment data is used 
varies by department. The English, Math and Science 
departments regularly review common formative 
assessment data and student work in the context of 
collaboration. The English, and History/Social Science 
Departments, in the past two years have worked on 
developing Understanding by Design (UbD, McTighe) 
curricular units with performance tasks. Both departments, 
in the context of their work with VCOE subject matter 
experts, reviewed student work and developed common 
understandings through a calibration process. This led to 
both departments increasing the writing opportunities 
students have. The Math Department has co-developed 
curriculum and assessments for each math team and math 
have worked with the subject matter VCOE Math 
Consultant, occasionally examining student work. In the 
2016-17 school year, the History/Social Science 
Department has begun to receive VCOE professional 
development specifically regarding academic discourse. 
Snapshots of observations in classrooms indicate that after 
visiting 9 classrooms for a total of 135 minutes each on two 
occasions, 90% of opportunities to converse were whole 
class, 6% to partners and 4% small group conversation. The 
structure of conversation required raising hands 44% of the 
time, was unstructured 50% of the time and 6% other.  
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The General Education program at SPHS offer CP, H, and 
AP classes.  All CP and H classes are currently A-G 
approved, and AP classes are currently “pending” approval 
from the College Board.  Over the last several years SPHS 
has expanded the number of AP courses offered by adding 
courses such as AP Government, AP European History, and 
AP Psychology. All Advanced Placement teachers receive 
their students’ free response booklets and AP score reports 
specific to their course and are asked to examine areas of 
needed growth. According to AP Score Reports, students 
are scoring the highest in AP Spanish and AP Psychology. 
SPHS has dramatically increased the number of students 
enrolled in AP courses and is now turning its efforts to 
increased support for teachers and students to make 
improvements through focused efforts. All AP courses have 
been submitted to the College Board and are deemed 
rigorous because they’ve been approved in the College 
Board Audit process. SPHS is planning in the 2017 Spring 
Semester to bring in professional AP readers to provide 
professional development for all AP teachers to have them 
analyze AP score reports and free responses from previous 
year, 2015-16 and set goals for improved student learning. 

The Physical Education Department uses PE Fitness test 
results to modify their curriculum guides, providing 
multiple opportunities for students to practice each part of 
the test. The PE Department has increased the number of 
writing opportunities students have by having students 
reflect on their learning at the end of curricular units, has 
students keep a fitness log and having students conduct 
written peer assessments to provide feedback to their peers 
on skills acquisition. 
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Students at SPHS have the opportunity to choose between 
two academies (Human Services and Agriculture) and five 
career pathways: Patient Care; Design, Visual, and Media 
Arts; Public Safety; Agricultural Business; and Engineering 
Design.  In addition, SPHS offers AVID as a college 
preparatory 4-year program. California Partnership 
Academies have CTE specific courses that require students 
to keep a portfolio of their work. Over 50% of students in 
the Human Services Academy received college credit for 
completing the requirements of the My 10 Year Plan, 
articulated with Moorpark Community College. All 9th 
grade students are enrolled in the Choices: College and 
Career course, starting with the freshmen in the 2015-16 
school year. Ninety-six percent (96.5%) of students 
successfully completed the freshmen course and completed 
the 9th grade requirements for the My 10 Year Plan. 

 

Since 2012 SPHS staff have received CCSS training from 
the Ventura County Office of Education.  As a result of this 
training many departments have started implementing 
performance task assessments and real world based 
problems to start preparing students for the CAASPP. 
Student work and performance tasks have been examined to 
various degrees (see reference above in this section). 

 

Several departments follow the Understanding by Design 
curriculum development model to include academic and 
college-and-career standards including text sets with 
multiple and rigorous stimuli. School-wide learner 
outcomes are embedded into curriculum guides and units of 
design as projects/assignments or through the Enduring 
Understandings and Essential Questions. 

 

All English 12 CP classes are ERWC (Expository Reading 
and Writing Curriculum). This is a course designed by the 
California State University System to prepare students for 
college-level reading and writing.  In this course students 
learn how to read nonfiction texts and practice 
argumentative writing. Honors and AP teachers collaborate 
to vertically align the prerequisite knowledge to advance 
through the Honors and AP English track. Student writing is 
reviewed and calibrated using common rubrics to inform 
current and next level course instruction.  

 ERWC 
Curriculum 
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C1.1. Additional Online Instruction Prompt: Evaluate the effectiveness of timelines and pacing guides 
for completing coursework for asynchronous online instruction. 

Findings Supporting Evidence 

Students are expected to finish credit recovery courses within 75 
days. If a student needs an extension they are able to request an 
extension. If a student does not do work in the class for 30 
calendar days, the Cyber High system drops the student from 
his/her course(s) and they need to see Assistant Principal 
Williams to be reinstated. All of the student’s work is saved and is 
reinstated at the time the course is added back to the student’s 
account. 

CyberHigh Report  

Student Understanding of Learning Expectations 

C1.2. Indicator: The students understand the standards/expected performance levels for each area of 
study. 

C1.2. Prompt: Examine and evaluate the extent to which students understand the standards/expected 
performance levels that they must achieve to demonstrate proficiency. 

Findings Supporting Evidence 

In a survey of teachers, 62.7% reported always reviewing 
the learning objective with students before a lesson, and 
33.9% reported sometimes reviewing the learning objective 
with students.  Semester 1 (2016-17 school year) grade 
analysis demonstrates that there is a 90.3% pass rate across 
all courses. 

According to department wide pass rates, students are 
demonstrating through grades that they are achieving the 
standards/expected performance levels in each area of 
study: 

 

 Art:  90.3% 
 Math: 79.5% 
 CTE:  96.2% 
 AVID:  97.4% 
 SPED:  91.8% 
 ELA:  85.4% 
 Science: 89.3% 
 PE:  97.5% 
 History/Social Science:  91.9% 

CHAMPS in used school-wide to establish behavioral 
expectations in class to support reaching the learning 
objective(s).  Some teachers have implemented CHAMPS to 
a greater extent than others; however, there are CHAMPS 
guidelines for rooms and activities across campus (cafeteria, 
library, theater, gym, etc.) 

 Staff Survey 
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In the English Department teachers set expectations by 
reviewing assignment objectives and rubrics.  The 
department has adopted the SBAC writing rubrics to 
demonstrate clear and common writing expectations.  
Students have an understanding of each assignment by 
reviewing the rubrics.  The English Department has 
incorporated Essential Questions and Performance Tasks in 
each unit of the Curriculum Guides.  Some teachers give the 
students the Essential Questions as a purpose and goal.   

 

In math students are provided with detailed grading scales 
on their syllabi and are provided rubrics for projects.  
Teachers regularly review lesson objectives at the beginning 
of a lesson. In the CPM curriculum, a standard rubric is 
used for our checkpoint mastery quizzes, which we review 
regularly with students 

 

In science teachers start lessons and activities with explicit 
standards and learning goals to focus student learning. Some 
teachers use essential questions to guide and evaluate 
student learning. A few in the department post daily goals 
based on the standards taught. 

 

 

In the History/Social Science department teachers use 
different rubrics for grading writing, speaking, performance 
tasks.  These rubrics are discussed with students prior to use 
so students have an understanding of the expectations.  
Some teams in the department use the same or similar 
rubrics.  A few teachers in the department use enduring 
understandings and essential questions to guide students 
learning.  The department is in the initial stages of 
implementing Understanding by Design (UbD). 

 

In the Spanish department standards are built into the 
textbook pages and activities students complete.  Every 
activity a student completes in their textbook shows or 
states the standards the student will be working towards 
achieving.  Additionally standards are listed in the margins 
of every page in the textbook. 
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The SPED department works closely with students, 
families, and staff to set relevant and achievable goals for 
SPED students and to ensure that students understand what 
is expected of them. This is accomplished through regularly 
scheduled IEP meetings as well as working with outside 
programs like the Transition Partnership Program through 
the Department of Rehabilitation, which provides services 
to prepare high functioning SPED students for careers after 
graduation. All students have IEP goals and are present to 
participate in annual IEP reviews. The IEP team reviews 
progress toward goals. SPED students also meet regularly 
with their case managers and review their 
accommodations/modifications. Special Education teachers, 
the IEP team including parents and students have clarity 
about their progress toward performance goals. 

 

Additionally teachers in the SPED department use rubrics, 
agendas, and learning objective to keep students aware of 
the standards and expectations.  Agendas are used to record 
homework and set the expectation about classwork and 
homework.  Rubrics are used to explain expectations on 
projects or writing assignments, and finally before every 
lesson teachers review the objective for the day. 

 

In the Art department teachers use rubrics to explain to 
students the performance level expected in their visual or 
performing art.  Visual arts teacher review with students 
rubrics before starting a project.  As part of this process 
students will evaluate examples of a project and compare it 
to the rubric.  This helps students understand the rubric and 
use the rubric to guide them as they create their artwork.  In 
the performing art students are scored according to the 
standards used by music adjudicators during band 
competitions.   

 

In the Physical Education Department students are graded 
on fitness tests, skills tests, and written assessments.  All of 
these assessments have rubrics used to objectively evaluate 
a student’s skills. Students are held accountable for their 
uniform, attendance, participation and are graded on their 
ability to manage responsibility daily.  

 

SPED:  
 IEP Forms 
 IEP Meeting Calendar 
 Daily Objectives 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Art:  

 Standards and 
Objectives written on 
the board. 

 
 
 
 
 
 
 
 

Physical Education: 
 Rubrics 
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The CTE department has rigorous standards specific to each 
industry sector. Content is taught in a variety of ways to 
give each students access to the curriculum. Assessment of 
learning comes through use of portfolios, observations of 
students in internships and integrated projects. Before major 
assignments, projects, and tests teachers review rubrics and 
expectations with students to clearly explain the desired 
product. Additionally learning objectives are posted for 
students to see and reviewed with students before a lesson.   

 

Counselors work to teach students about the high school 
graduation requirements and the A-G requirements.  
Counselors visit every freshmen class every year to review 
high school graduation requirements and introduce A-G 
requirements.  During registration each spring the 
counselors individually meet with every student to review 
their academic progress and help them select the appropriate 
classes to meet their educational goals. 

 

 

CTE:  
 Objectives on board 
 Pacing calendars and 

Course Guides  
 
 
 
 
 
 
 
 
 
 
 
Counseling:  

 Calendar 

Differentiation of Instruction 

C1.3. Indicator: The school’s instructional staff members differentiate instruction, including integrating 
multimedia and technology, and evaluate its impact on student learning. 

C1.3. Prompt: Determine how effectively instructional staff members differentiate instruction, such as 
integrating multimedia and technology, to address student needs. Evaluate the impact of this on student 
learning. 

Findings Supporting Evidence 

Differentiation: 

Schoolwide SPHS has a variety of ways to differentiate for 
students through the master schedule.  SPHS offers classes 
at a variety of levels to meet the needs of a diverse set of 
learners.  Students can take MCC, ACC, Co-taught, CP, H, 
or AP classes based upon their disability status or ability 
level. 

The extent to which differentiation occurs in the classroom 
across subject areas varies. SPHS, based on survey data, 
observational data (Instructional Rounds and other) the 
following differentiation strategies are regularly used by 
faculty: 

 Accessing background knowledge 
 Direct instruction 
 Grouping strategies 
 Cooperative grouping 

 Master Schedule 

 

 

 

 

 

 

 Computer Lab 
Schedule 
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 Frequent checks for understanding 
 Chunking content into digestible bits 
 Practice and review 
 Multiple methods of instruction (visual, kinesthetic, 

auditory) 
 Think Pair Share 
 Setting clear objectives and outcomes 
 Problem/project based learning 

Differentiation strategies that are not as regularly used by 
faculty are: 

 Discussion prompts 
 Socratic Seminars 
 Jigsaw  
 Interactive whole group activities 
 Similar skill small grouping 
 Thinking maps 
 Multi skill small grouping 
 Texts of different reading levels 
 Organize students for cognitively complex tasks 

A tighter connection must be made between differentiation 
and its impact on student learning. The PLC collaborative 
structure exists for examining student work and determining 
to what extent students are understanding content and the 
implication for determining the level of differentiation 
necessary. The fact that 90.3% of students are passing their 
courses, implies that most students are receiving the 
appropriate level of differentiation. However, there are 
multiple courses listed below that indicate students are 
struggling: 

 English 10:  76.5% 
 English 3D:  57.6% (Long terms ELs) 
 Global Science (9th):  78.6% 
 Health (9th):  76.1% 
 Math 1:  70% 
 Math 1B:  61.3%  
 Math 2:  72.6% 
 Math 3:  55.4% 
 Spanish 2:  76.5% 
 World History (10th):  78.9% 
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Grade distribution at SPHS for the past three years shows a 
positive trend into the A, B and C categories and a reduction 
in Ds and Fs. However, 9.7% of all grades are at an F. The 
average reading level of students, according to our universal 
screening using STAR Reading Diagnostic indicates that 
SPHS students read at the 6th grade reading level on 
average. The huge implication is that differentiation to 
allow access to content and reading must occur by giving 
texts of different reading levels while simultaneously 
challenging students to work in their zone of proximal 
development. This will require SPHS teachers to organize 
students for cognitively complex tasks and appropriately 
scaffold instruction to allow access to rigorous reading, 
writing, listening and speaking assignments. 

 

Grades 2014 2015 2016 

A 26.60% 28.50% 31.30% 

B 26.50% 26.50% 27.40% 

C 23.60% 23.60% 21.20% 

D 12% 11.50% 10.50% 

F 11.40% 11.00% 9.70% 

 

 

At the beginning of the school year, all teachers receive 
rosters identifying English Learners, newcomers and long 
term, and their CELDT levels; teachers receive a list of 
Special Education students with their accommodations in 
the IEP. The Math Department is piloting a new curriculum 
called College Preparatory Math (CPM). The curriculum 
requires that students demonstrate mastery and incorporates 
small grouping, requires students to take group tests. 
Students taking the CPM course receive frequent feedback 
and have opportunities for retesting. CPM teachers set clear 
standards based objectives and students visually track their 
progress toward mastery and understanding of given 
concepts.  
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Technology: Currently SPHS is in the beginning of a large 
technology upgrade.  Four teachers on campus have class 
sets of ipads (2 students per ipad), three are recipients of the 
Mini-Grant focused on increasing technology and 
innovation in the classroom. Teachers in the mini-grant 
receive professional development that shows them how to 
use innovative strategies. They effectively incorporate 
multimedia through the use of technology into a Math, 
English and History/Social Science Classroom. The fourth 
teacher uses them in the CPA Health and Human Services 
classroom where students work on putting together iMovies 
of study trips related to the curriculum. This academy also 
has an integrated project across multiple subjects requiring 
students to put together a museum display each year. 
Students learn desktop publishing and layout skills. The 
technology department is in the process of replacing all 
projectors on campus with 70 inch flat screen TVs, and 
upgrading computer equipment to the latest industry 
standards.   

 

SPHS has five open computer labs on campus.  Two 
computers labs are in the new Science and Technology 
Building.  Science teachers are given priority access to the 
two labs in the Science and Technology Building.  Teachers 
from other departments can book classes in these labs as 
scheduling permits.  The other three computer labs can be 
booked by any teacher on campus, and no department has 
priority access to these labs. 

Technology hardware, including projectors, document 
cameras are in over 90% of classrooms. All teachers have 
access to Discovery Education and can live stream content 
specific videos into the classroom and access the Internet. 
There is subject specific software that is used by some 
departments to support instruction. 

The English Department integrates multimedia and 
technology to represent content and concepts in multiple 
ways.  For example students complete computer based 
webquest and research projects as well as conduct research 
on their smartphones using school wifi.  Teachers use 
document cameras, video clips like CNN Student News, and 
Google slides to share content.   

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

211 SPHS WASC 2017



English teachers provide tiered level assignments according 
to each student’s proficiency level.   We use articles from 
NewsELA and AVID weekly to differentiate non-fiction 
texts according to the student’s lexile levels.  The interactive 
readers may be incorporated to assist struggling students 
with reading comprehension.  The English Department uses 
the co-teaching model to meet the needs of all students at 
level. 

 

Two English classes, an English MC and Academic 
Language class, each have begun to use an online literacy 
program Achieve 3000 to differentiate instruction for 
students to increase reading skills. An Intervention Reading 
class is starting in February 2017 for students four grade 
levels or below. 

 

 

The math department uses multimedia like PowerPoint, 
ebooks, etools, and calculators to present curriculum to 
students 

 

Science classes have priority access to the two computer 
labs in the Science and Technology Building.  This helps 
support student use of technology in science classes.  
Students use computers and other technology to create 
presentations, analyze data, conduct research, and develop 
technological proficiency  In science classes teachers use 
PowerPoint presentations, videos, simulations, and lab 
activities to present content and skills to students.  
Investigative activities foster student curiosity and 
engagement. Some activities enable students to develop 
internet navigation skills. Teachers in the science 
department utilize teaching strategies such as: debates, 
Socratic seminar, labs, graphic organizers, TPS (think-pair-
share), multimedia presentations, current events, etc. 

 

English:  
 IEPs, 504s 
 pre-assessment 

evaluations 
 STAR diagnostic testing 
 Tiered examples in 

Teacher texts NewsELA 
is used to provide 
students with varying 
lexile reading levels.   

 
 
 
 
 
 
 

 
 
Math:  

 PowerPoints 
 eTools for CPM 

curriculum 
Science:  

 Curriculum Guides 
 Podcasts 
 Videos 
 PowerPoints 
 Rubrics for multimedia 

presentations 
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The history/social science department uses technology to 
increase student engagement with the curriculum and 
content.  Students use technology to create presentations 
and research projects.  One teacher in the department has a 
class set of iPads (1 iPad per 2 students) and students in this 
classroom use technology on a regular basis to research, 
analyze, and create.  Some teachers also have up to four 
computers in the classroom for student use, per a district 
policy of providing four desktop units per classroom. 

 

Teachers in the History/Social Science department use 
technology primarily as a way to present information to 
students.  For example videos, PowerPoint presentations, 
document cameras.  One teacher has a class website that is 
used to host document and links for students to download 
and explore. 

 

The overall impact of technology in history/social science 
classrooms has been an increase in student engagement.  In 
most classrooms technology has the biggest impact during 
end of semester assignments where student research and 
create presentations.  Such project-based work provides for 
technology-supported differentiation. 

 

Some teachers allow students to watch movies, TV 
episodes, debates, and podcasts outside of the classroom as 
a requirement or extra credit opportunities to extend student 
learning.  

 

Some teachers in the department allow students to utilize 
personal smartphones during structured class time to access 
real time information and as a research tool.  

 

Spanish teachers utilize the online component of the 
Descubre curriculum.  On the Descubre site students can 
view cultural videos, grammar tutorials videos, and practice 
activities that address grammar, speaking, listening, and 
communication.  This provides an opportunity for students 
to extend their learning based on individual needs and 
interest. 

 

 

H/SS:  
 Curriculum Guides 
 LCD projectors 
 Doc Cameras 
 Student smartphones 
 Class computers. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Spanish: 

 Descubre 
Textbook/Curriculum 

 Placement based on 
level of proficiency 

 Flexible grouping. 
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Multimedia and technology is incorporated into the way 
SPED teachers present information to students.  Teachers 
use projectors, PowerPoint presentations, and video clips to 
present content to students.  Teachers also use sources like 
NewsELA to find readings and resources for students at the 
appropriate lexile level.  Students use technology to create 
presentations, research, or complete Cyber High classes. 

 

Students in art classes use technology to help practice and 
develop their skills.  For example in music courses students 
use websites like teoria.net, musictheory.net, and 
sightreadingfactory.com to practice and develop their skills.  
They can also use these sites as reference for musical terms 
and skills. Art instructors use a variety of technology 
resources to deliver instruction in a variety of ways, 
including PowerPoint presentations, videos, and document 
camera live skills presentations. 

 

Teachers in the Physical Education department use 
technology like video clips to teach and demonstrate skills 
to students. For example, we video tape students performing 
a specific drill and then the students will go home and 
analyze skill from questions that the teacher ask.  Some 
classes also use mobile devices to record students 
performing skill (ex a golf swing) to self-assess the 
strengths and weaknesses of their skills.  Some teachers use 
online resources like Edmodo and Edpuzzle to share 
resources and information with students as well as 
administer quizzes. 

 

Students in the CTE department have access to many 
multimedia and technology resources like, computers for 
research and creating audio, video, or other visual 
presentations.  The Game Design and Digital Media 
classrooms each have class sets of desktop computers 
regularly used by students, providing for differentiation with 
project based assignments.  The ROP Honors Robotics and 
ROP Athletics courses, new for the 2017-2018 school year, 
are largely project-based, to include differentiation of 
instruction. 

 

SPED:  
 Curriculum Guides 
 NewsELA 

 
 
 
 
 
 
Art:  

 Curriculum Guides 
 Project PowerPoints 

Instructional Art Videos 
and Presentations  

 
 
 
 
 
PE:  

 Edmodo 
 Edpuzzle 
 Curriculum Guides 

 
 
 
 
 
 
 
 
CTE:  

 Presentations 
 Computers for research 
 Video and Audio 

Projects 
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The counseling department integrates technology by 
helping students complete college applications online, 
registering for the SAT and ACT, and applying for the 
FAFSA.  The counselors do this in conjunction with the 
Career Tech in the College and Career Center.  

AVID elective teachers and some core content teachers use 
AVID Weekly to locate non-fiction texts.  Texts are 
available in multiple reading and interest levels for tiered 
assignments and differentiated group work. 

 

 

 

 

 

AVID: 

 AVID Weekly 
Subscription 

 

 

215 SPHS WASC 2017



C2.  Student Engagement Criterion 

All teachers use a variety of strategies and resources, including technology and experiences beyond the 
textbook and the classroom that actively engage students, emphasize higher order thinking skills, and help 
them succeed at high levels. 

 

Indicators with Prompts 

Current Knowledge 

C2.1. Indicator: Teachers are current in the instructional content taught and research-based instructional 
methodology, including the integrated use of multimedia and technology. 

C2.1. Prompt: Evaluate the extent to which teachers effectively use a variety of strategies including 
multimedia and other technology in the delivery of the curriculum. 

Findings Supporting Evidence 

Teachers at SPHS have many opportunities to stay up to 
date and receive training on the latest education 
methodology.  For the last several school years SPHS has 
been contracting with the Ventura County Office of 
Education to provide CCSS training to teachers. However, 
professional development has not focused on multimedia 
and technology but more on building effective, research 
based curriculum aligned to the Common Core standards. 
Teachers regularly use multimedia and technology in the 
classroom to enhance and deliver their curriculum. 
Administration has observed up to 90% of teachers use 
multimedia and other technology while they deliver 
curriculum. According to multiple measures (Instructional 
rounds and other observations, teacher survey, collaboration 
agendas/minutes, etc.) teachers use a variety of strategies 
and research-based instructional methodology and are 
somewhat effective (see differentiation strategies in 
previous section indicating those strategies that are regularly 
used).  

 PD Calendar 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Online Programs: iNACOL Standard K: Instruction: A quality online program takes a comprehensive and 
integrated approach to ensuring excellent online teaching for its students. This process begins with promising 
practices but is equally committed to continuous improvement and adaptation to student learning needs through 
professional development. [iNACOL Standard K, 2009] 
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The English, Math, Science and History/Social Science 
departments regularly use performance tasks. History/Social 
Science designed one performance task in an Understanding 
by Design unit created for World History, U.S. History and 
Government/Economics. The English and Math departments 
have worked to prepare students to take Interim 
Assessments to give students practice on performance tasks 
for the CAASPP. The 2016-17 school year is the first time 
all grade levels, in Math and English, will formally take 
these computer based assessments. The Science department 
has made a giant pedagogical shift from direct instruction to 
inquiry based instruction based in the 5E Learning Cycle 
(Engage, Explore, Explain, Elaborate, Evaluate). The 
curriculum used in Global Science, Chemistry and Physics 
requires that students complete a culminating project called 
a Chapter Challenge. The Global Science, Biology and 
Chemistry teams have curriculum that is tightly aligned to 
NGSS and regularly create common lessons, common 
formative and summative assessments together. The 
Biology team, create lab investigations, have students 
generate hypotheses, generate and refute claims 
substantiated by evidence, do inquiry based research. 

 

In the English Department teachers have received training 
from the county office of education on CCSS standards and 
strategies.  Several teachers have also received specialized 
ELD training to incorporate effective strategies for language 
acquisition.  All AP teachers have attended AP conferences 
in preparation for teaching English 11 and 12 AP, the 12th 
grade ERWC teachers attended ERWC training to learn 
strategies and skills to implement the ERWC curriculum.  
All ELA teachers with a co-taught teaching assignment have 
received training and support materials.  A grade level 
representative from each course has attended training: How 
to Implement into Common Core. Currently one English 
teacher has received the districtwide mini-tech grant.  This 
teacher has attended multiple in house technology trainings 
and has a set of Ipads (2:1 student to iPad ratio). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

English: 

 PD Calendar 
 Training materials from 

workshops 
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The math department regularly participated in professional 
development trainings throughout the year.  This, in 
conjunction with conferences, keeps department members 
aware of new research and findings in the math education. 
The Math Department PLC teams regularly create and 
administer common formative assessments as checks for 
understanding. 

 

The science department stays up to date on current 
educational research and teaching practices through 
professional development.  Most professional development 
comes from the Ventura County Office of Education 
including extensive training in NGSS for  science, and 
curriculum training in TND (Towards No Drugs) and sexual 
health (Positive Prevent Plus) for health. .   

Teachers in the department informally share knowledge and 
best practices with their colleagues.  Finally, a few members 
of the department take classes to earn graduate units to help 
improve their science literacy and teaching practices. 

 

In the History/Social Science department teachers are up to 
date in current educational research.  Over the last several 
years the department has received training from the county 
office of education about CCSS, performance tasks, 
common formative assessments, understanding by design, 
academic conversations, and the new H/SS state framework. 
The majority of the History/Social Science department 
attended the statewide History conference and received 
training in the Social Science/History C3 Framework. 
Finally, one department member attended the CUE 
Conference in Spring of 2016 to learn about how to bring 
technology in the classroom.   

Instructional strategies that are regularly used in the 
department include:  examination of political cartoon, 
document analysis, primary source analysis, constructed 
response, lecture. 

School wide there are members of every department that 
have received the following trainings over the 5-6 years:, 
Thinking Maps, English Learner Shadowing, Kagan 
Cooperative Learning, Professional Learning Community 
Conferences by Solution Tree, SIOP strategies, AP training, 
and training in the Social Science/History C3 framework.   

 

Math:  
 CMC Conference 
 CPM trainings 
 AP Summer Institutes 
 VCOE math liaison 

 
 
 
Science:  

 Collaboration minutes 
 PD minutes 
 District units 

 
 
 
 
 
H/SS:  

 Professional 
Development Calendars 

 UbD units which 
include Performance 
Tasks, Enduring 
Understandings, 
Essential Questions 

 Thinking Maps (SIOP 
strategy) 

 Close Reading 
strategies 

 Political 
Cartoon/Picture analysis 
strategies 
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The Spanish Department stays current in educational 
research through professional development and current 
Spanish curriculum.  During the 2015-2016 school year the 
Spanish Department began to separate from the English 
Department, with whom it had been joined for many years, 
and in the 2016-2017 school year was established as its own 
department.  The district established formal Professional 
Development days to support this department starting with 
the 2016-2017 school year, in line with other departments at 
SPHS. 

 

The department met with multiple publishers as part of a 
process to adopt a new textbook starting in the spring of 
2016.  In addition, department teachers met with a 
consultant who trained the department on new methods, 
TPRS (Teaching Proficiency through Reading and 
Storytelling), and in the fall of 2016 visited Spanish 
programs at a neighboring district school to learn about and 
observe new instructional strategies and methods. The 
consultant and publisher for the pilot and subsequent 
adoption each provided training on the new piloted 
textbooks.  The Department is in the process of refining its 
Spanish program by developing a Native Speaker program 
for the 2017-2018 school year, a need which emerged as a 
result of textbook pilot and the professional development 
work.  All work within this department is in conjunction 
with Isbell Middle School, to create a vertically aligned 
Spanish program. The department has only received one 
training in TPRS and has not yet developed expertise in this 
instructional strategy. This is the first year they are 
implementing the Descubre curriculum in Spanish 1 and 
Spanish 2. Teachers of these courses have learned to use the 
digital toolbox that all students have access to.  

 

Finally, as a department the Spanish teachers update 
curriculum guides and pacing calendars at the conclusion of 
every school to add in new strategies, concepts, and updated 
curriculum. 

 

The SPED department stays current in instructional content 
and research based teaching practices through professional 
development conferences from the Ventura County Office 
of Education, and SIRAS updates.  In addition Special 
Education teachers are a part of professional development in 
their respective content specialty; this also includes co-

Spanish:  
 PD Calendar 
 Descubre curriculum 

and trainings 
 Curriculum Guides 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
SPED:  

 PD Calendar and 
Agenda 

 SIRAS Newsletter 
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teaching professional development.  Teachers use QR codes, 
YouTube instructional videos, and educational websites 
such as ClassDojo.com and YouCubed.org to stay current in 
instructional content.    

 

Teachers in the art department stay up to date on current 
educational research by attending professional development 
conferences like the Midwest Music Education Convention 
and the California All-State Music Educators Convention.  
At this conventions the music director learns current 
information about band competition in California as well as 
gaining access to new skills and methods to help students 
develop their musical skills and abilities. The art department 
partakes in the Ventura County Arts Network, a county-
wide collaborative team of district administrators and 
teachers.  

 

The Physical Education department stays up to date with 
the latest educational research through collaboration and 
professional development.  During collaboration teachers 
share best practices and update one another on any new 
strategy or method they have tried or read about.   

 

CTE teachers stay current in their instructional content 
through curriculum development meetings with VC 
Innovates, independent research, and a variety of 
professional development activities, including professional 
conferences.  The two academy teachers (Human Services 
and Agriculture) attend the annual California Partnership 
Academy Conference in Sacramento every spring.  A team 
of four Arts, Media, and Entertainment teachers along with 
assistant principal coordinating VC Innovates and CTE 
professional development days attended the AME 
Leadership Conference in San Diego, April 2016.  Two 
SPUSD district professional development days were 
established in the 2016-2017 school year to address needs in 
this department. 

 
 
 
 
 
 
 
 
Art:  

 District PD records 
 VCAN records 

 
 
 
 
 
 
 
PE: Collaboration minutes 
 
 
 
 
 
 
CTE:  

 VCOE PD Records 
 VCI PD Records 
 District PD Records 
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Counselors stay current by attending counseling 
conferences to include the annual UC Counselors 
Conference, CSU Conference, and various trainings 
including VC Innovates, ROP, and others through the 
Ventura County Office of Education. Counselors align their 
work to the ASCA (American School Counseling 
Association) National Standards. All counselors have been 
trained in the Get Focused Stay Focused standards and 
curriculum used in the Choices: College and Career 9th 
grade course and can access the My 10 Year Online Plan. 

Counseling:  

 Counseling Calendar 

C2.1. Additional Online Instruction Prompt: Evaluate how teacher technology competencies are 
assessed during online instruction. 

Findings Supporting Evidence 

N/A Santa Paula High School does not have any online teachers. 
The CyberHigh curriculum is a self-contained set of online 
courses, written by teachers with the Fresno County Office of 
Education (FCOE) 

CyberHigh 

Teachers as Coaches 
C2.2. Indicator: Teachers facilitate learning as coaches to engage all students. 

C2.2. Prompt: Evaluate and comment on the extent to which teachers use coaching strategies to facilitate 
learning for all students. Provide examples such as equitable questioning strategies, guided and 
independent practice, project-based learning, and other non-didactic techniques to engage students in their 
own learning. 

Findings Supporting Evidence 

In the English Department teachers coach students to 
success through the use of classroom management programs 
like the CHAMPS positive behavior intervention system, 
student incentives, and power claps.   

 

 CHAMPS Posters 
 
English:  

 Revision Activities 
 Think Pair Share 
 Grouping 
 Seating arrangements 
 White boards 
 Socratic Seminars 
 Peer editing 
 Questioning prompts 
 Reflective writing  
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Additionally the English Department coaches students to 
academic success by guiding students to reflect on their 
learning and writing and self-identify areas of strength and 
growth.  Teachers provide timely feedback and offer 
students the ability to revise and improve their writing.  
Cooperative grouping with assigned roles and AVID 
Language Scripts are used to coach students throughout the 
lessons. Universally, students are guided through the 
Cardinal Writing Guide, provided to all students in the free 
student agenda.  Equitable questioning strategies such as: 
Equity sticks and TAPPLE (Teach, Ask, Pause, Pick, Listen, 
Effective Feedback) are used to lower the affective filter and 
provide opportunities to all students to ask/answer 
questions.  Guided and independent practice includes direct 
instruction with modified note-taking guides and webquests 
using self-directed thinking maps/graphic organizers.  
Project-based learning may include: brochures, PPT 
presentations, interactive children’s books, ESLR Projects, 
group posters, etc.  Some non-didactic techniques to engage 
students in their own learning are: Reciprocal teaching, 
Think-Pair-Share W/S, and  Jigsaw reading. 

 

In the math department students are challenged with 
curriculum and lessons that ask them to apply math concepts 
and skills to real world problems.  In the CPM curriculum, 
teachers act as facilitators.  Students are presented with 
open-ended questions and teachers circulate throughout the 
classroom to questions students and offer guidance.  All 
classes use some form of cooperative grouping and students 
are questioned using equity sticks or cards. 

 

In the science department teachers use the 5E model 
(Engage, Explore, Explain, Elaborate, and Evaluate) to plan 
effective instruction and coach students to success.  
Teachers use Socratic Seminars and laboratory and other 
exploration activities to engage students in higher level 
thinking, and many teachers also use warm-ups, TWPS, and 
cooperative grouping strategies to help facilitate student led 
learning.  Some teachers have accountable talk sentence 
starters posted and reference this when speaking or writing. 

    

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Math:  

 Curriculum Guide 
 Real world problem 

solving 
 
 
 
 
 
 
 
Science:  

 Curriculum Guides 
 Class posters 

 
 
 
 
 
 
 
 
H/SS:  

 Teacher Surveys 
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To encourage and motivate all students, teachers in the 
History/Social Science department use positive 
reinforcement in classroom management.  Most teachers use 
CHAMPS in their classroom and a progressive discipline 
system.  Moreover, to provide all students access to an 
engaging curriculum teachers focus on using cooperative 
grouping strategies and real world simulations. 

 

Some teachers coach students to engage with the text by 
teaching and assigning Learning Objectives, followed by 
summaries which teach reflection using academic language. 

 

Conversation starting prompts using academic language are 
utilized by some teachers to create academic discussion of 
material and current events.  

Most Government/Economics teachers implement senior 
portfolios. All require community service as a part of the 
senior portfolio. 

 

The Spanish department has a variety of tools to help coach 
students and facilitate engagement.  Firstly, lessons are 
varied, and activities within a lesson are varied.  Teachers 
alternate between direct instruction, cooperative grouping 
strategies, or independent practice throughout a week and 
within a class period.  AP classes are offered students who 
demonstrate and interest and ability level to do be 
successful.  Teachers also advocate student choice of 
activities or topic to generate more student buy in. 

 

SPED teachers coach students and facilitate learning in a 
variety of ways.  Student participation is a part of the class 
grade, so students are awarded points based upon their level 
of participation.  Teachers use cooperative grouping 
strategies to boost student engagement, and use instructional 
assistants strategically to provide additional support where 
needed.  Finally, SPED teachers offer after school tutoring 
to support student academic needs. 
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Much like athletics, the Visual and Performing Arts are a 
skills centric discipline.  Throughout class and after school 
practices students work as a team to develop their individual 
and collective musical abilities.  The music director uses 
positive reinforcement techniques to encourage and 
facilitate practice and skill development in students.  To 
further support student learning the music director offers 
after school tutoring in addition to regularly scheduled after 
school practice. Art teachers regularly assign project based 
learning in which the outcome of each student project is 
expected to be unique and dependent on the explorative 
direction each student takes.  In this teaching model, 
teachers act as coaches and mentors to facilitate students’ 
ability to explore their own creativity and find their own 
solutions to creative problems. 

 

Physical Education teachers facilitate learning through 
positive reinforcement and appropriately structured lessons.  
P.E. teachers constantly give students feedback as they 
develop their skills. For example, we use exit cards, think 
pair share, demonstrations, and direct instruction.  When 
students struggle with a skill teachers scaffold activities and 
use cooperative grouping strategies to appropriately place 
those students.  Finally, teachers routinely check for 
understanding and use clearly defined rubrics to evaluate 
students and provide feedback. 

 

CTE: CTE courses provide for hands-on learning, engaging 
students in projects.  Individual coaching is inherent in SPHS 
CTE classrooms. The CTE teacher supervises student internships 
in the Health and Human Services Academy and the Agriculture 
Academy. Students are supervised in the field by industry 
mentors. 

 Student work 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
P.E: Collaboration agendas 
 
 
 
 
 
 
 
 
 
 
 
CTE: Student portfolios 
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Examination of Student Work  

C2.3. Indicator: Students demonstrate that they can apply acquired knowledge and skills at higher 
cognitive levels to extend learning opportunities. 

C2.3. Prompt: Evaluate the extent to which students demonstrate a) that they are able to organize, access 
and apply knowledge they already have acquired; b) that they have the academic tools to gather and create 
knowledge and c) that they have opportunities to use these tools to research, inquire, discover, and invent 
knowledge on their own and communicate this.  

Findings Supporting Evidence 

School-wide all students are given an agenda planner to help 
them organize and access information. In the agenda 
planner, all departments have contributed important 
reference tools that students regularly will need to use to be 
successful in a given course. For example, the English 
Department has a writing guide. The administration also 
puts in policies and procedures for easy reference. 

School wide, for the past three years, in the transition to 
Common Core, professional development/staff training has 
been given to all teachers in close reading & annotation, 
argumentative writing and in 2017 – academic conversation 
skills. Skills for annotating text were given to teachers to 
use with students. Observations indicate that students 
readily use annotation in their classrooms and given 
opportunities across the curriculum to discover and 
communicate new knowledge and information. A series of 
staff meetings in the 2015-16 school year were devoted to 
helping all faculty with teaching argumentative writing. An 
English teacher and the AVID team structured a series of 
staff meetings, giving specific strategies on argumentative 
writing to take into the classroom. Students in English, 
History and Science write argumentative essays and 
regularly gather evidence to determine pros and cons, 
support claims with evidence on various topics. 

In English the primary way that students demonstrate the 
application of acquired knowledge is through writing.  In 
every English class students practice writing essays, 
paragraphs and speeches.  Students learn and demonstrate 
their mastery of argumentative, narrative, and expository 
writing through essays and on tests and quizzes.  In the last 
year the English department has started to develop and 
administer performance tasks to prepare students for the 
rigors of the CAASPP.  Students are encouraged to use their 
resources such as the Cardinal Writing Guide, to support 
their learning and demonstrate their use of academic tools. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
English:  

 Pacing Calendars 
 Curriculum Guides 
 Performance Tasks 
 Essential Questions 
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 Re-write of essays 
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In the math department the curriculum is designed to allow 
students to apply acquired knowledge.  The curriculum the 
math department is piloting spirals through concepts to 
explore students to problems at multiple levels for each 
concept taught.  The high level problems are real world 
applicable word problems that ask students to connect 
mathematical concepts to relevant real world problems. 

 

In science classes students demonstrate and apply acquired 
knowledge in a variety of ways.  Students create 
presentations, revise and edit their own work, complete 
inquiry based research, and STEM projects.  They also 
participate in Socratic Seminars, complete NGSS 
performance tasks, and conduct investigations.  For example 
in Biology students debate controversial topics in genetics. 
Department members regularly create graphic organizers to 
help students facilitate, retrieve and interact with 
information. 

In the AVID elective students are taught organizational 
skills and regular binder checks. AVID teachers regularly 
use the WICOR (writing, inquiry, collaboration, 
organization and reading) strategies with students and 
explicitly teach students to use academic tools such as 
Cornell notetaking, AVID binder organizational tools, 
Socratic Seminars, Tutorial Referral Forms (TRFs), 
tutorials, academic language scripts 

In History/Social Science classes students demonstrate 
higher cognitive thinking through performance tasks, 
constructed response questions, research based learning, real 
world simulations, and comprehensive writing assignments 
and assessments.  For example in Fall 2016 senior 
government and economics students participated in an 
election.  In world history classes students determine 
whether modern Russia is a totalitarian regime compared to 
the totalitarian regimes of the 1930s, and in US History 
classes students simulate the electoral college in a mock 
election. 

Students have access to on-site multi-media opportunities in 
order to gather information for performance tasks, current 
events and assessments. 

 

Math:  
 Curriculum 
 Real world problems 

 
 
 
 
 
Science:  

 Curriculum Guides 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
AVID: 

 Student Binders 
 
 
 
 
 
 
 
 
 
H/SS:  

 Curriculum Guides 
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 Upfront Magazine 
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 College Career Center 
 Computer Labs 
 In-class computers and 

reference materials 
 

226 SPHS WASC 2017



In Spanish classes students demonstrate acquired 
knowledge through online activities on the Descubre site, 
listening and recording activities, and application of 
presented concepts in the classroom through writing or 
speaking. 

 

In SPED classes students demonstrate application of 
acquired knowledge in many ways.  In the freshmen 
Choices: College and Career Class students conduct mock 
interviews and create a 10 year plan.  All SPED classes 
utilize project-based learning and have culminating projects 
at the end of every semester. 

 

In music students demonstrate and apply their musical 
knowledge in concerts, and tournaments.  At this venues 
students bring all the skills they have learned over the 
semester together to create the best performance possible. In 
Art students are required to analyze, synthesize and apply 
content vocabulary, skills, and knowledge into their creative 
projects. The highest level of the revised Bloom’s taxonomy 
is create, and this is what our students are tasked most often 
to do. 

 

Students apply their knowledge in PE classes by 
maintaining up to date fitness logs and by developing 
offensive and defensive strategy when playing team games. 

 

In CTE classes students demonstrate acquired knowledge 
and skills through real world situations and scenarios.  For 
example, students in the academies participate in internships 
to gain hands on experience applying their skills in the real 
world.  Outside of internships CTE students practice skills 
and develop subject knowledge that is applied to real world 
simulations like mock interviews, resume building, 
workshops on how to interact and look professional 

Spanish: 
 Samples of online 

activities 
 
 
 
 
SPED:  

 Feedback Sheets 
 Gradebooks 
 Project Rubrics 
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C2.3. Additional Online Instruction Prompt: Evaluate and comment on the effectiveness of reviewing 
student work online and online communications to determine the degree to which students are analyzing, 
comprehending, and conducting effective research. 

Findings Supporting Evidence 

In CyberHigh students work is graded by both the 
CyberHigh program and the CyberHigh lab monitor.  
Multiple choice assessments are graded by the software; 
however, writing assignments are evaluated by the lab 
monitor.  Data about student success rates and pass rates in 
CyberHigh are monitored by AP Williams. 

 

 

C2.4. Indicator: Students demonstrate higher level thinking and problem solving skills within a variety of 
instructional settings. 

C2.4. Prompt: Evaluate and provide evidence on how well the representative samples of student work 
demonstrate that students are able to think, reason, and problem solve in group and individual activities, 
projects, discussions and debates, and inquiries related to investigation. 

Findings Supporting Evidence 

In English students demonstrate higher level thinking and 
problem solving skills through activities like Socratic 
Seminars, Philosophical Chairs, rhetorical analysis, 
speeches, research projects, problem based learning, essays, 
and collaborative analytical writing.   

 

In math classes students demonstrate high level thinking 
through collaborative work on real world problems and 
assessments.  In math classes students take practice 
CAASPP tests to gain experience applying mathematical 
skills in real world applications.  Students demonstrate 
higher level thinking through academic discourse as they 
work collaboratively on real-world problems 

 

In science classes students participate in Socratic Seminars, 
inquiry based research, labs, and performance tasks.  
Students revise and edit their work and create multimedia 
presentations.  Students are required to provide evidence 
when sharing their conclusions. Strategies for sharing 
includes think-pair-share, small group and whole class 
discussions. Hypotheses are made and continually refined. 

 

English:  
 Bloom’s Taxonomy 
 Costa’s level of 

Questioning 
 Curriculum Guide 

 
 
Math:  

 Assessments 
 Curriculum 

 
 
 
 
 
Science:  

 Curriculum Guides 
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Students in History/Social Science classes demonstrate 
higher level thinking in a variety of ways and instructional 
settings.  For example, after learning about imperialism of 
Africa students debate the merits of imperialism from 
opposing perspectives.  On summative assessments students 
are often required to answer a constructed response question 
or evaluate and explain a political cartoon. For the 
Government/Economics end of year “Island Project” 
students are expected to set up their own government and 
economy and present it to their class. An opinion poll 
simulation is also utilized in some of the Government 
classes. Senior students are offered the opportunity to work 
at polling places during election years.  

 

In Spanish classes students demonstrate higher level 
thinking skills through oral presentations and projects such 
as PowerPoint presentations or creating personal 
dialogues/stories. 

 

In Art classes, students take notes on presentations, engage 
in class discussions and critiques, analyze annotated reading 
assignments, write project reflections, and take part in a 
variety of other learning activities in addition to their skill 
based creative activities and project work. 

 

Students in SPED classes demonstrate higher level thinking 
and problem solving skills in co-teaching classes where 
SPED students are mainstreamed. The SPED curriculum in 
English, Math, Science, History, ACC and MC classes 
allows SPED students to access the common core through 
real life simulations, such as assembly line during the 
Industrial Revolution. Special Education students also 
engage in constructing a My 10 Year Online plan. In 
Science class, students reflect after lab experiments and use 
problem solving skills in science through use of an inquiry 
based approach. In Health, Special Education students 
weigh the pros and cons of real life health issues and 
decision-making processes. In the math classes, students 
conduct a mistake analysis and justify their answers in 
written form. In English class, students respond to literature 
using inferences and generalizations. 
 

H/SS:  
 Curriculum Guides 
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In music courses students are challenged to create small, 
self-directed ensembles of 3-5 students.  These groups self-
select members, select a piece of music, organize and run 
their own practices, and perform a piece of music within 4 
weeks.  This activity challenges students to synthesize and 
apply all of the skill they have learned in class while also 
developing teamwork, self-discipline, and personal 
responsibility. 

 

Students in PE classes demonstrate higher level thinking on 
skills tests. For example during the end of the Fitness Unit, 
students are required to design their own two week fitness 
program utilizing the five fitness components, creating their 
own workouts, and listing the muscles that are being used 
during their workout.  

 

Higher level thinking and problem-solving are inherent in 
CTE courses, which are project-based.  Projects are real-
world situations requiring application of knowledge. 
Projects range from responding to medical emergencies at 
sporting events, raising animals for sale at fair, designing an 
authentic museum exhibit and creating digital media 
presentations. 

 
 
 
 
 
 
 
 
 
 
PE: Online Fitness Logs 
 
 
 
 
 
 
 
CTE:  
Portfolios 
FFA Logs 
Samples of Computer Art 
 
 
 
 

C2.5. Indicator: Students use technology to support their learning. 

C2.5. Prompt: Evaluate the extent to which representative samples of student work demonstrate that 
students use technology to assist them in achieving the academic standards and the schoolwide learner 
outcomes. 

Findings Supporting Evidence 

All 9th grade students, beginning with the 2015-16 cohort, 
utilize technology to meet the College and Career 
Readiness and Freshmen Transitions standards out of 
George Washington University. The My 10 Year Online 
Plan through Academic Innovations, allows for students to 
maintain and update their 10 Year Plan online from 9th to 
12th grade, demonstrating how technology is utilized and an 
online platform was created to help students prepare for 
their futures. 

All departments use technology to further student learning. 
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SPHS has five computer labs on campus.  Two of these labs 
have priority access to science teachers, and the other three 
are open access.  Two teachers (digital art and computers) 
maintain additional computer labs in their classrooms, and 
the Human Services Academy has its own set of computers. 

 

3 teachers on campus have 2:1 Ipads and the technology 
department is in the midst of a multi-phase tech upgrade.  
This technology upgrade includes replacing projectors on 
campus with 70” TVs.  

 

English:  Students have presentations assigned utilizing the 
computer labs creating PowerPoints incorporating 
multimedia; for example, video clips, audio, interactive 
graphs, images.  One class has the use of iPads.  Students 
use mobile devices for research in the classrooms 
monitored by teachers. A few teachers incorporate 
Schoology as a tool. 

 

In math classes students use technology like scientific and 
graphing calculators to analyze data and develop 
conclusions.  Additionally, students have access to 
technology like DESMOS and eTools for CPM. 

 

Science classes have priority access to two of the five 
computer labs on campus.  Students use this lab time to 
create presentations and conduct research while developing 
the skills to become computer proficient. Outside of the 
computer lab students view teacher presentations, as well as 
participate in simulations and lab based activities and data 
analysis. 

 

Students in History/Social Science classes primarily use 
technology to conduct research and create presentations.  A 
few teachers use web quests to guide student research and 
exploration online.  Students are expected to turn in 
multiple word-processed assignments throughout the year. 
Some teachers require students to create multimedia 
projects using PowerPoint.  

Students are expected to use the internet for research, 
projects, and show proficiency about using credible 
websites. For example, the senior portfolio requires seniors 
to fill out online scholarships.  
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In Spanish classes the Descubre site is the primary 
technology supporting student learning.  On this site 
students can view videos reviewing grammar, learn about 
culture, complete exercises, or record and listen to their 
own speaking.   

 

In the SPED department students use technology to support 
learning.  For example students use the CA Career Zone to 
explore careers that match their skills and interests.  Some 
students use Cyber High as a way to make up credits.  Other 
classes use Brain Pop and O’Net.  In Special Education 
classes and some co-taught classes students use QR codes 
and LearnZillion to further their knowledge. In some math 
co-taught classes, students are required to generate 
PowerPoint presentations in class. 

 

In music classes students use technology to support their 
learning through websites like teoria.net, musictheory.net, 
and sightreadingfactory.com.  Visual Art students use 
technology in courses specific to the production of digital 
art in the Computer Art and Digital Media Courses. 
Students use technology in photo manipulation, digital 
photography, graphic design and general digital art 
production. In addition students use the computers to create 
presentations on Art History.   

 

Students in PE classes use technology like Edmodo and 
Edpuzzle to keep track of course assignments, view 
additional resources, and take quizzes.   

 

Some CTE classrooms are outfitted with computers for 
students use; other classes have access to campus computer 
labs.   Students use this technology to research and create 
projects and presentations.  Our Engineering Design 
pathway uses various computer based applications for 
robotics coding and 3D design and printing. 

 

The primary use of technology in the counseling department is to 
with college and financial aid applications.  Most of the day to 
day meeting with students and parents does not require 
technology besides the laptop for taking notes on the meeting 
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CTE: 

 Computer Labs 
 District Requisitions for 

computers 
 
 
 
 
Counseling: 

 Counseling Calendar 

C2.6. Indicator: Students use a variety of materials and resources beyond the textbook. 

C2.6. Prompt: Evaluate the extent to which representative samples of student work demonstrate student 
use of materials and resources beyond the textbook; availability of and opportunities to access data-based, 
original source documents and computer information networks; and experiences, activities and resources 
which link students to the real world. 

Findings Supporting Evidence 

Besides the textbook students in English classes read, 
analyze, and evaluate nonfiction texts, news articles, 
speeches, videos, poetry, music, and art.  Students are taught 
how to access and navigate through the Library periodical 
database (Proquest) and card-catalog systems that are 
available online and accessible from home and/or school for 
research essays and projects. 

 

In math classes students use supplemental and teacher 
created worksheets to extend learning beyond the textbook.  
Some teachers in the department provides links to resources 
students can find online to help them with their math work. 

 

Science students have access to a variety of instructional 
tools.  Lab equipment is used when students are conducting 
lab experiments.  Teachers bring in guest speakers and take 
their students on field trips in order show students’ real 
world applications of science.  Students also use workbooks 
(Biozone and Barron’s), online resources and articles 
(NewsELA, learngenetics.org, and teenhealth.org), as well 
as teacher created materials.  In Health data driven 
curriculum is used for the Alcohol, Tobacco and Other Drug 
and Sexual Health units.  

 

English: NewsELA, Discovery 
Education, AVID online, 
Upfront magazines, Ted Talks, 
internet, You tube, Teacher 
Tube, CNN Student News, 
Common Lit 
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History/Social Science students explore the content through 
a variety of sources other than the textbook.  One classroom 
has a set of iPads used for research and creating 
presentations.  All teachers use primary and secondary 
source readings, cartoons, pictures, and videos to expand 
student learning. Some honors classes use novels like “All 
Quiet on the Western Front” to expand student 
understanding of the subject matter, and some teacher use 
magazines and news sources like UpFront Magazine. (See C 
2.5) 

 

Spanish classes use materials like the Descubre site in 
addition to the textbook. 

 

Outside of the textbook students in SPED classes uses 
resources like National Geographic, Accelerated Reader 
books, US History Shorts, NewsELA, SELPA forms, and 
EdHelper to expand their knowledge of curriculum.  
Additionally, some courses use supplemental textbooks 
and/or workbooks to add further instruction on certain topics 

 

The music program utilizes a diverse set of resources to 
educate students.  Sheet music, website like: 
www.sightreadingfactory.com, and college audition 
materials are all used to help students expand their 
knowledge and skills.  Additionally some students audition 
for and are accepted to the Ventura County Honor Band. 
Students use their art materials to produce work in a variety 
of mediums including but not limited to sculpture, painting, 
and digital artwork through Adobe Illustrator, Adobe 
Photoshop, and photography. Students also use technology 
to research art history and computers to look at art from 
around the world. 

 

In Physical Education classes students acquire learning and 
knowledge through observations of other students, posters, 
video clips, and reading materials and worksheets.   

 

Besides textbooks, students in CTE classes use technology, 
field trips, guest speakers, internships, and community and 
industry partnerships.  Pathway courses require a minimum 
of five career connections each year, with data reported to 
the VC Innovates consortium.   

 
H/SS:  
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Counselors do not have a textbook they use when meeting with 
students or working with classes.  Counselors do use worksheets 
that help students understand the various graduation and entrance 
requirements.  They also use guided notes to keep student 
engaged when listening to a presentation. 

 
 
Counselors: 

 

Real World Experiences 

C2.7. Indicator: All students have access to and are engaged in career preparation activities. 

C2.7. Prompt: Evaluate the degree of and the effectiveness of student access to career awareness, 
exploration and preparation that may include such activities such as job shadowing, internships, 
apprenticeship programs, regional occupational programs, career academy programs, on-the-job training 
programs, community projects and other real world experiences that have postsecondary implications. 

Findings Supporting Evidence 

All grade 9 students begin their high school career being 
introduced to career exploration using the Get Focused, Stay 
Focused (GFSF) curriculum, in one of three classes:  
Choices: College & Career; AVID 1; or Introduction to 
Human Services.  Students create an online my10yearplan.  
This course began as a “Transitions” course many years 
ago, as a hybrid of geography and career exploration 
curriculum, and shifted to a purely career exploration 
curriculum in the 2015-2016 school year.  Beginning with 
the 2016-2017 school year, the GFSF follow-up modules are 
being implemented for grade 10 students in their English 10 
courses.  All teachers using the grade 9 and grade 10 GFSF 
curriculum have been trained in its use.  Students have the 
opportunity to earn community college credit by 
successfully completing the GFSF grade 9 curriculum.  

 

All SPHS students have access to and are engaged in career 
preparation activities through the SPHS Career Center, 
located adjacent to the main office.  Activities are published 
in the school bulletin and announced in classes.  The past 
two years have included a Career Pathway week in the fall, 
a week of speakers throughout the day speaking on careers 
related to SPHS offered career pathways.  The ASVAB 
assessment is administered on campus during the school day 
annually offering students an opportunity to discover career 
strengths.  Careers speakers are scheduled throughout the 
school year primarily during lunch, and all students are 
welcome, with teacher permission required when during the 
class period.   
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my10yearplan 

 Articulation 
Agreement 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Career Week Agenda 
 College & Career 
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Events 
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In English classes students learn a variety of skills that are 
relevant for career preparation.  Reading, writing, and 
speaking are all skills that prepare students for careers.  
Moreover, the 12th grade ERWC course is designed to help 
students acquire reading and writing skill specific to non-
fiction text--skills that are directly transferable to a variety 
of industries and careers.  A college and career exploratory 
unit is embedded in the ERWC curriculum.  Additionally, 
English 10 teachers have incorporated the follow-up 
modules for the career exploration program, Get Focused / 
Stay Focused, into all classes semester 2.   

 

 

 

The math department offers a financial math class, Honors 
Robotics ROP, and Computing with Robotics.  These 
courses offer students activities that introduce them to how 
math is used in fields such as business, computer science, 
and engineering.  

 

Science classes have many career preparation activities.  All 
teachers have classroom discussions and sometimes guest 
speakers about STEM careers that relate to coursework.  
Classes like Sports Medicine have been created in alignment 
with CTE standards to prepare students with career training. 
Students take field trips, for example biology students visit 
the local Channel Islands to observe ecosystems, to expose 
them to hands on real world science.  Additionally students 
gain skills creating multimedia presentations and using 
computers. 

 

In the History/Social Science department freshmen take 
Choice: College and Career.  This is the foundation class to 
the five pathways on campus and it uses the Get Focused 
Stay Focused curriculum.  In this course students explore 
their skills and personality while they explore career 
opportunities and then create a 10 year plan.   Students who 
take this course learn how to research careers, develop a 10 
year plan, and learn essential career skills like: how to write 
a resume or cover letter, and how to excel in a job interview. 
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In addition to the Choices: College and Career course   
seniors create a Senior Portfolio with a resume and other 
documents for post-high school life.  Seniors also complete 
a budget project in their economics course.  In this budget 
project students learn about the cost of living and career 
opportunities available to them given different choices made 
during and after high school graduation. 

 

Spanish:  The Spanish Department is in the process of 
exploring a Translation Services curriculum, as part of 
SPHS collaboration with the VC Innovates consortium, a 
county-wide CTE consortium.  VC Innovates Translation 
Services curriculum meetings have been held twice, with 
both attended by SPHS staff, during the 2016-2017 school 
year.  As the Spanish Department continues to grow as its 
own department, plans are underway to resurrect the Seal of 
Biliteracy and promote knowledge of Spanish and the career 
applications of bilingualism. 

 

All SPED students engage in career preparation activities.  
At the age of 15, all students with an IEP are required to 
have a transition to adult life plan, including transition 
goals.  As part of this plan, students explore careers that 
match their interests and skills.  Some students work with 
the Workability Program.  Additionally, as juniors and 
seniors, students have the opportunity to participate in the 
Transitional Partnership Program through the Department of 
Rehabilitation. 
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Students in the music program who are interested in 
pursuing a career in music are encouraged to audition for 
the Ventura County Honor Band.  The Honor Band audition 
requires students to perform at state level college levels.  
The audition materials are similar to college level materials.  
If accepted students in the Honor Band learn and perform 
college level music.  This helps prepare these students to 
pursue a career in music. Students of the Visual Arts are 
encouraged to enroll in the AP Studio Art class. Students 
have the opportunity to display their work in the Santa Paula 
Art Museum where their work is placed in a gallery along 
with professional artists. Students also have the opportunity 
to display their work in additional community art exhibits. 
Art competitions allow students to compete against other 
students entered for a variety of awards allowing them to 
test their skills in a judged contest.  

 

In CTE classes students have access to a variety of career 
preparation activities.  For example, students in the 
academies complete internships with businesses and 
organizations in the local community.  In these internships 
students get the opportunity to apply the knowledge they 
learned in class while learning the professional skills needed 
to become a successful employee.  Pathway courses require 
5 career connections per year. Projects in all pathway and 
CTE courses are career-focused. 

 

Counselors support career preparation by guiding students 
to select courses that meet their long term academic and 
career goals.  Counselors are also partially responsible for 
representing and advertising the five career pathways on 
campus to generate student interest in these career 
preparation courses. The Guidance Technician in the 
College and Career Center puts together a calendar of events 
for students with career focus and real world experiences. 
The Guidance Technician connects students to opportunities 
at local community college, businesses and industry in Santa 
Paula and sets up field trips and speakers. The Guidance 
Technician also supports the VC Innovates Pathways 
through coordinated events on and off campus. 

 

 
 
 
 
 
 
Art:  

 AP Art Portfolios 
 Art exhibits 
 Music auditions 

 
 
 
 
 
 
 
CTE:  

 Career Connection data 
 Internship Schedules 

 
 
 
 
 
 
 
 
Counseling: 

 Academic Review 
Forms 

 Counseling Calendar 
 College and Career 

Center Calendar of CTE 
Events 
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C2.7. Additional Online Instruction Prompt: Evaluate the effectiveness of opportunities within online 
instruction for real world experiences and applications for the students.  

Findings Supporting Evidence 

Students have the opportunity to participate in Blogs, 
Podcasts, Wikis, Stories, Videos and Websites. Students in 
some courses must maintain journals. 

 Cyber High 
enrollment procedure 
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ACS WASC Category C.  Standards-based Student Learning: 
Instruction:   

Summary, Strengths, and Growth Needs  

Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category C are being met.  

Include comments about the degree to which these criteria impact the school’s ability to address 
one or more of the identified critical student learning needs (Chapter IV).  

Summary (including comments about the critical student learning needs) 

In summary SPHS has made significant instructional changes over the last several years.  
Teachers have received training in the latest instructional methodologies.  This training helps 
teachers design challenging and rigorous lessons that relate to real world applications.   

 

SPHS has also started transitioning into digital instruction.  Currently six teachers on campus 
have ipads (2 students: 1ipad).  The technology department is currently in the process of 
outfitting every classroom on campus with a 70 in 4K TV and updating all computers and 
computer labs to current hardware and software.  Classes like Choices: College and Career and 
Spanish classes regularly use computer labs and digital learning platforms to help students access 
and practice new content knowledge and skills. 

 

This relates to the LTEL critical learner needs.  Continued focus on instructional practices, 
especially within the context of academic conversations, will provided needed practice for 
LTELs to acquire academic English and raise performance levels on standardized and local 
assessments. 

 

 

Prioritize the areas of strength and growth for Category C. 

Category C: Standards-based Student Learning: Instruction: Areas of Strength 

SPHS has several areas of strength in instruction.  Teacher have had extensive common core 
training.  This includes training on CCSS standards and the literacy standards.  Additionally, 
many departments, particularly core content areas, have had access to subject specific training.   

 

Over the last several years SPHS has broadened it course offerings.  More AP courses are 
offered than ever before and SPHS has developed five career pathways that offer students 
discipline-specific career training.  

 

All students at SPHS have access to career preparation training even if they do not enroll in a 
career pathway course.  Freshman participate in the Get Focused, Stay Focused curriculum in 
one of three courses:  Choices: College and Career, AVID 1, or Introduction to Human Services.  
When students successfully complete this curriculum they have an online 10 year career plan that 
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they take with them throughout their four years at SPHS.  In subsequent year students follow up 
with this online 10 year plan and update and modify the plan as they mature and grow. 

 

 

Category C: Standards-based Student Learning: Instruction: Areas of Growth 

SPHS has several areas of instructional growth.  Despite extensive professional development and 
training for teachers, there isn’t compelling evidence, aside from an upward 4 year trend in pass 
rates according to the grade analysis, to show regular use of research-based strategies school 
wide. Certain departments more consistently apply the strategies in an efficacious manner. 
Student work is not regularly or systematically used school wide in existing structures of 
collaboration time, thus it is difficult to demonstrate that improved student achievement has been 
impacted by the consistent application of these instructional strategies. There is no compelling 
evidence that all teacher-teams in PLCs reliably and effectively use, research-based instructional 
methodologies. Observational data from Instructional Rounds suggests that more of this type of 
data is needed. The evidence from observation and surveys suggests that there is some 
differentiation school wide, some rigorous/higher level instruction, and some use of engaging 
strategies. The evidence shows that there aren’t uniform instructional practices across all 
departments yet in place with regard to differentiation and creation of high level learning tasks.  

 

SPHS needs to have a comprehensive assessment system including common formative, interim 
and summative assessments, including performance tasks. SPHS needs to reestablish its 
benchmark assessment system (eliminated in transition to Common Core and CAASPP). SPHS 
has begun to reinstate this system in ELA and Math with the availability of an Interim 
Assessment Bank (IAB). Each Math and ELA course will administer two Interim Assessments 
from the IAB in the 2016-17 school year. With only two years of CAASPP data, it is difficult to 
determine to what extent or to what level students utilize higher level thinking skills or can 
successfully apply knowledge to real world scenarios.  SPHS needs to focus on collecting and 
analyzing meaningful data (quantitative and qualitative) to show how and to what extent teachers 
are applying new methodologies in the classroom and how these methodologies are impacting 
student learning. SPHS needs to improve in this area by collecting student feedback through 
surveys and interviews routinely. 
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+Category D:  Standards-based Student Learning:  Assessment and 
Accountability 

Based on the criteria in each category: 
1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online schools or 

schools that have online components should incorporate responses to the iNACOL standards listed 
below the correlated ACS WASC/CDE criteria.  

2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and indicators. 
Use the analytical prompts to summarize the findings and evidence. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to online 
instruction.  
3. Support responses with analyzed, observable evidence. (See the list of areas to analyze and examine.) 

➔ Note: Observable evidence includes a) examination of student work, b) observations of students engaged 

in learning and other aspects of the school program, c) student interviews, d) examination of hard data and 
information, and e) other observations/ interviews/discussions. 
4. The responses that include findings and evidence for each criterion within Categories A–E will form 

the basis of Chapter IV of the Self-Study report. 
 At the end of each category, provide an overall summary that includes comments about the 

school’s ability to address one or more of the identified critical learner needs  
 Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria 

(Categories A–E). 

 

D1.   Using Assessment to Analyze and Report Student Progress Criterion 

The school staff uses a professionally acceptable assessment process to collect, disaggregate, analyze, and report 
student performance data to the school staff, students, parents, and other stakeholders. 

Indicators with Prompts 
Professionally Acceptable Assessment Process 
D1.1. Indicator: The school uses effective assessment processes to collect, disaggregate, and analyze student 
performance data.  
D1.1. Prompt: Evaluate the effectiveness of the school’s assessment processes. This would include the collection of 
data from state, national and local sources; the disaggregation of data for ethnic groups, socioeconomic status, and 
students with disabilities; and the analysis of performance that provides feedback as to how students are meeting the 
expectations of the academic standards (including Common Core) and the schoolwide learner outcomes. 

Findings Supporting Evidence 

Santa Paula High School collects and analyzes data in a 
variety of ways. Data about student performance is collected 
and analyzed by individual teachers, core academic 
departments, school administrators and the district.  

 

At the school-wide level, the administration is responsible for 
organizing the collection, dissemination, and analysis of 
student performance data. This practice is done regularly in 
collaboration meetings within department teams, as whole 
departments, at monthly faculty meetings, and in the Area 

 Collaboration Meeting 
Agendas 

 Area Chair Meeting 
Agendas 

 RtI Meeting Agendas 
 District Technology 

TOSA 
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Chair meetings.  Additionally, student performance data is 
reviewed by the RtI team. 

 

SPHS does not have a central dedicated assessment data hub.  
Currently assessment data is kept by various departments and 
administrators.  Through the efforts of the SPUSD SPHS will 
be moving existing assessment data and future assessment 
data into EADMs over the next calendar year. 

 

One of the Assistant Principals is always present at the 
monthly Area Chair meetings to present and comment on 
student data. Typical types of data shared and discussed 
include progress reports, quarter or semester grades, 
attendance figures like truancies and tardies, or behavior 
information like suspension and referral rates.  

 

When appropriate and/or necessary, reports on PSAT, SAT, 
and advanced placement testing are also provided. The 
Assistant Principal provides context to the data by including 
information on how the data has changed. For example, if 
there was an increase in D’s and F’s over a specified time 
frame. Area Chairs take this information and report back to 
their departments at the following Wednesday collaboration 
meeting and bring any comments or concerns about the data 
from the department back to the Area Chair meetings. 

 

Grade data is also analyzed school-wide during faculty 
meetings. At most faculty meetings, administration brings a 
print out for each teacher of the grades they have assigned 
during the last grading period (ex: how many As, Bs, Cs, etc.) 
and school-wide grade distributions by course. Faculty 
analyze and discuss this data to find trends, identify 
implications, and evaluate with regards to the critical learner 
needs. 

 

The SPHS administration regularly communicates with the 
district administration and the school board about assessment 
results at SPHS.  At least once a year the principal presents at 
a board meeting and updates the school board and community 
on the results of assessments like the CAASPP and about the 
status and achievement of various programs at SPHS. 

 

 

 

 

 

 

 

 

 

 

● Area Chair Meeting 
Agendas 

 

 

 

 

 

 

 

 

 

 

 

 

● Faculty Meeting 
Agendas 

 

 

 

 

 

 

 

● Governing Board 
Meeting Agendas 
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At the beginning of every school year all students take a 
diagnostic reading test to identify the independent and 
instructional reading level and equivalent grade level at which 
students are reading. This data is shared with all teachers to 
aid them as they make decisions about text selection, 
cooperative grouping, and to differentiate to meet the needs of 
diverse learners etc. 

 

The SPED Department has a counselor and Program 
Specialist who work to distribute IEPs at the beginning of 
every school year, and who regularly disseminate updated 
IEPs, and other relevant information to teachers, as necessary.  
In addition, the counseling department disseminates copies of 
504 plans to teachers at the beginning of the school year. 

 

At the committee level, SPHS collects and analyzes a variety 
of demographic and performance data in School Site Council, 
ELAC, RtI meetings, and Site Cabinet.   

 

In School Site Council, the principal brings data to share with 
parents, students, and staff about the usage and effectiveness 
of Title I funds. Members of the School Site Council analyze 
this data and discuss ways to improve the School Site Plan 
and use of Title I funds to increase student performance. For 
example, the School Site Council has allocated $3,000 to the 
Associated Student Body to enhance the SOAR program, 
which stands for “Show Outstanding Academic Results,” and 
is a modified version of the Honor Roll. The Counseling 
technician runs reports for the ASB Advisor each quarter, and 
students are provided with an incentive card based on their 
GPA (4.0+ = red level, 3.5-3.99 = gold level, 3.0-3.49 = silver 
level, and a .5 improvement = bronze level). Students are then 
invited to participate in special activities for having qualified 
for SOAR. Activities have included assemblies, luncheons, 
carnival games and petting zoos. 

 

In ELAC meetings, parents and staff work together to address 
the needs of EL students at SPHS. Members of this committee 
evaluate results of the CELDT test and EL grade reports to 
find strategies that will increase the academic performance of 
EL students. Guest speakers are also invited to present at 
these meetings. For example, the AVID Coordinator has 

 

● Universal Screening 
conducted through the 
STAR reading 
diagnostic tool. 

 

 

 

 

 IEP Meeting Calendar 

 

 

 

 

 

 

 

 

 

 

 

● SOAR Card Data 
 

 

 

 

 

 

 

 

 

 

● ELAC Meeting 
Agendas 
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presented on the SPHS AVID program. 

 

The RtI committee meets twice per month and examines a 
breadth of data including CELDT scores, grade reports, 
demographic information, reading assessments, and behavior 
data to develop a plan to address the needs of at-risk students.  
This committee includes the Intervention Coordinator, and 
administrators. Together they analyze school-wide data to 
identify at-risk students and develop a plan to meet the needs 
of these students.  

 

During the 2015-2016 school year, at-risk students were 
connected to adult mentors (teachers, counselors, and 
classified staff) to meet on a monthly basis for pull-out 
intervention.  Mentors presented and shared information about 
school resources & events and participated in team-building 
activities to motivate students to participate academically and 
socially.  Students were given incentives to participate in 
intervention programs such as after-school tutoring and 
academic events such as the monthly AR contest. 

 

The School Site Cabinet meets every Monday morning and 
consists of the administrators, Athletic Director, ASB 
Advisor, Intervention and Instruction Coordinator, College 
and Career Technician, and school security personnel.  In this 
meeting, participants share information about events 
happening in that particular week. For example, the ASB 
Advisor will update administrators on a rally happening on 
Friday with information about the time, schedule, of activities, 
and any impact it might have on the normal school day. She 
will also coordinate with security at this time to ensure 
student safety. The Athletic Director will share the schedule 
of events for the week, and how that schedule may impact 
instruction in 5th and 6th period classes when students are 
leaving early to attend matches. This meeting provides an 
opportunity for different departments (activities, athletics, 
Career Center, etc.) to coordinate with one another and ensure 
the smooth operation of school functions and events. 

 

At the department level, teachers work in PLCs. The intent of 
the PLC is for teachers to organize curriculum and plan 
instruction, study the results, and act accordingly. For 
example, the History/Social Science department regularly 

 

 

 

● RtI Committee 
Meeting Agendas 

● At-Risk Student List 
 

 

 

 

 

 

● Sample presentation 
and student passport 
(incentive) 

 

 

 

 

 

● School Site Cabinet 
Meetings 

 

 

 

 

 

 

 

 

 

 

 

 

 

● School Calendar with 
Collaboration Days 
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references the Plan, Do, Study, Act cycle for continuous 
improvement. Each department is at different point in this 
process. Within the departments, content areas teams are at 
different stages in the PLC cycle. 

 

The English department analyzes overall quarterly 
performance data through department review. Teachers also 
periodically use collaboration time to analyze and discuss the 
results of common formative and common summative 
assessments; however, most of this data is analyzed through 
discussion within grade level teams. The results of the 
assessments are used to determine revisions and 
improvements to the focus standards and core instruction 
leading up to the assessment following the backwards 
mapping or PLC protocols.  On-going revisions to the pacing 
calendar(s) and curriculum guide(s) reflect the changes made 
based on the student achievement at the assessment points.  

 

Previously, the department had benchmark exams which were 
routinely given and discussed by all department members; 
however, there are currently no benchmark exams being 
administered due to changes in the content standards and 
electronic assessment measurement programs (EADMS).  In 
Fall 2017 the English Department will begin implementing 
benchmark assessments.  These benchmarks are part of wider 
district initiative to create a coherent assessment process 
across schools and grade levels.  The data will be used at site 
and district levels to analyze the effectiveness of instructional 
programs and determine areas, programs, or sub-populations 
that need additional interventions. The English and Math 
departments are scheduled to take computer based Interim 
Assessments for all 9-11th grade courses to give students 
practice with performance tasks. 

 

In the Science Department, analysis of student work happens 
on the individual and academic team level, but not at the 
department level.   Teachers use STAR reading scores and 
CELDT scores for cooperative groupings or pairings.  Those 
scores are also used for differentiating instruction like 
readings, notes, labs, etc.  The Science department uses Q to 
check scores from other classes to see student performance in 
other classes and monitor their learning in science and across 
all classes for specific interventions or other 

● Individual Department 
Collaboration Agendas 

 

English:  

● Collaboration agendas 
● Revised Curriculum 

Guide(s) and Pacing 
Calendar(s) 

● Quarterly Assessment 
Overview 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Science:  

● Collaboration Minutes 
● Student Interactive 

Notebooks  
● Analyze CFAs and 

CSAs to determine re-
teaching strategies and 
redoing curriculum 
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recommendations.  Attendance data is used to recommend 
students for an SST or counseling.    

 

The Math department frequently collects and analyzes 
student performance data at all levels using common 
formative and cumulative assessments.  Within teams, 
common assessments are created and then the results shared 
and analyzed to inform next steps in instruction.  As a 
department, strengths and areas for growth are identified to 
ensure cohesive vertical alignment between courses. Data 
analyzed and discussed includes CAASPP results and 
formative and summative assessments. 

 

In the History/Social Science Department, aggregation and 
analysis of data varies by academic team. All teachers 
individually analyze the performance data of their students. 
Some academic teams share data about student performance.  
Teachers discuss the success rates of students on assessments, 
but not all teachers use the same formative or summative 
assessments. All teams have started developing performance 
tasks, but the results of these performance tasks are not 
always shared and not all performance tasks are implemented 
in the same way.  Previously, the department had benchmark 
exams which were routinely given and discussed by all 
department members; however, there are currently no 
benchmark exams being administered.  Individually teachers 
use the data from CELDT tests and the STAR Reading 
Diagnostic to assess students’ foundational knowledge and to 
appropriately plan differentiation strategies. 

 

In the 2015-2016 school year the Spanish started meeting 
separately from the English department and in 2016-2017 
became an official department at SPHS.  In 2015-2016 the 
Spanish department began a pilot program for new course 
materials which include the updated content and world 
language standards.  Department members reviewed several 
resources and sampled lesson plans to determine a suitable 
curriculum for the 2017-2018 school-year. In order to 
vertically align with the curriculum and standards, the 
department members are currently exploring entry and exit 
diagnostic tests for proper placement and progression through 
the Spanish program. 

 

 

 

 

Math: 

● CAASPP results 
● Shared rubrics 
● CFAs 
● PD day dedicated to 

analysis of performance 
 

 

 

H/SS:  

● Department agendas and 
minutes 

● Performance Tasks 
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minutes 2015-2016 
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Performance 
Tasks/Projects.  
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The Spanish department is in the process of developing 
common formative and summative assessments that align 
with the new Descubre curriculum.  In Fall of 2017 the 
Spanish department will be implementing a native speaker's 
program to increase support for the long term ELs and native 
speakers. 

 

SPED teachers collect and analyze data with IEP teams.  For 
example, before and during IEP meetings, case managers 
solicit input from teachers on the progress of the student and 
then bring that data to the IEP meeting.  Case managers 
collect work samples from teachers to help establish goals for 
students.  SPED teachers work with the school psychologist to 
determine the most appropriate placement for the student 
based on their individual assessment results and present that 
recommendation to the IEP team.   SPED teachers also work 
with co teachers to develop lesson plans and accommodations 
to help all student achieve academic success. 

 

In the Art Department, there is a wide variation in the classes 
and skills taught. As such, there are no common formative or 
summative assessments to share and discuss. However, 
teachers of the visual arts have collaborated to vertically align 
their curriculum and ensure that courses build upon one 
another and do not overlap.   

 

Teachers in the Physical Education department use 
Fitnessgram, to assess students and gather performance data. 
Fitnessgram helps teachers build a report card of a student’s 
fitness that can be shared with parents.  Teachers review PE 
Fitness test results and discuss how to prepare students for the 
different parts of the fitnessgram test. 

 

In the CTE department, classes vary widely between teachers; 
therefore, CTE teachers do not have common assessment data 
to compare and discuss.   

 

Counselors discuss the needs of failing students on a regular 
basis. At the conclusion of every grading period counselors 
identify students with multiple Ds and Fs on their caseload 
and contact the student, parents, and/or teacher to identify the 
root of the problem and implement an intervention.  

 

 

 

 

 

 

SPED:  

● Case manager files 
● Progress reports and 

teacher input 
● Meeting agendas 
● Timeline protocols 
● Co planning time 

 

 

 

 

Art:  

● Curriculum Guides 
● Meeting agendas and 

minutes 
 

 

 

PE:  

● Fitnessgram 
 

 

 

 

 

 

 

 

Counseling:  

● D and F lists 
● Collaboration Agenda 

Minutes “Red Flag” list 
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The AVID Site Team, which is made up of teachers from the 
English, History/Social Science and Spanish departments, as 
well as an Administrator and counselor, also meets to discuss 
student performance data and analyze reports.  

 

Most specifically, the Site Team looks at grade reports at the 
progress report periods, quarters and semesters to ensure that 
students are maintaining a minimum 2.0 grade point average 
and are staying on track to meet the A-G requirements. 
Students who are not meeting these requirements are required 
to focus their AVID in-class Tuesday and Friday tutorial 
sessions on the content area in which they are struggling. The 
Site Team has adopted the use of the Tutorial Referral Form 
(TRF) to ensure that progress is being made in the twice-
weekly tutorials, and if not, that adjustments are being made, 
or other interventions are occurring (referral to after-school 
tutoring, etc.). In some cases, a parent conference is held if 
progress on the tutorials is not being made, and each student 
is monitored on an individual basis.  

 

Additionally, the AVID Coordinator collects site data on a 
yearly basis. This data spans many different areas including 
program participant demographics regarding their ethnic, 
gender breakdowns, and socioeconomic status, number of 
students enrolled in courses of rigor (i.e. Honors and 
Advanced Placement), number of students on track to meet 
the University of California A-G Requirements, and their high 
school attendance rates. This information helps the Site Team 
to determine the effectiveness of the AVID program. We also 
have access to “persistence data” (compiled by the National 
School Clearing House) beginning with the SPHS AVID 
senior class of 2011, and are able to see how students who 
graduated from SPHS in 2011 are progressing in college. Our 
data indicates that 71% of the students who were in AVID at 
SPHS in 2011 completed their college degrees. College 
graduation data is not yet available for the Class of 2012. 

of high risk students 
discussed at weekly 
meetings 

 

AVID:  

● Site Data Forms 
● Initial Self-Study 
● Certification Self-Study 
●  Site Team Meeting 

Agendas (monthly), 
● Persistence data 
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Monitoring and Reporting Student Progress 
D1.2. Indicator: The school informs and creates understanding through effective processes in order to keep district, 
board, parents, and the business and industry community informed about student progress toward achieving the 
academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 

D1.2. Prompt: Evaluate the effectiveness of the processes that inform and create understanding of 
the appropriate stakeholders (governing board members, teachers, students, parents, 
business/industry community) about student achievement of the academic standards, the college- 
and career-readiness standards, and the schoolwide learner outcomes. 

Findings Supporting Evidence 

Parent Communication: 

To keep parents aware of student performance and progress 
towards the standards SPHS sends grade reports home to all 
parents four times a semester (2 progress reports, quarter 
grades, and semester grades).  Along with grades teachers 
have the ability to leave comments about student 
performance.  Site administration requests that teacher update 
grades on the online gradebook at least once a week. 

 

To supplement grade reports some teachers use BlackBoard 
Connect to send automated calls home to parents about their 
student’s academic and behavioral performance, or send a 
reminder about an upcoming test or deadline. 

 

To further support communication of behavioral and 
academic performance, teachers and parents can request and 
participate in Parent/Teacher/Counselor conferences (i.e. 
SST’s or other informal processes). 

 

Teachers are encouraged to respond to parent inquiries via 
email in a timely manner to address concerns and 
communicate progress.  

 

At School Site Council meetings the principal updates, staff, 
parents, students, and community members in attendance 
about how Title I funds are used on campus.  Members of the 
School Site Council collectively analyze student data to 
measure student progress towards the standards and adjust the 
goals, strategies, and fund appropriations in the Single Plan 
for Student Achievement to support student academic growth 
and mastery of the standards. 
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In the 2014-2015 school year SPHS brought the Parent 
Institute for Quality Education program (PIQE) to SPHS.  
PIQE classes teach parents how to be actively involved in 
their child’s education, make sure their child is enrolled in the 
appropriate classes, educate parents about resources available 
to their families, and showing parents how to use these 
resources.  Specifically PIQE classes teach parents about 
graduation and A-G requirements, and how to determine if 
their child is on track to graduate. 

 

At ELAC meetings parents and faculty analyze CELDT data 
and discuss challenges and interventions for EL students at 
SPHS. 

 

The Health and Human Services and Agriculture Academies 
both hold regular parent meetings to inform families about 
upcoming events and opportunities.  These academies focus 
on helping students graduate high school prepared for work or 
continued study in their respective field of study.  Academy 
teachers keep parents aware of their student progress in both 
the academy and academic courses, and work with parents to 
develop solutions to academic or behavioral challenges 
students may face at school.  

 

The AVID Site Team works in conjunction with the 
Counseling Department to promote and host parent nights that 
focus on college readiness topics for each grade level. Topics 
include, but are not limited to: applying for the Free 
Application for Federal Student Aid (FAFSA), applying to 
four-year universities, completing the A-G Requirements. 

 

The Athletic Director works with students, coaches, 
administration, teachers, and parents to keep athletic families 
aware of expectations and standards at SPHS.  Each season 
athletics teams hold parent meetings to keep parents aware of 
athletics requirements.  The 2.0 GPA requirement to 
participate in athletics is heavily emphasized to students, 
parents, teachers, and coaches. The Athletic Director 
encourages teachers and coaches to work together to hold 
athletes responsible for their academic progress and as well as 
work together to support their academic success and mastery 
of the standards. 

 

● Activity Calendar 
● PIQE Graduation  

Lists 
 

 

 

 

 

● ELAC Agendas 
 

 

 

● HSA and FFA Meeting 
Agendas and Minutes 

 

 

 

 

 

 

 

● AVID Site Team 
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District: 

Site and district administration are in daily communication.  
They exchange information on the progress of district and site 
initiatives, discuss assessment results, and address significant 
student issues.  The principal regularly attends board 
meetings, and at least once a year presents to the school board 
on the state of SPHS.  These reports highlight overall 
achievement data, for example CAASPP data. 

 

Business/Community: 

SPHS works with a wide variety of business and community 
partners. Both the Human Services and Agriculture academies 
maintain relationships with a number of local businesses and 
organizations that provide placement for academy interns as 
well as industry tours and other field trip destinations.  

Teachers of the VC Innovates Career Pathway courses work 
with VC Innovates industry partners through industry tour 
field trips, guest speakers, and activities like Entree to 
Employment (students meet and have dinner with 
representatives from a particular career field). 

 

 

● Government Board 
meeting minutes 

 

 

 

 

 

 

● Agreement with VC 
Innovates 

Monitoring of Student Growths 
D1.3. Indicator: The school has an effective system to determine and monitor all students’ growth and progress 
toward meeting the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes, including a sound basis upon which students’ grades are determined and monitored. 

D1.3. Prompt: Evaluate the effectiveness of the system used to determine and monitor the 
growth and progress of all students toward meeting the academic standards, the college- and 
career-readiness standards, and the schoolwide learner outcomes, including the basis for which 
students’ grades, their growth, and performance levels are determined.  

Findings Supporting Evidence 

Overall the system to determine and monitor the growth and 
progress of students is systematic and timely grade 
monitoring (Q-Sis) and grade reporting as well as careful 
monitoring of CAASPP scores, CELDT data, STAR 
diagnostic reading, AR tests, PSAT, SAT, ACT, and AP 
scores. 

 

 

The RtI committee takes a large responsibility in monitoring 
the success of the academic program at SPHS. The RtI 
committee examines a breadth of data including CELDT 

 QSIS Parent Connect 
 QSIS Student Connect 
 Progress Reports 
 STAR Diagnostics 
 AR Tests 
 PSAT, SAT, ACT, AP, 

CAASPP 
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scores, grade reports, demographic information, reading 
assessments, and behavior data to develop a plan to address 
the needs of at risk students.  This committee includes the 
Intervention Coordinator, Intervention Counselor, and site 
administrators.  Together they analyze school wide data to 
identify at-risk students and develop a comprehensive plan of 
appropriate intervention for at-risk students. 

 

This data is used to inform interventions like an at-risk 
student mentoring program, referrals to after school tutoring, 
SST meetings, and identify academic trends across classes, 
grade levels, subjects, and even individual courses. 

 

In addition to the various committees mentioned above, there 
are a variety of systems at SPHS to: 

Monitor growth and progress of all students toward meeting 
the academic standards, college and career standards: 

- Grade Reporting System 
- Counseling Academic (A-G) Review Process 
- Grade level registration assemblies 

 

Monitor school-wide learner outcomes 

- SPHS RtI team has identified the At-Risk intervention 
Groups (Watch lists) but not established learner 
outcomes 

- SPSA has established goals to monitor school-wide 
learner outcomes 

- RtI Systematic Progress Monitoring / Meetings 
 

Basis for which students’ grades, growth, and performance 
levels are determined 

- Growth goal for EL, Reading, and 9th graders is stated 
in SPSA 

- Established criteria for LTEL placement in ALD 
course based on grades, growth target (SPSA) and 
performance levels (CELDT) 

- Established criteria for student placement in Reading 
Intervention course and/or program based on teacher 
recommendation, universal screening diagnostic 
results, and growth target (SPSA) 

 

Student’s grades at SPHS are assigned based upon mastery of 
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the standards. The district has a grading policy that mandates 
the grading scale used by all teachers in the district. This 
grading scale is as follows: 

 

A (90-100 percent) Outstanding Achievement 4.0 grade points 

B (80-89 percent) Above Average Achievement 3.0 grade points 

C (70-79 percent) Average Achievement 2.0 grade points 

D (60-69 percent) Below Average Achievement 1.0 grade points 

F (0-59 percent) Little or No Achievement 0 grade points 

I Incomplete 0 grade points 

 

The scale differs slightly for AP, Honors, and concurrent post-
secondary courses: 

 

A (90-100 percent) Outstanding Achievement 5.0 grade points 

B (80-89 percent) Above Average Achievement 4.0 grade points 

C (70-79 percent) Average Achievement 3.0 grade points 

 

 

Aside from the district adopted grading scale each department 
on campus has their own policies and practices about 
determining grades. Some departments use common grading 
categories. Some departments allow individual subject teams 
to develop their own grading categories, and some 
departments leave that decision up to teacher discretion. 

 

Use of common rubrics is also determined on a department 
basis.  Some departments, like History/Social Science, have 
created department level rubrics, but the implementation of 
these rubrics is not always consistent. Other departments 
leave rubric creation up to the discretion of individual 
teachers.  The English Department, per direction of the 
governing board uses the SBAC rubrics to evaluate student 
work. 

 

The English Department determines the basis of grades for 
guaranteed and viable curriculum in grade level teams.  The 
SBAC rubrics used to evaluate students work. The 10th grade 
English team has incorporated the follow-up modules to the 
Get Focused Stay Focused College and Career Readiness 

 

● Board Policy AR 5121 
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curriculum into the standard pacing and curriculum for 
semester 2 in ‘16-’17. The 11th grade team has conducted 
Interim Assessment Blocks (IAB’s) in semester 2 for 
preparation for the SBAC/CAASPP test since 2014.  For 
2016-2017, grades 9-11 will implement 2 IAB’s for each 
grade level to determine and monitor growth toward the 
common core standards which incorporate the College and 
Career Readiness standards using 21st century skills  

- 

The science department does not currently have a uniform 
basis upon which grades are assigned.  Each teacher designs 
syllabi individually; however, pacing calendars, curriculum 
guides, and rubrics are designed together and implemented in 
the same way. 

 

In the math department each content team has consistent 
categories and policies regarding homework, test, etc.  
Rubrics for projects and assessments are created together and 
agreed upon as a team in order to ensure consistency across 
classrooms. 

 

In the history/social science department the basis for 
students’ grades differs across academic teams.  The US 
History teachers and Choices: College and Career teachers 
have similarly weighted categories in their grade books; 
however other teams do not.  Furthermore, the Choices: 
College and Career teachers have calibrated their grading with 
the Get Focused Stay Focused initiative so that students can 
petition for credit for the course with a local community 
college.  

 

The history/social science department has also created a 
common writing and speaking rubric but it has not been 
implemented across all presentations or writing assignments.  
Some teachers have opted to adopt rubrics modeled on the 
CAASPP rubrics.  Three teams in the department (World 
History, US History, and Gov/Econ) have started developing 
performance tasks that use common rubrics. 

 

The world history team regularly uses formative assessment 
on an individual basis, and has developed common formative 
assessments; however, not all teachers use them regularly. In 

● IAB Results 
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the 2015-2016, school year, the team had a protocol to discuss 
the results of their common formative assessment. The 
discussion did not lead to re-teaching. The team is not on the 
same pace; therefore, discussing results of common formative 
assessments is not occurring. All teachers have unit tests and 
finals. Not all tests are common. The United States History, 
and Government and Economics teams both uses formative 
assessments that are not common, unit tests, and finals. The 
group consensus is that content that is not learned is not re-
taught, but that unlearned skills are addressed in future lessons 
and re-assessed. 

 

With its recent curriculum adoption the Spanish Department 
has developed common summative assessments and common 
finals.  This data is discussed in department meetings to 
determine student progress and identify successful teaching 
strategies. 

 

The SPED department uses a common grading scale in all 
classes. Directed Studies courses use the same syllabus.  The 
SPED department also attempts to have courses leveled by 
grades (9, 10, 11, and 12) and ability level.  This is due to 
course availability: with limited sections there are multiple 
grade levels in one course.  The department selects the grade 
level material that would be most appropriate based on 
student needs.  For example there is only one section of Social 
Studies MC this year consisting of students in grades 10-12. 
As an IEP team the SPED department makes course 
recommendations based upon student performance and 
teacher feedback. 

 

The art department has a wide variety of subjects.  Therefore 
there are no common assessments used across classes to 
determine grades.  However each class addresses the visual 
and performing arts content standards.  It is with these 
standards that the art courses measure a student's proficiency 
and growth across range skills to determine a grade. 

 

In Physical Education classes are based on participation, 
dressing out, attendance, portfolios, unit assessments and 
cardio and fitness tests.  Although not entirely uniform 
teachers in the department assess students on a common 
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battery of skills and effort. 

 

The CTE department has a wide variety of subjects and 
classes in different industry sectors. Each industry sector has a 
different set of CTE Standards.  Therefore there are no 
common standards used across classes to determine grades. In 
the California Partnership Academies, an annual report is 
written (Agriculture and Human Services) and determination 
of how many students meet the CTE criteria, including 
passing, completing and moving to the next pathway course 
and completing all academy classes with a C or better. 
Graduation rate of seniors is also an indicator. However, each 
CTE class is taught according to the CTE standards. New 
courses in the VC Innovates pathways have been aligned to 
CTE Industry standards. Grades of CTE students are 
monitored. CTE students have a pass rate of 95.6%. Student 
achievement and progress towards the CTE standards forms 
the basis for student grades. 

 

The AVID Coordinator presents at one School Site Council 
meeting per year and reports on the program data represented 
in the Site Data collection and in the Certification Self-Study 
that is submitted to AVID Center, and how this data reflects 
progress toward goals outlined in the Single Plan for Student 
Achievement and in the LCAP. 

 

The AVID elective teachers use a common rubric for Cornell 
Notes and Binder Checks, which are a key component of the 
11 AVID Implementation Essentials.  AVID teachers keep the 
AVID Essentials and WICOR (writing, inquiry, collaboration, 
organization, and reading) in mind when designing instruction 
and evaluating students work. 

 

 

 

CTE: 

● CTE Standards 
● CPA State Reports 
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D1.3. Additional Online Instruction Prompts: Evaluate the effectiveness for determining if a student is prepared 
to advance to the next unit, course, or grade level. Evaluate how course mastery is determined and evaluate the 
“steps” or “gates” that are in place to prevent students from proceeding to the next unit if mastery has not been 
demonstrated. 
Evaluate the effectiveness of the procedures for grading student work whether it is done electronically or 
individually by the teachers. 
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Evaluate how teachers ensure academic integrity and determine students are doing their own work in the online 
environment. Comment on the degree to which the results for state-mandated assessments and the high school exit 
exam are used in decisions about student achievement and advancement and improving the instructional program 

Findings Supporting Evidence 

Students’ progress through a series of assignments including, 
but not limited to, readings, videos, websites, flash recall 
drills, activities and quizzes. There is a quiz for each chapter 
which students must score a 70% or higher. Students are 
required to score a 100% on activities. Each quiz and activity 
may be retaken to better the student’s score. The teacher 
approving the student to take the Unit Final Exam, has a 
dashboard indicating the percentage of activities and quizzes 
taken for the specific Unit. If a student does not achieve a 
100% completion rate, the teacher will look at the individual 
assignments for the Unit. 

  

The teacher may override and approve the student to take the 
exam if the student scored close to the desired passing rate. 
For example, if a student scored 5/8 on a quiz, the teacher may 
go ahead and approve the Unit Exam for the student. This 
allows the teacher to check in with the student to determine 
readiness for exam taking. 

  

The Cyber High system keeps track of the “time on task” for 
each of the activities during the Unit. If the time frames do not 
seem like the student spent enough time to cover the material, 
then the teacher will inform Assistant Principal to investigate 
for possible cheating going on. We did have, five years ago, 
several students complete a course in just a couple of hours. It 
was determined there was a cheat sheet in existence the 
students were using to pass the course. This was reported to 
Fresno County Office of Education (FCOE) regarding 
CyberHigh and all of the students’ grades were voided and 
struck from their transcripts. Cyber High initiated a change in 
the course to render the cheat sheet ineffective. 

  

Additionally, the grades for Cyber High Courses are 

 Student passing rates 
in Cyber High. 

 Student work records 
in Cyber High. 
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compared annually against the grades for similar courses at 
SPHS to ensure there is a match in rigor. To date, the grades 
in similar courses taken with Cyber High and at SPHS have 
been statistically similar. 

D2.   Using Assessment to Monitor and Modify Learning in the Classroom Criterion 

Teachers employ a variety of appropriate formative and summative assessment strategies to evaluate student 
learning. Students and teachers use these findings to modify the learning/teaching practices to improve student 
learning. 

Indicators with Prompts 
Appropriate Assessment Strategies 
D2.1. Indicator: Teachers consistently use appropriate formative and summative strategies to measure student 
progress and guide classroom instruction. 

D2.1. Prompt: Evaluate the effectiveness, the appropriateness and the frequency of the assessment 
strategies, especially student work, based on the programmatic goals and standards to determine 
student achievement. 

Findings Supporting Evidence 

Professional learning communities at Santa Paula High 
School have spent the last several years developing and 
implementing formative and common summative 
assessments.  In the PLC model at Santa Paula High School 
the common formative assessment is the tool that drives 
discussion of student learning and effective teaching 
strategies. 

 

Effectiveness and Appropriateness 

-          Grade level PLC’s within the department determine 
the effectiveness and appropriateness of the assessments 
based on student feedback and test results. 

Frequency 

-          Common formative assessments are given in each 
unit.  Summative assessments are given at the end of the 
unit.  Performance tasks are given at the end of each 
semester.  The number of units within a quarter or 
semester are determined by each grade level, on average 
4-6 units per semester. 

Assessment Strategies 

-          Assessment strategies include but are not limited to, 
traditional tests (multiple-choice, fill-in-the-blank, and 
short response) in addition to graphic organizers, thinking 
maps, formal written responses, and oral 

PLC Agendas and Minutes 
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presentations/demonstrations. 

Analysis of student work 

-          Student work is analyzed by individual teachers and 
results are informally shared within grade-level teams.  
Student work is used to calibrate scores for common and 
formal writing assignments.  Student exemplars as chosen 
to model expected outcomes. 

Programmatic Goals and standards to determine student 
achievement 

-          Overall the programmatic goal is to reach 80% or 
higher score to demonstrate mastery.  Standards are 
selected from the CCSS and focus standards are 
determined by site and district administration with the 
support of the site leadership team.  Student achievement 
toward meeting the focus standard goals is measured by 
the Interim Assessment Blocks to be administered in ELA 
and Math twice in the 2016-17 school year. Benchmark 
type assessments are under review and discussion for 
future creation and implementation. 

 

The English department has received professional 
development for and implemented a variety of assessment 
strategies such as: Total Physical Response, Exit Cards, 
Think-Pair-Write-Share template, Thinking Maps, Cornell 
Notes, Rhetorical Precis, etc.   Grade level teams in the 
English department have created and have implemented 
common formative assessments.   The results of these 
assessments are informally used to measure the effectiveness 
of instruction and determine best instructional practices.  The 
types of common formative assessments English teachers use 
include the above assessment strategies, graphic organizers, 
and other multiple measures of assessment including long and 
short responses, multiple-choice, and fill-in-the-blank and oral 
presentations. 

 

In the science department teachers employ wide variety of 
CFAs like journal prompts, bell ringers, warm-ups, 
homework, and checks for understanding.  The science 
department has been developing common formative 
assessments.  CFAs have been created for almost all units of 
study and nearly all teachers implement them; however, not 
all academic teams regularly discuss the results of CFAs and 
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use them to guide instruction. 

 

The math teachers use exit tickets, individual whiteboards, no 
penalty quizzes, group quizzes, team tests, and questioning 
methods to assess student learning.  All math teams have 
developed and fully implemented common formative 
assessments and regularly discuss them in collaboration.  The 
math department also utilizes Drop Box to share common 
summative and formative assessments. 

 

In the history/social science department teachers check 
understanding in a variety of ways: equity cards, exit tickets, 
homework, academic student conversations and warm-ups.  
Although all four teams in the history/social science 
department have created at least some common formative 
assessments those that have been created have not been fully 
implemented in every team. 

 

In the Spanish department is in the midst of a transition to a 
new curriculum and became an independent academic 
department only in the 2016-2017 school year.  Teachers have 
not created common formative assessments for every unit and 
have not implemented all that have been created.  At the same 
time the Spanish department is exploring using assessments 
on the online class portal as formative assessments. 

 

In the PE department teachers use common skills assessments 
and written tasks to assess students prior knowledge and 
understanding of units. The PE department has also created 
and fully implemented common formative assessments for 
each of their units of study. 

 

The AVID elective teachers attend the AVID Summer 
Institute on a yearly basis. At the institute, the teachers have 
trained in the AVID Tutorial Model, in which students 
formulate higher level questions (based on Bloom’s 
Taxonomy and Costa’s Levels of Questions) to bring to their 
Tuesday and Friday tutorial sessions during their AVID 
elective class. At this time, AVID teachers are able to help 
assess students’ “points of confusion” in their core academic 
classes. Students then work in collaborative groups with their 
peers and college-level tutors to work toward mastery of 
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concepts. In some cases, the AVID elective teacher 
communicates with the core academic teacher for clarification 
and to determine concepts and strategies that students need to 
work on in their tutorial groups. This is especially evident 
with regards to Math. 

D2.1. Additional Online Instruction Prompts: Evaluate the use of student work and other online 
assessments (formative and summative) that demonstrate student achievement of academic 
standards and the schoolwide learner outcomes. 

Findings Supporting Evidence 

CyberHigh requires students to take formative assessments or 
quizzes in each unit prior to taking a unit exam. Formative 
assessments or quizzes can be retaken as often as a student 
needs. The quizzes use true/false, multiple choice, fill in the 
blank and short answer for both formative and summative 
assessment. Students must complete activites and pass all 
quizzes with a 70% or above before being authorized to take 
the Unit Exam which will demonstrate a student’s 
understanding of the academic standards. For math, Cyber 
High has students work problems and graph problems on a 
notepad type of plugin. This used for both formative and 
summative assessments. Students must pass 5 summative 
online exams to demonstrate proficiency and pass an online 
course. 

 

● Cyber High Program 

Demonstration of Student Achievement 
D2.2. Indicator: Teachers use the analysis of assessments to guide, modify and adjust curricular and instructional 
approaches.  
D2.2. Prompt: Examine the effectiveness of the processes used by professional staff to use formative and summative 
assessments to guide, modify and adjust curricular and instructional approaches. This includes how professional 
learning communities and subject matter teams collaborate to collect, analyze, and use assessment data for the 
basis of curricular and instructional decisions. 

Findings Supporting Evidence 

A survey of PLC teams about their use of assessment has 
shown that few departments and teams are using common 
formative assessments as a tool to inform curricular and 
instructional decisions.   

 

Scant data exists on the frequency with which individual 
teachers use assessments in their own classrooms to improve 
their curricular and instructional decisions.   

 

All departments use assessments like the CELDT test and 

● PLC Survey 
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STAR diagnostic reading scores to help determine appropriate 
accommodations and instructional supports to help all student 
succeed. 

 

On a schoolwide basis assessment is the primary means for 
measuring the success of the schoolwide curriculum and 
instruction.  Area Chairs, the Leadership Team, School Site 
Council, ELAC, the district, and the RtI Committee all use the 
results assessments such as the CAASPP, CELDT, AP tests 
and grade reports to inform decisions about curriculum and 
instruction. 

 

Currently SPHS is working with the district to develop a 
comprehensive assessment system including summative 
assessments, benchmarks, and performance tasks.  At SPHS 
this process is beginning in the math department which is in 
the process of developing and implementing benchmarks.   

 

English: On a monthly basis, PLC grade level teams 
informally meet and discuss student performance on 
assessments to modify and adjust curricular and instructional 
approaches.  Most department members (7/10) have been 
trained in the PLC process of using the Plan, Do, Study, Act 
protocol for assessment review. 

 

In the Science department teachers discuss overall 
performance on formative and summative assessments and 
decide on re-teaching strategies and redoing curriculum to 
build scaffolding for our diverse learners. Teachers use STAR 
reading scores and CELDT scores for cooperative groupings 
or pairings.  Those scores are also used for differentiating 
instruction like readings, notes, labs, etc. 

 

In the math department students are provided with the 
opportunity to prove mastery over time through the 
opportunity to retest or replace prior assessments. 

 

H/SS: History/SS: History/Social Science teachers use the 
results of their individual formative assessments to guide, 
modify and adjust curricular and instructional approaches. As 
teams the H/SS department has spent many collaboration 
meetings writing assessments; however, the implementation, 
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analysis, and effects on instruction vary by teacher. 

 

 In the Spanish department teachers use online activities as 
well as workbook activities as formative assessments.  These 
formative assessments are discussed in weekly collaboration 
meetings. 

 

SPED: The special education department has input in, and 
follows the general education curriculum guides for each 
subject.  Teachers also use assessment data gathered at each 
student’s IEP to guide their instruction.   They attempt to 
differentiate and provide accommodations and modifications 
as needed to meet the individual needs of each student in the 
class.   

 

PE: The PE department regularly uses formative assessments 
to measure student progress for each part of the Fitnessgram. 
Peer assessments are used by all PE teachers to train students 
how to give feedback on acquisition of skills. 

 
Art: Fine Arts subjects all utilize individual grading rubrics 
that are based on state standards and adjusted to curriculum 
and course.  Weekly collaboration meetings are used to 
discuss any issues that arise using the rubrics and student 
performance. 

 

CTE: CTE department uses authentic project-based learning, 
portfolios, traditional types of assessment to measure 
proficiency. 

 

The AVID Site Team uses data generated from the Tutorial 
Referral form (TRF) to ensure that AVID students are 
participating in the correct tutorial groups, such as 
Psychology, Math 3, etc., and also to ensure that tutorials are 
effective. 
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D2.3. Indicator: Student feedback is an important part of monitoring student and classroom progress over time 
based on the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 
Interviews and dialogue with representative students inform the degree to which learning experiences are understood 
and relevant in preparing students for college, career, and life. 
D2.3. Prompt: Using interviews and dialogue with students, evaluate the extent to which students understand the 
expected level of performance based on the standards and the schoolwide learner outcomes in relation to 
preparation for college, career, and life. Evaluate the effectiveness of the student-teacher interaction and 
monitoring of student progress based on student feedback. 

Findings Supporting Evidence 

At the beginning of the school year SPHS holds grade level 
assemblies to review student behavior expectations, explain 
CHAMPS, and introduce important staff members on campus 
like the Athletic Director, counseling staff, school nurse, etc.  

 

Students also sit on and provide input on the School Site 
Council and the LCAP committee.  In these venues students 
evaluate data with staff, make proposals, vote on proposals, 
raise concerns, and ask questions about the use of funds. 

  

During an October Student Committee meeting students 
shared and discussed their concerns about SPHS.  Students 
reported a wide variety of teacher expectations across campus.  
This pertained to things like: tardy policies, late work policies, 
grading categories, rubrics to assess student work, and cell 
phone policies.  Furthermore, the students on the WASC 
Student Committee believed that tightening the diversity in 
individual teacher policies and expectations would lead to a 
decrease in classroom disruptions and increase in student 
academic success. 

 

AVID courses conduct end-of-year surveys to elicit student 
feedback regarding instruction, support, and college/career 
readiness. In 2015, the entire team administered the survey 
and the AVID Coordinator compiled the results. In 2016, 
individual AVID teachers administered their own surveys; 
however, the team did not come together to discuss the 
results. 
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D3.  Using Assessment to Monitor and Modify the Program Schoolwide Criterion 

The school, with the support of the district and community, has an assessment and monitoring system to determine 
student progress toward achievement of the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes. The system drives the school’s program to continually improve and to allocate 
resources to effectively meet student needs. 

 

 
Indicators with Prompts 
Schoolwide Assessment and Monitoring Process 
D3.1. Indicator: The following stakeholders are involved in the assessment and monitoring process of student 
progress: district, board, staff, students, parents, and the business and industry community. 
D3.1. Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student progress. 
Include district, board, staff, students, parents, and the business and industry community. 

Findings Supporting Evidence 

SPHS administration is in daily contact with the District.  
SPHS and the district communicate about the results of 
assessments when available.  SPHS administration shares 
grade reports with the district at the end of each grading 
period.  When assessment results, like the CAASPP, become 
available the district and SPHS administration evaluate them 
together. 

 

SPHS updates the governing board at Board Meetings.  At 
least once a year, Ms. Garcia, the principal, makes a 
presentation to the school board informing them about the 
state of SPHS.  This presentation highlights the achievements 
of SPHS students, the results of assessments, and the new 
programs and courses available to students. 

 

SPHS faculty monitor student progress, individually, in 
departments and as an entire staff.  Individually, teachers 
routinely monitor student progress toward the standards and 
learning goals through formative assessments.  As 
departments and academic teams teachers compare the results 
of common formative assessments.  The results of these 
assessments are used to inform instructional practice and 
monitor student progress. 

 

 Governing Board 
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Minutes 
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Online Programs: iNACOL Standard S: Program Improvement: A quality online program establishes a culture 
of continual program improvement. Improvement planning focuses on using program evaluations, 
research, and promising practices to improve student performance and organizational effectiveness. It 
fosters continuous improvement across all aspects of the organization and ensures the program is 
focused on accomplishing its mission and vision. [iNACOL Standard S, 2009] 
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As a staff students are monitored at faculty meetings after 
grading periods.  At the conclusion of each grading period 
staff examine statistics on pass rates and A-G rates and 
discuss strategies and interventions available to address 
students who are not achieving mastery of the standards.  

 

The SPHS Area Chairs monitor student progress during 
monthly area chair meetings.  During these meetings 
administration brings student assessment data for analysis.  
This data and its implications are discussed by area chairs.  
This data is used to determine and discuss the effectiveness of 
existing interventions as well as to make recommendations or 
explore additional interventions. 

 

Within SPHS smaller groups like the RtI Committee, School 
Site Council, and ELAC also monitor student progress toward 
the mastery of the standards. 

 

In School Site Council, students, staff, administrators, and 
parents evaluate student achievement data to determine the 
effectiveness of existing Title I interventions.  In School Site 
Council existing interventions are modified or removed, and 
new interventions added to find the most effective 
interventions to support student achievement of the standards. 

 

The RtI Committee monitors the progress of all students on 
campus and pays particular attention to at-risk students.  Prior 
to 2016-2017 at-risk students were defined at students with 3 
or more Fs on a semester grade report.  In 2016-2017 the RtI 
committee moved to a definition of at-risk students at 4+ Fs 
on a semester grade report.   

 

The RtI committee monitors the progress of at-risk students 
through a mentoring program that pairs at risk students with 
an adult mentor who regularly meets with and checks in with 
the mentees to encourage and support them academically.   

 

In ELAC meetings staff, administrators, and parents analyze 
CELDT data and interventions for EL students to determine 
student progress toward English language fluency.  The 
ELAC committee determines the effectiveness of existing 
interventions for ELs and works to find new interventions and 

 

 

 

 

 

● Area Chair Meeting 
Agendas 

 

 

 

 

 

 

 

 

 

● School Site Council 
Meeting Agendas 

 

 

 

 

● RtI Committee Meeting 
Agendas 

 

 

 

 

 RtI Committee Minutes 

 

 

 

 

 ELAC Committee 
Meeting Agendas 
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ways to support EL students at SPHS. 
 

Additional Online Instruction Prompt: Evaluate how the school ensures that all online students have access to 
state-mandated tests and that results are reported to all stakeholders. 

Findings Supporting Evidence 

Juniors enrolled in Independent Studies and Home Hospital 
are required to take the CAASPP just like SPHS students 
enrolled in the traditional track. For this year’s CAST pilot, 
sophomores will be required to take the test as well. Students’ 
scores are rolled into the overall SPHS scores for reporting on 
state exams. 

CAASPP Snapshot 

Curriculum-Embedded Assessments 
D3.2. Indicator: The school regularly examines and analyzes standards-based curriculum-embedded and 
standardized assessments for English language and mathematics in all subject areas.  

D3.2. Prompt: Evaluate the effectiveness of how the entire school examines and analyzes 
standards-based curriculum-embedded as well as other standardized assessments (Smarter 
Balanced, SAT, ACT, EAP, others) for English language and mathematics. Include how this 
assessment data is collected, analyzed, and used as the basis to make decisions and changes in 
the curricular and instructional approaches. Comment on how this process impacts the 
instruction of second language learners by modifying the teaching and learning process. 

Findings Supporting Evidence 

Schoolwide CAASPP, SAT, ACT, EAP, and other 
standardized test data is analyzed in faculty meetings, Area 
Chair meetings, as well as RtI and School Site Council 
meetings. 

 

Most of this data is collected by administration.  Discussions 
about the data in Area Chair meetings are taken back to 
departments where course level implications are determined. 

 

The English department shares EAP results with 12th grade 
students.  This data is used to modify instruction to close the 
achievement gap with students who met and did not meet the 
readiness standard. The 11th grade team uses the practice IAB 
results to measure student readiness for the CAASPP. PSAT 
results are used for student placement in AP courses. 

  

The Science department analyzes state assessment results at 
collaboration meetings to determine which standards need 
additional focus.  The science teachers also use STAR and 
CELDT scores as a determination for differentiated 

 

 

 

 

 

 

 

 

 

English: 

● EAP Data 
● IAB results 
● PSAT results 

 

 

Science:  

● CELDT Scores 
● STAR Diagnostic 
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instruction and classroom groupings.  Based on ELA scores 
the listening portion is the lowest; therefore, the science 
teachers have added in more TPWS (Think-Pair-Write-Share), 
argumentative writing and speaking based on evidence, 
presentations, podcasts, choral responding to address these 
deficiencies. 

 

The History/Social Science department uses STAR and 
CELDT scores to determine appropriate differentiation and 
text lexile levels.  

 

 

The SPED department annually examines current 
standardized tests scores for each students, and that 
information is incorporated into the team's decision on course 
recommendation.  CELDT scores are also considered when 
looking at the SPED students classified as English Language 
Learners.  

 

The AVID senior teacher uses assessment results from the 
EAP to help college-bound seniors prepare for the EAP and 
ELM placement tests for the CSU system. 

Reading Assessment 
 

 

 

 

H/SS: 

● CELDT Scores 
● STAR Diagnostic 

Reading Assessment 
 

 

SPED: 

● Student IEP data 
● ELD Page of IEP 

 

 

AVID: 

● EAP Data 
 

Schoolwide Modifications Based on Assessment Results 
D3.3. Indicator: The school uses assessment results to make changes in the school program, professional 
development activities, and resource allocations demonstrating a results-driven continuous process. 
D3.3. Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the school 
program, professional development activities, and/or resource allocations, demonstrating a results-driven 
continuous process. Examine examples and comment on the overall effectiveness of changes in the online 
opportunities, professional development of the staff, and the resource allocations to support student achievement 
and their needs. 

Findings  

Effectiveness of how assessment results caused changes in the 
school program: 

-          Professional development activities: The ELA 
department focused PD on ELD standards and 
instructions based on student assessment results and 
recommendations from the RtI team. 

-          Resource allocations:  Allocations have remained the 
same.  Site administration has purchased several ELD 
resources for department members.  Additionally, Area 
chairs have purchased resources to study and share 
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through collaboration. 

-          Results-driven continuous process: ELD students are 
assigned into intervention sub-groups for reading 
assessment and progress monitoring. 

Changes in on-line opportunities: 

-          Professional development of staff: In 2015-2016, 
LMS, Schoology was used to create a shared folder for 
resources. Area chairs and lead teachers are planning to 
pilot the on-line learning management system, Canvas, 
semester 2. 

-          Resource allocations:  In-house training will be 
provided at no cost and sub-coverage paid to provide 
access and opportunity. 

 

The English department uses assessment results as indicated 
by grade reports to determine professional development. For 
example, ELD students, overall, were scoring lower, 
therefore, SMART goals were developed and PD focused on 
ELD instruction. Another instruction would be, overall, 
students scored low on written assessments such as essays, 
therefore, common rubrics and a writing matrix was 
developed to review vertical alignment and progression 
toward mastery.  On-line learning management systems, such 
as Schoology were created to share resources and materials 
electronically for common formative assessments and 
modified instruction for interventions.  Resource allocations 
have remained the same to provide teachers with opportunities 
to purchase resources for classroom instruction. 

 

The Science department reviews CFAs and CSAs to 
determine the effectiveness of the science program.  Changes 
to curriculum and instruction are based upon the results of 
these assessments and are discussed in weekly collaboration 
meetings. 

 

The Math department attended the CMC Statewide 
convention to learn about the latest teaching techniques and 
practices to improve students performance.  In collaboration 
teachers use assessment data to identify the most problematic 
concepts and focus re-teaching to make the concept more 
comprehensible. 

 

 

 

 

 

 

 

 

 

 

 

 

 

English: 

 Collaboration Minutes 
and Agendas 

 

● Collaboration Agendas 
and Minutes 

● Common Rubrics 
● Writing Matrix 

 

 

 

 

Science: Collaboration Agendas 
and minutes 

 

Math:  

● PD Calendar 
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The History/Social Science Department received professional 
development in Step Up to Writing in 2012-2013 in response 
to poor ELA scores on standardized assessments.  This 
training provided a basis for determining common language 
for assessing writing. Since then, the department has had a 
smattering of trainings on CLOSE reading, SIOP strategies, 
Understanding by Design, and CELDT scores that led to 
trainings in academic conversations. 

 

Spanish separated from English department and is now its 
own department.  Adoption of new textbook for the CP 
program. In the process of adopting textbooks for the 
Honors/AP program. Identifying the need for a placement 
exam. Spanish specific Professional Development days (i.e.: 
Ventura High School visit). 

 

Based upon student assessment data, the SPED department 
places students in the least restrictive environment.  The 
department attends professional development with content 
area teams as appropriate.  Instruction in the classroom is 
differentiated as needed based upon assessment results. 
Professional development on co-teaching has helped shape 
class routines, pacing calendar, and structure.  

 

PE: the PE department uses assessment results that drive 
changes in the 9th and 10th grade curriculum guide. The PE 
department has increased the number of times it formatively 
assesses students on the different elements of the PE 
Fitnessgram. The Principal’s budget has allocated more 
resources to the PE department to increase their access to 
instructional materials.  

 
The Visual Arts Department attends a number of professional 
development seminars, both offered through the school 
district and individually, allowing us to provide up-to-date 
skills and techniques for our students. 

 

CTE: No current assessment system exists with regard to 
Career Technical Education.  

 

AVID analyzes data regarding the number of long-term 
English Learners at our school led to a discussion about 

H/SS: 

● PD Calendar 
 

 

 

 

 

Spanish:  

● New Textbooks 
● Professional  

Development Calendar 
● Curriculum Guides 

 

 

SPED: 

● IEP  
● PD calendar 
●  Co-teaching PD 

 

 

 

 

PE: N/A 

 
 

 

 

 

Art: 

● PD Calendar 
 

 

 

CTE: N/A 

 

AVID: 

● CELDT Data 
● PD Calendar 
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hosting an AVID School-Wide training in Academic 
Language and Literacy, which was open to all 6-12 teachers 
in the district. Nine SPHS teachers attended the two-day 
training, which was conducted by a presenter from AVID 
Center. Teachers represented members of all departments, 
except Science and CTE. The strategy that is most commonly 
used from the training is the Academic Language Script, 
which helps students build on what others say, express 
opinions, and disagree appropriately. 

 
 

  

D3.4. Indicator: The school periodically assesses its curriculum and instruction review and evaluation processes. 
D3.4. Prompt: Evaluate the process that the school utilizes to review and assess the effectiveness of each program 
area, including graduation requirements, credits, course completion, and homework and grading policies, to ensure 
student needs are met through a challenging, coherent, and relevant curriculum. 

Findings Supporting Evidence 

School-wide process to review and assess effectiveness of 
each program area: 

The Administration asks each Department/Area Chair to 
conduct a self-assessment and write a full review of the 
progress in the Area Chair Reports at the end of each school 
year. Beginning in the 2015-16 school year, the Area Chair 
Report template was aligned to WASC criteria. Professional 
Learning Community teams and departments are expected to 
use SMART goals to assess progress. 

The Response to Intervention Committee uses a 
comprehensive rubric to assess the school’s RtI program and 
progress with regard to interventions and structural elements 
that need to be in place.  

The Administration conducts a school wide staff survey to 
comprehensively review staff perspectives on administration’s 
role. 

The principal regularly conducts a grade analysis at each 
semester and shares this information with the administrative 
team, Area Chairs and gives a Student Achievement Update to 
the SPUSD board. 

 

➢  Graduation requirements, credits, and course 
completion:  Counselors complete academic review 
form (graduation requirements, credit status, course 
completion, etc.) with each student on an individual 
and annual basis.  Grade level registration assemblies 
occur annually to review A-G & graduation 

Area Chair Reports 
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requirements and course offerings.  Counseling 
presentations are also conducted in English and/or 
History/Social Science classes annually. 

➢  Homework and Grading policies:  Course syllabus are 
submitted by each teacher at the beginning of the 
school-year for administrative review.  A check-list of 
syllabus requirements is determined by administration 
and reviewed by the Area Chairs. 

➢ Challenging, coherent, and relevant curriculum:  
Updated and/or revised curriculum guides are 
submitted by course lead teachers and/or Area chairs 
upon check-out at the end of the year and check-in the 
following school-year. 

➢ At the end of each semester each teacher much print 
and submit a copy of their gradebook, grading scale, 
and gradebook categories as part of the semester 
check-out process.  Copies of final exams are also 
submitted as a part of this process. 

➢ At the end of each school year teacher meet with their 
academic teams to adjust pacing calendars and 
curriculum guides based upon new assessment results, 
a change in state adopted standards/frameworks, new 
teaching strategies, and/or student feedback. 

 

 

SPED: The SPED department holds annual IEP meetings and 
Triennial meetings in which student progress is reviewed 
through the use of teacher reports as well as by evaluating 
student progress towards graduation. 

 

 

The AVID Site Team submits data to AVID Center regarding 
seniors with respect to the colleges to which they have 
applied, were accepted to, and plan on attending, FAFSA 
completion, A-G requirement completion, GPA, and years in 
AVID. This data is used to make program adjustments and to 
assess the overall success of the program. Since the mission of 
AVID is to close the achievement gap and to aid in preparing 
low-income, first generation and historically disadvantaged 
students pursuits of obtaining higher education, the data on 
senior success rates is analyzed yearly. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SPED:  

● IEP present levels 
● Progress towards 

graduation and notes 
pages 

● Assessment reports 
 

AVID: 

● AVID Center Reports 
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D3.5. Indicator: The school employs security systems that maintain the integrity of the assessment process. 
D3.5. Prompt: Evaluate the selection of and the use of proctors, the security systems for test documents, and the 
means to maintain the integrity of the assessments. 

Findings Supporting Evidence 

SPHS keeps all test documents secure, ensures that all 
proctors are certificated and receive the appropriate 
orientation, according to the appropriate test administration 
guidelines. All test proctors of state assessments are required 
to receive an orientation and sign an affidavit ensuring they 
will follow guidelines, maintain confidentiality, keep all tests 
secure and ensure that they each exercise the appropriate 
amount of caution and required supervision of students when 
administering tests. 

Selection and Use of Proctors: 

-          CELDT assessment is conducted by a team of district 
certificated employees, past and present.  Additionally, 
retired teachers are selected by the district to proctor the 
test. 

-          CAASPP test proctors are selected by site 
administration based on teaching assignments (course), 
position (TOSA, lead teacher, Area Chair), and interest. 

-          AP Test – AP proctors are certificated substitutes 
teachers who are recruited based on their performance 
and reliability throughout the school year.  The AP 
Coordinator recruits teachers who have served as prior 
AP proctors and have familiarity with the importance of 
the exams.  A counselor is assigned to each AP course 
and serve as a liaison during the testing process to ensure 
the security of the exam during the testing session.  The 
AP Coordinator and proctors follow the strict guidelines 
outlined by the College Board as it relates to seating 
arrangements, electronic devices and other materials that 
are allowed in the AP exam room. 

-          IAB Tests are conducted by the course teachers. 

 

Security Systems for test documents: 

-      Advanced Placement exams are kept locked in the 
book room until the day of the exam.   

-      CAASPP exams are fully online.  The exams use a 
secure browser to prevent students from using another 
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program while taking the exam.  Proctors sign a testing 
agreement and monitor students to prevent cheating. 

     

Means to maintain the integrity of assessments: 

-          Departments are permitted to determine individual 
storage of assessments.   

- All teachers are encouraged to collaborate within PLC’s 
regarding the creation or modification of tests.   

- Teachers are discouraged from storing in public or 
easily accessible places.   

- Student Teacher’s Assistants are not permitted to copy 
assessments or answer keys to maintain integrity. 

- District policies are established regarding giving 
assessments such as final exams early or to students who 
will not be present during finals. 

- District policies regarding cheating are provided to all 
students through the registration packet, student agenda, 
and course syllabus. 

 

English: The English department follows the school-wide 
protocols for securing test documents and maintaining 
integrity of assessments as listed above.  Additionally, 
multiple test versions are created for make-ups and/or re-
takes.   

 

Science:  The science department uses a number of methods 
to ensure the integrity and security of assessment documents.  
Tests documents are reviewed by the students, but not given 
to them.  All test documents are password protected.  Cellular 
phones or recording devices are never allowed out during test 
taking or reviewing.   

 

The Math department typically keeps copies of the test after it 
is shared with the students. Teachers ensure that they do not 
share the tests until all the classes after finished testing. 

 

The History/Social Science department submit their 
individual syllabi at the beginning of each school year, which 
outlines class homework and grading policies. Testing 
policies vary throughout the department—some teachers keep 
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the exams after students see their results, other do not do so. 

 

Spanish: No retakes for exams is allowed, even if student 
fails the exam. Student can only make up exams if they are 
absent. Students are not allowed to keep exam after it has 
been graded, they may only view it. TA’s are not allowed to 
enter any scores on the Q SIS system, or make copies of the 
exams. For the AP Language and Culture Exam, students are 
supervised according to College Board guidelines.  

 

In the SPED department there are 4 people authorized to 
proctor normative based academic achievement assessments. 
Each SPED teacher has read-only access to each student’s IEP 
to ensure no changes are made by anyone other than the case 
manager.  

 

PE: The PE department secures the FitnessGram test 
according to procedures outlined at the beginning of this 
section. All tests are kept in a secure, locked environment. 

ACS WASC Category D. Standards-based Student Learning: Assessment and 
Accountability:   

Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category 
D are being met.  

Include comments about the degree to which these criteria impact the school’s ability to address one or more 
of the identified critical learner needs (Chapter III).  

Summary (including comments about the critical learner needs) 

SPHS has developed, through policies and trainings, systematic assessment protocols.  Each PLC 
uses SMART goals, professional development, as well as site and district focuses to develop 
curriculum and assessments.  However, there exist challenges clearly and effectively 
communicating district and site goals to faculty.  Additionally there is limited accountability for 
PLCs and individual teachers to faithfully implement assessments and design curriculum 
according to district and site direction. 

 

Prioritize the areas of strength and growth for Category D. 

Category D: Standards-based Student Learning: Assessment and Accountability: Areas of Strength 

SPHS has provided teachers a vast array of professional development opportunities.  This PD has 
focused on CCSS, performance tasks, CHAMPS, restorative justice, and close reading.  With this 
training teachers, especially in the core content areas, have focused on developing curriculum 

278 SPHS WASC 2017



 

and assessments aligned to the new standards.  SPHS administration has develop protocols and 
policies to guide PLCs as they implement CCSS curriculum, standards, and assessments. 

 

Category D: Standards-based Student Learning: Assessment and Accountability: Areas of Growth 

SPHS’s most important area of growth in assessment and accountability is benchmarks and 
interim assessments.  SPHS has not had benchmark exams since the suspension of CSTs.  This 
situation has left SPHS with insufficient in-house data to effectively monitor student growth and 
proficiency.  Although CFAs and CSAs exist, they are not universally implemented and the data 
generated is not stored in a central, district or schoolwide assessment bank.     

 

In order to gather sufficient data to monitor student and cohort progress SPHS needs to develop a 
consistent, comprehensive assessment system (formative, interim, summative) including 
performance tasks that are standards based in all core content areas.  These exams must be a part 
of the district assessment master plan and the results must be uploaded to EADMs.  This will 
allow teachers, site and district administration, as well as the governing board to monitor cohorts 
and long term student proficiency and growth as well as the effectiveness of individual teachers. 
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School Culture and Support for Student 

Personal and Academic Growth 
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Tony Atilano 

William Melendez 

Yicel Huante 
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Category E:  School Culture and Support for Student Personal and Academic 
Growth 

Based on the criteria in each category: 
1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online schools or 

schools that have online components should incorporate responses to the iNACOL standards listed 
below the correlated ACS WASC/CDE criteria.  

2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and indicators. Use 
the analytical prompts to summarize the findings and evidence. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to online 
instruction.  
3. Support responses with analyzed, observable evidence. (See the list of areas to analyze and examine.) 

➔ Note: Observable evidence includes a) examination of student work, b) observations of students engaged 

in learning and other aspects of the school program, c) student interviews, d) examination of hard data and 
information, and e) other observations/ interviews/discussions. 
4. The responses that include findings and evidence for each criterion within Categories A–E will form the 

basis of Chapter IV of the Self-Study report. 
 At the end of each category, provide an overall summary that includes comments about the school’s 

ability to address one or more of the identified critical learner needs  
 Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria 

(Categories A–E). 

 

E1.  Parent and Community Engagement Criterion 
The school leadership employs a wide range of strategies to encourage family, business, industry, and community 
involvement, especially with the learning/teaching process. 

 

Indicators with Prompts 

Regular Parent Involvement 
E1.1. Indicator: The school implements strategies and processes for the regular involvement of all stakeholder 
support groups in the learning and teaching process, including parents of non-English speaking, special needs and 
online students.  
E1.1. Prompt: Evaluate the strategies and processes for the regular involvement of the family, business, industry, 
and the community, including being active partners in the learning/teaching process. Comment on the effectiveness 
of involving parents of non-English speaking, special needs and online students. 

Findings Supporting Evidence 

Santa Paula High School uses a variety of strategies to involve 
all families in the learning and teaching process.  Through 
meetings addressing the needs of individual students to whole 
school functions SPHS works to address the individual needs 
of each learner and family.   

● List of school 
mailers/automated 
phone calls 

 

 

Online Programs: iNACOL Standard Q: Parents/Guardians: In a quality online program, parents and guardians 
play an integral part in their students’ educational life. They work as a team with faculty, administrators, 
guidance services, and organizational support to ensure a quality educational experience for their students. 
[iNACOL Standard Q, 2009] 
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SPHS hosts several school wide events throughout the year to 
communicate essential school information with families.  Each 
year SPHS holds a Back to School night in the first few weeks 
of the school year, a Senior Parent Night in September, and a 
Future Freshmen Night in March of each year to share 
information about opportunities for incoming freshmen at 
SPHS.  SPHS also holds parent nights throughout the school 
year including, Advanced Placement Parent Night and athletic 
team nights.  These meetings serve as a means for the school 
and staff to meet with parents and communicate essential 
school or program specific information and field any questions 
parents or guardians may have. 

 

SPHS has many strategies to communicate with parents about 
the importance of graduation and college.  Starting in the 2014-
2015 school year SPHS brought the Parent Institute for Quality 
Education (PIQE) to the parents and families at SPHS.  201 
parents completed PIQE in 2014-2015 and 135 parents 
completed PIQE in 2015-2016. Additionally, SPHS has a 
College and Career Center that provides students and parents 
information about college admissions and career opportunities.  
The College and Career Technician hosts a College Fair, Career 
Fair, and a variety of guest speakers to SPHS each school year.

 

Some teachers use Blackboard Connect, an automated call 
system, to send parents pre-recorded reminders about students’ 
academic standing, behavior, as well as reminders about 
upcoming assignments or parent conferences.  SPHS 
administration is also able to send schoolwide messages home 
to families through Blackboard Connect. 

 

If a student develops a truancy issue SPHS goes beyond the 
SARB process.  In extreme cases, the School Resource Officer 
will visit the student’s home and bring the truant student to 
school. 

 

In fall 2016 the School Site Council approved funding to 
provide translators and child care at school events to encourage 
the participation and attendance of non-English speaking 
students.   

 

 

● Activity Calendar 
 

 

 

 

 

 

 

 

 

 

● PIQE attendance 
records 

 

 

● Activity Calendar 
 

 

 

 

● Blackboard Connect 
Data 

 

 

 

  

● SARB Calendar 
 

 

 

● SST/504 meetings 
● Gen parent 

conferences 
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Faculty at SPHS use parent conference, SST, 504, and IEP 
meetings to address critical student academic learning needs.   

 

The Restorative Justice coordinator at the district office starting 
in 2015-2016 began including parents in restorative circles in 
the 2016-2017 school year. Over 50 Restorative Circles have 
been held at Santa Paula High School leading to a significant 
decline in student referrals and suspensions. 

 

 

 

● Parent 
/Student/Teacher 
conferences regarding 
academic planning and 
review of the 
Graduation Plan.   

● Restorative Justice 
committee meetings 

 

Use of Community Resources 
E1.2. Indicator: The school uses community resources to support student learning. 
E1.2. Prompt: Evaluate to what extent the school solicits and employs business and community resources to support 
and extend learning. Determine how effectively community members expertise and services, such as professional 
services, business partnerships, guest speakers, job fairs, field trips to local employers, and evaluation of student 
projects and classroom presentations, provide real world applications of the learning standards and schoolwide 
learning outcomes. 

Findings Supporting Evidence 

SPHS has a strong relationship with the community it serves.  
Many parents and community members attended Santa Paula 
High School.  School events like the Homecoming Parade and 
Homecoming Game feature prominently in the local 
community.   

 

SPHS has an effective relationship with the Santa Paula Fire 
Department (SPFD) and the Santa Paula Police Department 
(SPPD).  For the last several years the SPFD has worked with 
SPHS to conduct situational evacuation drills during the 
October Great Shakeout.  The SPPD provides a resource officer 
to SPHS who is on campus during all school hours.  
Additionally, this school year, SPHS and SPPD conducted an 
active shooter lockdown drill.  During this drill the SPPD 
practiced responding to an active shooter threat on campus 
while students and staff practiced lockdown procedures.  In 
prior years the SPPD has practiced active shooter drills on 
campus after school hours-this was the first drill done during 
school hours. 

 

● Activity Calendar 
 

 

 

 

 

● Activity Calendar 
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Several social and emotional health services work with SPHS 
to provide healthcare services to students including Clinicas, 
Ventura County Behavioral Health, Interface, City Impact, and 
CIRT (Crisis Intervention Response Team).These 
organizations, provide on campus mental health services to 
approximately 75 students at a time.  SPHS also maintains a 
relationship with the local Lions Club which helps 
disadvantaged students access vision care.  

 

Other organizations that SPHS works with include Future 
Leaders of America and Big Brothers, Big Sisters.  These two 
programs provide leadership training, opportunities, and 
experiences for students. 

 

Faculty and staff utilize guest speakers, internships, field trips 
from the local community and partner with local organizations.  
Once a year the College and Career Technician hosts a career 
week at SPHS and brings in members from the local 
community to share their careers with students. 

 

Aside from guest speakers, some departments have individual 
relationships with the community that they use to support 
student learning. 

 

The Science/Health department has a relationship with the 
Sierra Club.  Student volunteers from the SESPEA (Students 
Encouraging Socio-Political and Environmental Action) club 
(the Sespe Wilderness Area is a local backcountry area 
extending into northern Ventura County) work with the Sierra 
Club to restore parts of the Santa Clara River flowing through 
Ventura County. 

 

The department also uses guest speakers from local companies 
and organizations like Food Forward and Integrated Pest 
Management in biology classes and representatives from 
Ventura County Behavioral Health for students in health 
classes. 
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In the math department students in the Robotics courses 
interact with guest speakers from the local community.  The 
Robotics classes also venture on field trips to visit and learn 
from local engineering firms.  For example, in Fall 2016 
Robotics students visited a local airport to take part in a glider 
challenge.  This exercise gave students a hands on opportunity 
to experience aeronautical engineering and meet professionals 
in the field. 

 

Students in the Financial Math course create a small business 
plan at the end of year.  During this project students work with 
small business owners to learn how their plan might be 
implemented in a real business setting. 

 

Teachers in the History/Social Science department have 
worked with many community organizations over the last 
several years.  Students in the Criminal Justice classes have 
attended field trips to the Ventura County Government Center 
and County Jail.  US History AP students visit the Ronald 
Reagan Library.  Choices: College and Career teachers 
regularly visit local community colleges and invite guest 
speakers from organizations like Ventura County Behavioral 
Health and local industries like Mission Produce. 

 

Teachers in the SPED department work closely with 
community organizations and utilize local resources to help 
special education students transition to to adult life.  For 
example, the SPED counselor, program director, and case 
managers work with organizations like Ventura County 
Behavioral Health and City Impact to provide social and 
emotional health services to students in need.  

 

Another program to assist SPED students is Workability.  
Workability is a program funded through the Ventura County 
Office of Education that provides job and career services to 
special education students at SPHS.  
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The SPED department also has a close relationship with the CA 
Department of Rehabilitation through a Transition Partnership 
Program (TPP) grant.  With this grant money SPUSD has hired 
a counselor to work with graduating special education students 
to find and maintain employment for at least 90 days after 
graduation.  Through the TPP program students learn how to 
find jobs, apply for jobs, and interview for jobs.  The TPP 
counselor can help students with the application process by 
organizing, finding forms and information, coordinating 
transportation to the interview, and even obtaining clothes for 
the interview. 

 

The counseling department maintains a close relationship with 
local community organizations that provide social, emotional, 
and mental health services for students and families.  For 
example, Clinicas, VCBH, Interface, City Impact, CIRT a local 
community health organization.  

 

The counseling department collaborates with CSUCI 
University Culture Program to provide student workshops 
regarding college and career readiness on-campus.  The 
counseling department also collaborates with universities to 
provide college and career workshops, including Upward 
Bound during the summer.   

 

 

E2.   School Environment Criterion 

The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is characterized by 
trust, professionalism, high expectations for all students, and a focus on continuous school improvement. 

 
Indicators with Prompts 
Safe, Clean, and Orderly Environment 
E2.1. Indicator: The school has existing policies and regulations and uses its resources to ensure a safe, clean, and 
orderly place that nurtures learning, including internet safety. 
E2.1. Prompt: Determine the extent to which the school has implemented policies and committed resources to ensure 
a safe, clean, and orderly environment that nurtures learning. Evaluate the effectiveness of the school’s practices and 
procedures for all aspects of student safety including: effective operating procedures for internet safety, bullying, drug 
and alcohol abuse education and intervention, conflict intervention, use of derogatory or hateful language especially 
in the context of race or gender, disaster preparedness and other safety topics of local concern that may interfere with 

Online Programs: iNACOL Standard P: Organizational Support: A quality online program has organizational 
support to oversee the instructional learning environment as it is conveyed through technology. Some 
organizational support services may be distributed between the programs and other entities, depending on 
the physical location where the students are taking their online courses. [iNACOL Standard P, 2009] 
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learning. 

Findings Supporting Evidence 

SPHS policies and regulations ensure that all students at SPHS 
have access to a safe, clean and orderly learning environment. 
The CHKS (Healthy Kids Survey) indicated that the majority 
of students feel safe on the SPHS campus. The district has 
supported the SPHS campus by putting a Maintenance Work 
Order system online. The campus is well-maintained, however, 
there are not enough custodians for the enrollment and size of 
the campus and cafeteria, and other eating areas and the new 
Science and Technology stairways are soiled because of a lack 
of regular washdowns. Pressure washing is done in the summer 
and once or twice a year. Administration has consistent policies 
in place to maintain an orderly learning environment, including 
routines and procedures, school wide positive behavior 
approach, including a discipline policy and memoranda and 
policies for school wide drills, lockdown procedures. 

 

Internet Safety: 

At the beginning of every school year each student is provided 
a student agenda that includes the school dress code and an 
excerpt from the California Education Code that describes the 
suspendable and expellable offenses. 

 

Faculty are also provided a handbook at the beginning of every 
year.  The faculty handbook, in conjunction with yearly back 
to school faculty meetings remind staff of their responsibilities 
and duties.  Additionally, the Faculty Handbook includes a 
copy of all relevant forms a staff member may need (purchase 
requisitions, extra duty timesheet, activity request form, etc.)  
During the first faculty meeting of the year staff are walked 
through these forms one by one and review how to properly fill 
each form out.  This helps streamline and paperwork and 
contributes to creating an orderly environment at SPHS. 

 

Before being able to access a computer or internet on campus 
all students and staff must sign and agree to an acceptable use 
policy governing the use of and communication through school 
computers, networks, and accounts.  Additionally, the SPUSD 
technology department uses an internet filter to prevent users 
from accessing inappropriate content. 

 

 

 

 

 

 

● Student Handbook 
 

 

 

 

 

● Faculty Handbook 
 

 

 

 

 

 

 

 

 Acceptable Use 
Agreement 

 

 

 

 

 

 

 

 

 

 

● Security Staff Rosters 
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SPHS goes further to ensure student safety in cyberspace.  
Teachers and staff alert administration of any cyber bullying 
events that they become aware of happening either on or off 
campus.  SPHS administration also monitors publically 
available social media to keep abreast of any school related 
issues or problems that erupt through social media. 

 

 

Physical Safety: 

To ensure the physical safety of students SPHS has expanded 
the size of its security detail in recent years.  Currently there 
are six security officers on campus, one Chief Campus Security 
Operations Officer, and a School Resource Officer from the 
Santa Paula Police Department who became a permanent 
fixture at SPHS in the 2014-2015 school year.  The security 
officers at Santa Paula High School are highly trained and 
certified.  They are all certified as California School Security 
Officers.  In addition to the supervision of students and security 
of school entrances and exits the security officers have 
additional duties: 

➢ At the direction of site administration, Campus Security 
will conduct conflict mediations between students, and 
then place them on “No Contact Contracts.” 

➢ Assist site administration with investigations of matters 
involving drugs, alcohol, weapons, physical/verbal 
confrontations, vandalism, gang related activity, 
bullying/harassment issues 

➢ Follow up with student-discipline/school safety 
incidents, by writing official reports, recording the date, 
time, nature of the violation and conclusion. 

➢ First responders to fight’s, unusual student/suspect 
activity, non-student/suspicious activity, man-
made/natural disasters-crisis-emergencies. 

➢ The Chief Campus Security Operations Officer is a 
member of the SPUSD Safety Committee which meets 
once a month during the school year. 

➢ Campus Security Officers are individually issued 
specific topics to specialize in, ex; Gangs/tagging 
crews, conflict resolution, & report-writing. 
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Drug Abuse and Intervention, 
In addition to the increased presence of security officers on 
campus SPHS has made dramatic changes to the way discipline 
and behavior is handled on campus.  Students caught under the 
influence of or in possession of controlled substances are given 
the opportunity to participate in the Palmer Drug Abuse 
Program, a drug counseling program, as an alternative to 
suspension and expulsion. 
 
Additionally, starting in the 2014-2015 school year SPHS 
started incorporating Restorative Justice principles and 
practices into discipline procedures on campus.  This has led to 
a new approach to discipline and in the 2015-2016 school year 
the district Restorative Justice Coordinator completed 52 
restorative justice circles including 11 circles to prevent 
suspension at SPHS.  The Restorative Justice Coordinator 
presented at seven staff meetings, helped create a Restorative 
Justice Implementation Team, surveyed students and staff, and 
applied for a Peer Mediation Program grant.  Restorative 
Justice has been used to address, bullying, disruptive behavior, 
and derogatory language at SPHS. 
 
To further address bullying and derogatory language SPHS 
utilizes Link Crew peer mentors, an Intervention Counselor, 
and for the last two school years sponsored an anti-bullying 
week in collaboration with Link Crew and ASB.  During each 
Anti-Bullying week positive peer interactions were spread 
across campus and high engagement anti-bullying assemblies 
were used.  For example, during Anti-Bullying week ASB 
students distribute flowers with positive messages that are 
passed around campus every period.   
 
Every year Link Crew students conduct a freshmen orientation 
to introduce freshmen to SPHS.  Freshmen students are taken 
on a school tour, shown how to find their classes, and shown 
where to go to get forms signed or help.  Link Crew throws a 
Freshmen Tailgate party before the first home football game to 
introduce new freshmen to Cardinal Athletics and support a 
positive campus morale. 
 

● Restorative Justice 
Committee calendar 

● Restorative Justice 
Report 

 

 

 

 

 

 

 

 

● Activity Calendar 
 

 

 

 

 

 

● Activity Calendar 
 

 

 

 

 

● Challenge Day memo 
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In Spring of each school year Link Crew hosts a Challenge Day 
in the gym.  This is a mandatory event for all freshmen students.  
Freshmen and Link Crew students meet in the gym for the day 
and complete team building activities as well as discuss the 
some of the hardships and challenges that come with being a 
young adult in Santa Paula.  
 
In the 2014-2015 school year SPHS hired a part time 
intervention counselor and then expanded the position to full 
time in the 2015-2016 school year.  The Intervention Counselor 
maintains a list of at-risk students.   
The Intervention Counselor monitors at-risk student behaviors 
and addresses these needs in an appropriate way.  Sometimes 
this includes counseling sessions with the Intervention 
Counselor or may also include a referral to an outside agency 
working on campus for individual therapeutic care, like 
Clinicas, VCBH, Interface, and the Children’s Intensive 
Response Team (CIRT).  Together these organizations serve 
the mental health needs of approximately 75 SPHS students 
year round.   
 
Additionally, SPHS employs a full time school psychologist 
who works with counselors, teachers, and administration to 
address the learning and social/emotional needs of students on 
campus.   
 
As a result of the many interventions on campus to address 
drug/alcohol abuse, campus safety, and bullying SPHS has 
seen improvements in some key indicators from the California 
Healthy Kids Survey (CHKS).  Between the 2013-2014 
administration and the 2015-2016 administration of the CHKS 
there has been a 7 point drop in the number of students 
reporting having been in a physical fight, and a 15 point drop 
in students who have seen a weapon on campus. 
 
Despite these gains there has been a 4 point decrease in the 
number of students who report perceiving the school as very 
safe or safe, a 3 point increase in students experiencing 
harassment or bullying, a 10 point increase in the number of 
students reporting rumors or lies spread about them. 
 
CHKS Key Indicators 

Indicator 2013-2014 2015-2016

School perceived as very safe or safe 57% 53%

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

● CHKS Survey 
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Experienced Harassment or Bullying 26% 29%

Had mean rumors or lies spread about you 32% 42%

Been afraid of being beaten up 12% 7%

Been in a physical fight 14% 6%

Seen a weapon on campus 21% 14%

Been drunk or “high” on drugs at school, 
ever 

19% 11%

 

High Expectations/Concern for Students 
E2.2. Indicator: The school demonstrates caring, concern, and high expectations for students in an environment that 
honors individual differences and is conducive to learning. 
E2.2. Prompt: Evaluate to what extent the school has created and supported an atmosphere of caring, concern, and 
high expectations for students in an environment that honors individual differences. Determine how effectively school 
policies, programs and procedures support student learning by examining information such as: proportionality of 
discipline data, use of positive behavior strategies by staff, restorative justice practices, celebrations of students’ 
heritage and ethnicity and other information or practices that support a caring, learning environment. 

Findings Supporting Evidence 

Santa Paula High School employs a wide variety of strategies 
to create an atmosphere of caring, concern, and high 
expectations for students.  Additionally, SPHS honors 
individual differences and encourages all students to express 
their identity, culture, and ethnicity in a caring and safe 
learning environment. 

 

For the last two years SPHS has sponsored an anti-bullying 
week that promoted positive interactions between students 
and explores the consequences of bullying on campus and 
cyber bullying. 

 

Each Spring, the Link Crew student bring all freshmen 
together for a Challenge Day.  Freshmen work with their Link 
Crew leaders to play team building games, discuss the 
challenges of being a teenager, and also share personal stories 
about overcoming adversity. 

 

 

 

● Activity Calendar 
 

 

 

 

● Activity Calendar 
 

 

 

 

● Activity Calendar 
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Campus clubs like the Gay Straight Alliance and Junior State 
of America work to promote social justice and acceptance on 
campus of students of all backgrounds, identities, and 
sexualities.  Junior State of America has been on campus for 
several years.  The Gay Straight Alliance was brought to 
SPHS in 2005, and works with the student body to promote 
the acceptance of LGBTQ students.  GSA holds fundraisers 
on center courts at lunch, invites guest speakers, and practices 
a day of silence in April. 

 

A variety of clubs and events at SPHS celebrate students’ 
heritage.  Folklorico regularly performs traditional Mexican 
dances at rallies throughout the school year.  The SPHS ASB 
organizes lunch time celebrations of Dia de los Muertos and 
Cinco De Mayo.  Many students participate in these rallies.   

 

Finally, IEP and 504 plans at SPHS are created and modified 
with individual student differences in mind.  These plans are 
closely monitored by case managers and counselors who work 
with the student, the family, and teachers to ensure that each 
student’s specific learning needs are met. 

 

In individual classrooms teachers use positive behavior 
intervention systems like CHAMPS as well as restorative 
justice principles to create a safe learning environment for 
students, set high classroom expectations, and demonstrate 
care for every student.   

 

As part of taking CHAMPS school wide SPHS administration 
has created standard CHAMPS posters that can be used or 
modified by teachers, as well as setting CHAMPS guidelines 
through posters around the school: hallways, office, cafeteria, 
library, etc.  Teachers are strongly encouraged to create 
classroom respect agreements with their classes at the 
beginning of every school year and to stand outside their 
doorways during passing period to monitor hallways.   

 

A majority of teachers use classroom respect agreements and 
CHAMPS procedures in their classrooms to set behavioral 
expectations and create a safe learning environment. 

 

 

● List of on campus 
clubs 

 

 

 

 

 

 

 

 

● IEP/504/SST meeting 
schedules 

 

 

 

 

 

 

 

 

 

● CHAMPS Training, 
classroom CHAMPS 
posters 

 

 

 

 

 

 

 

 

● SPHS Teacher Survey 
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To set and maintain high expectations for students, teachers 
diligently enforce deadlines and create clear learning 
objectives.  In a survey of teachers 37 of 59 respondents 
(62.7%) reported that they always review learning objectives 
before starting a lesson.  Twenty teachers (33.9%) reported 
that they usually review learning objectives before starting a 
lesson.  

 

 

 

Atmosphere of Trust, Respect, and Professionalism 
E2.3. Indicator: The school has an atmosphere of trust, respect, and professionalism. 
E2.3. Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect, and professionalism. 
Examine the quality and consistency of communication and collaboration between and among the school’s leadership, 
staff and stakeholders; this includes the degree to which stakeholders are involved in the review of the Single Plan for 
Student Achievement and District’s Local Control Accountability Plan and to what extent they are included in 
decision-making. 

Findings Supporting Evidence 

SPHS strives to foster an atmosphere of trust, respect, and 
professionalism.  Student representatives sit on the School 
Board, LCAP committee, and the School Site Council.  These 
students play an integral role in the decision making process at 
SPHS by voicing opinions, suggesting changes, and working 
with school and district staff to find solutions to educational 
challenges.   

 

In addition to a student representative on the LCAP committee 
the district held a student meeting in 2015-2016 at SPHS for 
students to share their opinions about funding priorities.  SPHS 
Administration sent out flyers and made announcements via the 
school's intercom system inviting students to attend; over 100 
students attended the student meeting. 

  

Students were provided with an engagement protocol that 
elicited input on three major questions: 

1. Ideas to improve student attendance 

2. Ideas and strategies to assist students to do better in school 
and graduate from High School 

3. Programs and services students would like to see 
implemented to improve student learning 

  

● SSC Meeting minutes 
 

 

 

 

 

 

 

● LCAP  
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Students were divided in small groups, encouraged, and 
supported to discuss the themes and record their thoughts. Each 
small group selected a spokesperson who summarized the 
group’s thoughts. All ideas were written down and shared first 
with the student body, the Board of Education, and then with 
the LCAP committee.  

 

Despite this work remains to be done.  In a survey 37 of 59 
teachers (62%) disagreed or strongly disagreed with the 
statement “I am familiar with the changes at SPHS funded 
through the LCAP”.  Although students are engaged in the 
LCAP, teacher need to be more engaged. 

 

Information and decisions made at School Site Council are not 
adequately shared with all stakeholders.  Although students and 
parents serve as members of the School Site Council they do 
not attend meetings as regularly as the staff members.  The staff 
as a whole is unfamiliar with the Single Plan for Student 
Achievement.  Fifty-six percent of teacher surveyed disagreed 
or strongly disagreed with the statement “I am familiar with the 
Single Plan for Student Achievement at SPHS”. An SPHS 
Leadership Team was assembled in 2013-14 to increase the 
collaboration and sharing of information. There is an 
underlying respect and trust that exists between administration 
and staff but formal communication needs to happen more 
frequently. 

 

In the same survey teachers were given the statement “There is 
a high level of trust, respect, and professionalism at SPHS.”  
59.3% of respondents answered Agree or Strongly Agree.  
27.1% disagreed, and 13.6% Strongly Disagreed.   

 

39% of teacher Disagreed or Strongly Disagreed with the 
statement “There is consistent and quality communication 
between site administration and the school employees”. 

 

 

 

 

 

 

 

 

● Teacher Survey 
 

 

 

 

 

 

● SSC attendance 
records 

 

 

 

 

 

 

 

 

● Teacher Survey 
 

E3.   Personal and Academic Student Support Criterion 

All students receive appropriate academic support and intervention to help ensure school, college, and career success. 
Students with special talents and/or needs have access to a system of personal support services, activities, and 
opportunities at the school. These are enhanced by business, industry, and the community. 
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Indicators with Prompts 

Adequate Personalized Support 
E3.1. Indicator: The school has available and adequate services to support student’s personal needs. 
E3.1. Prompt: Evaluate the availability and effectiveness of academic and personal support services, including 
referral services, to support students in such areas as physical and mental health, and career, academic and personal 
counseling, including an individualized learning plan. 

Findings Supporting Evidence 

SPHS has numerous resources to support students’ personal 
needs.   

 

SPHS has a Special Education Department that consists of 9 
teachers, 1 counselor, and 1 program director.  Together this 
team meets the needs of special education students at SPHS.  
SPED teachers support students in special education classes, 
help teachers implement IEPs, and support SPED students with 
individual educational concerns.   

 

The SPED Department has many resources to assist students.  
For example, graduating seniors struggling to find work can 
receive career guidance from the Transition Partnership 
Program (TPP) 

 

City Impact: This service provider offers intensive social 
emotional services to students in the special program.  These 
services are provided on-campus during the school day to help 
the students meet their social emotional goals in order to be 
successful in the academic program.   

 

504s: Approximately 60 students are currently on a 504 plan, 
which is overseen by the academic counselor.  Students 504 
plans are reviewed annually and sent each semester to the 
classroom teacher.  Student 504’s plan meetings are attended 
by the administrator, counselor, parent, student and classroom 
teacher.   

 

 

 

 

● Master Schedule 
● Meeting calendar 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Online Programs: iNACOL Standard N: Organizational Support: A quality online program has student support 
services to address the various needs of students at different levels within the organization. The levels of 
support are appropriate and adequate for a student’s success. [iNACOL Standard N, 2009] 

Online Programs: iNACOL Standard O: Guidance Services: A quality online program has guidance services to 
support students and parents to ensure success of the online program. Depending on the program, these 
services are either directly provided by the program or a service provider, or in the case of supplemental 
programs, these services may be provided by the local school. [iNACOL Standard O, 2009] 
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SPHS also has mental health services available to students in 
needs.  Clinicas, VCBH, City Impact, Interface, community 
health organizations has provided weekly mental health 
services to approximately 20 SPHS students for the last four 
years.   

In Fall 2014 SPHS hired a full time Intervention counselor 
through LCAP funding.  This counselor works with students 
who struggle behaviorally at school.  The Intervention 
Counselor can provide short term counseling and therapy 
sessions to students as well as refer them and their families to 
outside agencies.  Additionally, in Fall 2015, the School Site 
Council approved funds to hire an additional counselor 
certified to provide group therapy to students. 

 

To address academic concerns SPHS has created an RtI 
Instruction and Intervention Coordinator.  The Intervention 
Coordinator works with the SPHS administration, RtI 
Committee, and Intervention Counselor to monitor students 
with multiple Ds and Fs.  Over the last several years the SPHS 
has focused heavily on at-risk freshmen, defined at students 
with multiple Ds or Fs.  Four years ago, the SPHS faculty voted 
to provide embedded intervention and support within the 
school day for all students. There was a 30 minute 
Enrichment/Intervention/Study Hall (Excel Period) time within 
the school day for all students to receive 
Enrichment/Intervention/Study Hall based on individual 
academic need. It was a negotiable item and required a majority 
vote by certificated teachers in the bargaining unit. Students 
surveyed, overwhelmingly wanted it to continue. Student 
feedback at LCAP student forums have strongly expressed a 
desire to bring back the Excel Period back. 

 

To address the needs of at risk freshmen a mentoring program 
was established in the 2015-2016 school year to provide 
additional support to at risk freshmen.  This program matches 
an adult on campus with several at-risk freshmen.  Several 
times a month mentors meet with their mentees and discuss 
strategies to stay on top of classwork, how to ask their teachers 
for help, and encourage them to utilize free after school 
tutoring.   

 

 

 

● LCAP 
 

 

 

 

 

 

 

 

 

● Job Description for 
RTI Intervention 
Coordinator 

 

 

● Minutes for RTI 
meetings/Sign-in sheets 

 

 

 

 

 

 

 

 

 

● Career Center 
Calendar 
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The SPHS Career Center help students learn about post college 
educational and career opportunities.  The Career Center 
annually hosts a College Fair, a Career Fair, and a Cardinal 
Career Week.  All three events are well attended and expose 
students to a variety of opportunities.  The Career Center 
technician schedules guest speakers during lunch time 
throughout the school year and provides assistance with college 
applications and FAFSA applications.   

 

SPHS also has a growing AVID program on campus.  Over the 
last two years the AVID program at SPHS has expanded from 
7 to 9 sections.  In the AVID courses students committed to 
pursuing a four year college degree learn about the college 
application process and practice reading, writing, inquiry, 
speaking, and collaboration skills to be prepare for college.  

 

The SPHS AVID program is currently starting the process of 
becoming an AVID Demonstration School.  To do this SPHS 
has focused on getting more teachers AVID trained.  To do this 
AVID trainers have been brought out and this summer 
approximately 25 teachers from SPHS will receive AVID 
training for the first time. 

 

Career Pathways: SPHS has five career pathways including, 
Engineering, Agriculture Business, Arts, Media and 
Entertainment, Public Safety, Patient Care.  Students are 
invited and recruited to join a Career Pathway of their interest.  
Students are given opportunities to explore hands-on activities 
that relate to their chosen field of interest and take field trips to 
observe real jobs in real time.  Students are given opportunities 
to participate in internships in the community and at local 
businesses.  These pathways allow students to enter high 
paying jobs directly after high school and continue their 
education at local community colleges.   

 

To support student health needs SPHS offers P.E. makes ups to 
at Saturday School and the campus SESPE club works with 
local produce producers like The Berry Man to bring fresh 
produce to the cafeteria with a program called Harvest of the 
Month. 

 

● AVID Site Plan 
● AVID Self-Study 
● AVID Master Schedule 
● AVID National 

Certification 
 

 

 

 

 

 

 

 

 

● Pathway Presentation 
at Registration 

● Master Schedule 
 

● Registration Form 
● Pathway Applications 
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E3.1. Additional Online Instruction Prompts: Comment on the availability and adequacy of the academic 
counseling, college preparation support, personal counseling, and health services provided for 
the students involved in online instruction. 

Findings Supporting Evidence 

Students enrolled via credit recovery, maintain contact with 
their counselor. The counselor advises these students as to 
which courses to retake online and send the course request to 
the Assistant Principal over CyberHigh for approval. Those 
students taking courses via Independent Studies and/or Home 
Hospital also receive the same counseling advice from their 
respective counselors. Those students who are taking courses 
for eventual acceptance by a four-year university are only 
enrolled in CP courses to ensure acceptance. 

  

Those students enrolled in Credit Recovery are on campus for 
the full day and receive full health service access. Students in 
Independent Studies have to take exams on campus and are also 
provided full access to the health office. A student on 
Home/Hospital will have already reported his/her qualifying 
condition to the health office and will need to keep in contact 
and eventually provide clearance to return from their physician.

●  Credit Recovery Form 
● Independent Studies 

Agreement 
● Home Hospital 

agreement 

Support and Intervention Strategies Used for Student Growth/Development 
E3.2. Indicator: Strategies are used by the school leadership and staff to develop and implement personalized 
approaches to learning and alternative instructional options. 
E3.2 Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff to develop 
and implement personalized approaches to learning and alternative instructional options which allow access to and 
progress in the rigorous standards-based curriculum. This includes strategies such as personalized learning, the use 
of small learning communities and the implementation of alternative learning options. 

Findings Supporting Evidence 

SPHS provides an increased (compared to 6 years ago) range 
of opportunities to students who would like to personalize their 
learning.  Currently SPHS offers more diverse classes and 
electives than ever before.  AP and Honors class offerings are 
at an all-time high, and the current rollout of the five career 
pathways provides vastly expanded career training 
opportunities. 

 

Currently when students enroll as freshmen at SPHS they have 
a diverse set of program to choose from: Agricultural 
Academy, Human Services Academy, Engineering Pathway, 
Patient Care Pathway, Digital Media Pathway, Agricultural 
Business Pathway, Public Service Pathway, AVID, or ASB   

● Master Schedule 
● Choices College and 

Career Classes 
 

 

 

● Registration forms 
 

 

 

 

● Activities Calendar 
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Additionally, students have opportunities to join clubs like 
SESPEA, Mathematics, Engineering, Science Achievement 
(MESA), CSF, and National Honor Society.   

 

Students can also join cultural and interest based clubs like 
MeCha, Ballet Folklorico, Chess Club, Key Club, or SPARC 
(Santa Paula Animal Rescue Center). 

 

For students who need or desire alternative educational 
opportunities SPHS teachers and counselors work to find 
appropriate alternatives for students.  For students struggling to 
stay on track SPHS offers Summer School to make up credits 
or in some cases get ahead. 

   

Students falling behind can also sign up for Cyber High courses 
to recover credit.  This opportunity allows students with busy 
schedules to make up credits online on their own schedule.  
Students enrolled in Cyber High only have to meet with a 
teacher when they need to take an assessment.  

 

 Beginning in 2014, Santa Paula High School, started a credit 
recovery program- Guided Study Hall, offered during the 
school day.  Students can make-up credits at their own pace, in 
a computer lab, through Cyber High. This has allowed students 
to recover credits without being referred to alternative 
education.   

 

 

● Club Day 
 

 

 

 

 

 

 

● Summer School 
Registration 

● Summer School 
Master Schedule 

 

● CyberHigh 
Enrollments 
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E3.2. Additional Online Instruction Prompt: Provide evidence that the processes and strategies are 
effective for incoming students with regard to orientation or induction and the ongoing monitoring 
and support of the students to ensure all have a full opportunity for academic success.  

Findings Supporting Evidence 

On occasion SPHS has a student enroll with just a few days left 
in the semester. When this occurs, students are enrolled in the 
Independent Studies track until the end of the grading term. 
This allows the student to earn credits rather than sitting in 
classes with no opportunity to earn any credits for his/her time. 
Independent Studies and Credit Recovery teachers and 
Assistant Principal orient each student prior to starting online 
instruction. There is an 83% pass rate for students in the online 
CyberHigh program. 

 

Support Services – Interventions and Student Learning 
E3.3. Indicator: The school leadership and staff ensure that the support services and related activities have a direct 
relationship to student involvement in learning based on the academic standards and the schoolwide learner outcomes, 
e.g., within and outside the classroom, for all students, including the EL, GATE, special education, and other 
programs. 
E3.3. Prompt: Evaluate the extent to which student learning needs are accurately identified in a timely manner and 
the appropriate support and intervention services are provided. Examine how the school monitors the effectiveness 
and appropriateness of intervention for each student within and outside the classroom. Evaluate the processes that 
are used to identify under-performing or struggling students and the interventions to address these identified student 
learning needs. Comment on how interventions support and coordinate with regular classroom learning for all 
students, including those with special needs receiving services from ELL, GATE, Title I and special education. 

Findings Supporting Evidence 

Identification of student learning needs and monitoring of 
students is executed in a variety of ways at SPHS.   

 

The Intervention Coordinator and RtI Committee regularly 
evaluate student performance data including CAASPP results, 
grade reports, CELDT scores, and a variety of other measures.  
This data is used to identify at-risk students and develop an 
intervention to meet their needs.  For example, a mentoring 
program was developed in response to the high number of 
freshmen students with multiple Ds or Fs.  Another intervention 
for students with multiple Ds or Fs is the after school tutoring 
program.  This program meets three times a week and provides 
1 hour of free tutoring from SPHS teachers in all subjects.  To 
increase student participation, students assigned to detention 
can complete an hour of tutoring in lieu of an hour of detention.

 

 

 

 

● RTI minutes 
● RTI Agenda’s 
● RTI Sign-In Sheets 
● Tutoring sign-in sheets 
● Tutoring Flyers 
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SPHS also has a migrant/EL afterschool tutoring program run 
by the bilingual counselors.  This program provides these 
students help with their coursework. Additional academic 
guidance, career orientation, social/emotional support is 
provided.  Migrant Math tutors are also available three times a 
week after school.  Bilingual instructional aides are placed in 
classes where there is a high number of EL students. In addition 
a Minicorps migrant tutor is assigned to identify classrooms to 
support Migrant students. Migrant counselor coordinates with 
District administrator to place migrant tutor. Migrant SPARC 
after school program taught by an AVID trained teacher to 
provide extra support for AVID students where they learn time 
management, organization and public speaking skills.  SPHS 
has the EL/Migrant Family Conference where families obtain 
information on how to support students’ academic, career, and 
emotional needs.   

 

Counselors and teachers regularly hold parent conferences to 
work with parents and students to develop and monitor plans to 
improve student performance.  For students with significant 
academic difficulties SST meetings are held to formally 
evaluate and discuss the issues surrounding an individual 
student’s academic performance.  In SST meetings data is 
collected from all teachers and shared at the meeting.  Teachers 
present at the meeting provide input.  At the conclusion of the 
meeting a summary of what was discussed and decided upon is 
sent to all teachers and involved parties.  The SST plan is 
monitored by the student’s counselor throughout the year.  If 
the student does not improve an additional SST meeting is held 
to gather data and determine what new actions may be needed 
to help the student succeed. The RtI team is developing a 
process that will precede the SST referral to ensure that 
everything possible is done during first instruction (1st Tier of 
the RtI Pyramid). It is a process whereby teachers, counselors, 
administration, parents work together to provide a supportive 
response in a more timely manner and specifically provide 
instructional intervention support during first instruction.  

Teachers are also an integral part of 504 and IEP meetings.  At 
each 504 and IEP meetings at least 1 teacher is present to 
provide input on the student’s progress and academic 
performance.  IEP case managers and counselors monitor IEPs 
and 504 plans throughout the year and work with students, 
parents, and teachers to ensure that the plan is appropriately 
implemented and addresses all of the student’s learning needs. 

 

 

 

 

 

 

 

● Migrant Sign-in sheets 
● Bilingual instructional 

Aide Schedule 
● Minicorps logs 

 

 

 

 

 

● SST 
Calendar/Counseling 
Calendar 

● SST Summary 
 

 

 

 

 

 

 

● 504/IEP Schedule 
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E3.3. Additional Online Instruction Prompt: Evaluate the extent to which the support services and related activities 
have a direct relationship to student involvement in learning with respect to equity of access, availability of computers 
and internet.  

Findings Supporting Evidence 

Student in the online instruction program at SPHS receive all 
legally mandated and necessary support to complete their 
education.   

 

Prior to enrolling in CyberHigh a student's’ IEP or 504 plan is 
evaluated to ensure that accommodations can be met within the 
CyberHigh framework. If a student lacks a computer or internet 
access at home the district can check out a laptop to the student.  
If the student lacks internet access the campus had Wi-Fi. 

Admissions and Placement 
Process Memoranda 

Equitable Academic Support to Enable All Students Access to a Rigorous Curriculum 
E3.4. Indicator: Through the use of equitable support all students have access to a challenging, relevant, and coherent 
curriculum. 
E3.4. Prompt: Evaluate the school’s effectiveness in a) regularly examining for disproportionality in the demographic 
distribution of students throughout the class offerings (e.g., master class schedule and class enrollments) and b) 
providing additional and available support to provide equitable access to challenging, rigorous courses for all 
students ( i.e., extra class time, tutoring, or types of alternative schedules available for repeat or accelerated classes, 
summer classes, class periods beyond the traditional school day). 

Findings Supporting Evidence 

Over the last several years SPHS has focused on increasing the 
rigor of curriculum.  To do this, CCSS training has been 
provided to staff through subject specific trainers from the 
county office of education.  All departments maintain and 
submit yearly copies of their curriculum guides and pacing 
calendars.  These curriculum guides detail the learning 
objectives, curriculum used, and relevant standards covered in 
each unit of study in the course. Special Education teachers 
regularly take part in collaboration with departments for their 
content area specialty. 

 

● Curriculum Guides 
● Pacing Calendars 
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SPHS has also expanded its offerings of Honors and AP 
courses over the last three years, and is currently in the process 
of rolling out five new career pathways.  These courses not only 
provide students opportunities to tailor their education to their 
interests and career goals, but all classes maintain rigorous 
curriculum and expectations of students.  Each career pathway 
also offers at least one course articulated with a local 
community college, that may be offered outside of the school 
day. Pathways are available to all students expressing interest. 
Summer Career Camps will be offered in 2017-18 school year.

 

Additionally, the local community college, Ventura College, 
offers courses to SPHS students every semester after school on 
campus.  These courses are free to students except for the 
student health fee ($19 a semester). 

To ensure equitable access to challenging and rigorous 
curriculum SPHS offers after school tutoring services, 
summer school for both credit recovery and enrichment, and 
zero and seventh period courses to open up scheduling 
opportunities for students.  
 
SPHS uses prerequisites on a case by case basis for each 
course. All students have access to take a rigorous or 
challenging course, despite prerequisites or low achievement. 
Students are counseled if there is a concern but ultimately 
students are permitted to enroll if they want an academic 
challenge. Some Honors and AP courses on campus may or 
may not have prerequisites. This is usually decided on a 
department or teacher basis.  However, SPHS pays the AP test 
fee for any student enrolled in an AP course in order to 
prevent economic circumstances from preventing a student 
from achieving academic success.   
 
A schedule of teacher availability is updated each semester 
and posted for students to identify times when teachers are 
available for questions and help. 

 

● Master Schedule 
● AP Contracts 
● Articulation 

Agreements/MOU’s  
 

 

 

 

● Schedule of Classes VC 
offerings at 
SPHS/Flyers 

 

 

 

● VC Innovates Pathway 
flyers 

 
 
 
 
 
 

● Tutoring flyer 
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SPHS does not have a systematic approach to determine 
demographic disproportionality in program enrollment. 
Disaggregated information on the CAASPP is examined, 
showing that students of a low SES and long term English 
Learners have the lowest achievement. Twice a year the 
Intervention Coordinator analyzes EL, SPED, and McKinney 
Vento enrollment across all programs.  Specifically the 
Intervention Coordinator examines student’s reading levels 
but has not looked at demographic disproportionality. This 
information is discussed at RtI meetings, with counselors and 
with administration. 
 
 

Co-Curricular Activities 
E3.5. Indicator: The school ensures that there is a high level of student involvement in curricular and co-curricular 
activities that link to the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes.  
E3.5. Prompt: Evaluate the availability to and involvement of students in curricular and co-curricular activities. 
Determine the effectiveness of the extent to which co-curricular activities link to the academic standards and 
schoolwide learner outcomes. Examine the process that the school utilizes to evaluate the level of involvement for all 
students in a variety of activities. 

Findings Supporting Evidence 

  

The SPHS community is very proud of its extra and co-
curricular activities.  Students are encouraged to participate; 
however the school strongly enforces the policy that students 
must have a 2.0 GPA in order to participate in athletics, music, 
or Cheer Team.  The SPHS Athletic Director takes this 
requirement very seriously and always emails teachers at the 
conclusion of a grading period to remind them of the 2.0 GPA 
requirement and encourage them to only change a student’s 
grade if there was a grading mistake.   

 

SPHS offers concurrent enrollment through Ventura college. 
Each semester students have the option of signing up for classes 
through Ventura College at SPHS.  

 

Over the last three years SPHS has experienced an increase in 
students enrolling in Honors and AP courses.  The number of 
AVID sections has expanded from 7 to 9, and the new career 
pathways courses launched this year.  

● Class Rosters 
● Sport Rosters 

 

 

 

 

 

 

● Student Schedules 
● Enrollment in VC 

Classes/Rosters 
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Career Pathway Course Enrollments: 

Courses Enrollment 

Applied Ag Business 11 

Athletic Training 1 and 2 9 

Medical Terminology 30 

Sports Medicine 23 

Honors Robotics 20 

Computing with Robotics 20 

 

The Associated Student Body (ASB) oversees all clubs and 
sports teams. ASB is responsible for increasing the sense of 
connectedness and high involvement and participation of 
students in extra-curricular activities. The freshmen, 
sophomore, junior and senior classes involve 200-300 students 
in the school’s annual Homecoming Parade down Main Street. 

Currently SPHS has 36 active clubs and 18 sports teams.  
Overall there are 583 student athletes this school year.  293 
boys and 290 girls.  Over the last three years the number of 
boys participating in athletics has decreased from 340 to 293 
while the number of girls participating has increased from 239 
to 290. 

The Marching Band and Color guard contains 120 students 

Over the last year SPHS and SPUSD took dramatic steps to 
increase the participation of girls in athletics.  These actions 
were spurred by a Title IX complaint against the district.  SPHS 
and the district worked with a consultant to identify any 
inequities and correct the issues.  As a result of this consultation 
both girls and boy locker rooms were updated and 6 new girls 
teams were created to provide equitable athletic opportunities.  
The district provided funds to purchase equipment and 
uniforms for these teams through the LCAP. 

 

The Athletic Director is primarily responsible for ensuring that 
athletics programs are Title IX compliant.  The ASB director 
oversees clubs and student activities.   

 

 

 

 

 

 

 

 

 

 

 

 

 

● Team Rosters 
 

 

 

 

 

● LCAP 
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E3.5. Additional Online Instruction Prompt: Evaluate the school’s processes to address the needs of socialization 
for the students and involvement in the school. Provide evidence about the effectiveness of the students’ involvement 
in school and community activities, such as clubs, yearbook, newsletter, newspaper, field trips, volunteer work, service 
projects, college courses, etc. 

Findings Supporting Evidence 

Cyber High is a short-term assignment for students to recover 
credits. Students in CyberHigh are enrolled in the regular 
school track and fully participate if they so desire in extra-
curricular sports and clubs. Participation in extra curricular 
sports is determined by whether they are credit deficient. 

 

ACS WASC Category E. School Culture and Support for Student Personal 
and Academic Growth:   

Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category E 
are being met.  

Include comments about the degree to which these criteria impact the school’s ability to address one or more 
of the identified critical learner needs (Chapter III).  

Summary (including comments about the critical learner needs) 

Chapter 4 Section E shows that Santa Paula High School has implemented a number of new 
programs and policies to positively impact campus climate.  SPHS has addressed a Title IX 
complaint to ensure males and females have equal and adequate athletic opportunities on 
campus.  SPHS has increased the offering of AP courses, developed five career pathways, started 
to develop and RtI program, and increased the availability of social-emotional services on 
campus. 

 

These changes, going forward, can help SPHS address the needs of socio-economically 
disadvantaged students, one of the identified critical learn needs.  Expanded social-emotional 
health services and parenting classes like PIQE can help support socio-economically 
disadvantaged students.  Continued expansion and development of the RtI program will provide 
closer monitoring and additional interventions and resources to support socio-economically 
disadvantaged students. 

Prioritize the areas of strength and growth for Category E. 

Category E: School Culture and Support for Student Personal and Academic Growth: Areas of Strength 

Santa Paula High School has many areas of strength.   

 

The adoption and implementation of restorative justice principles and practices has had positive 
impact on the school site.  Restorative justice, the hiring of a full time Intervention Counselor, 
and increased access to drug counseling and emotional support service on campus have 
contributed to an overall downward trend in referrals, suspensions, and fights across campus.   
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The expansion of AP course offerings in conjunction with the roll out of five career pathways 
students has greatly expanded the student access to rigorous and career preparatory education.  
This has resulted in increased student enrollment in AP courses.  Although the career pathways 
are just getting started SPHS already has students enrolled in these courses and receiving 
articulated credit from local community colleges. 

 

Santa Paula High School has also improved equality on campus.  As a result of a Title IX 
complaint SPHS and SPUSD renovated the girl’s locker rooms on campus, and greatly expanded 
the funding and availability of athletic programs for girls on campus.  This has resulted in an 
increase in the number of girls on athletics teams.  The participation of boys and girls in athletics 
has reached parity. 

 

Category E: School Culture and Support for Student Personal and Academic Growth: Areas of Growth 

Despite growth there remain areas of needed improvement.  The RtI plan, although already 
positively impacting student achievement and success, is still in its infancy, needs more 
development in order to fulfill administration’s vision of a comprehensive RtI plan.  The current 
RtI program addresses many Level 3 intervention concerns but falls short of adequately 
addressing or implementing Level 2 interventions on a schoolwide basis. Mandatory 
interventions must be embedded in the school day require a structural change between the bells, 
similar to Excel Period. Going forward the RtI program will continue to evolve and address 
schoolwide Level 2 intervention practices, while continuing to focus on Level 3 interventions. 

 

Another area of growth is school safety.  Suspensions for fighting have decreased over the last 
six years, and the number of students reporting having been in a physical fight on the California 
Healthy Kids Survey (CHKS) has decreased.  At the same time, the CHKS shows that over the 
last two school years there has been a moderate increase in students experiencing harassment or 
bullying on campus, and a large increase in the number of students reporting rumors or lies 
spread about them.  This area of campus climate and safety is an area that SPHS must focus on 
going forward. 
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Chapter V:  Schoolwide Action Plan 
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Chapter V: Schoolwide Action Plan 
 

Goal 1: Increase the percentage of socio-economically disadvantaged, homeless, and foster 
students scoring standards met or standards exceeded on the ELA and math CAASPP by 
10% over the next 5 years.  

Objectives: 
1. By fall 2017 the RtI committee will create a system to monitor the academic and 

behavior progress of socio-economically disadvantaged, homeless, and foster students. 
2. By the end of 2017-2018 school year SPHS administration and the Intervention 

Coordinator, in cooperation with Area Chairs and departments, collect and analyze data 
to determine the effectiveness of existing interventions focused on socio-economically 
disadvantaged, homeless, and foster students. 

3. By fall 2018, SPHS administration, the Intervention Coordinator, and faculty will identify 
and implement five or more new interventions to address the needs of socio-economically 
disadvantaged, homeless, and foster students. 

Specific Task  Increase the achievement of socio-economically disadvantaged, 
homeless, and foster students’ performance on ELA and math 
CAASPP. 

Rationale  This goal is in response to poor CAASPP performance by socio-
economically disadvantaged students compared to non-socio-
economically disadvantaged students.   

Implementers  ➢ Administrators 
➢ RtI Committee 
➢ Intervention Coordinator 
➢ Area Chairs 
➢ Counselors 
➢ Teachers 

Resources  ➢ Districtwide formative, interim and summative 
benchmark system 

➢ Credit recovery options: Cyber High, Summer School 
➢ PIQE classes 
➢ Parent Involvement Policy 
➢ Examination of Student Work in PLCs 

Means to Access 
Improvements 

➢ Continued common prep for math teachers as possible 
➢ Collaboration time 
➢ Continued development of a comprehensive RtI program 

including increased monitoring of and intervention for 
socio-economically disadvantaged students. 

Timeline  June 2021 
Methods to Report 
Progress 

➢ CAASPP results 
➢ Graduation rates 
➢ A-G completion rates 
➢ Drop out rate 
➢ Examination of Student Work 
➢ Close in the Achievement Gap 
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Goal 2: Within five years raise the academic achievement of males so that they perform on 
par with females on standardized tests, GPA, graduation rate, and A-G completion rate.  

 
Objectives: 

1. By fall 2017 the RtI committee will create a system to monitor the academic and 
behavior progress of at-risk male students. 

2. By the end of 2017-2018 school year SPHS administration and the Intervention 
Coordinator, in cooperation with Area Chairs and departments, collect and analyze data 
to determine the effectiveness of existing interventions focused on males. 

3. By fall 2018, SPHS administration, the Intervention Coordinator, and faculty will identify 
and implement five or more new interventions to address the needs of males 

Specific Task  Close the gender gap between males and females with regards to 
standardized test, GPA, graduation rates, and A-G completion 
rates. 

Rationale  This goal is a response to math CAASPP performance, A-G 
rates, and graduation rates.  In all three of these categories males 
perform worse in. 

Implementers  ➢ Administrators 
➢ RtI Committee 
➢ Intervention Coordinator 
➢ Area Chairs 
➢ Counselors 
➢ Teachers 

Resources  ➢ Credit recovery options: Cyber High, Summer School 
➢ PIQE classes 
➢ Parent Involvement Policy 
➢ Intervention Counselor 
➢ Onsite drug and counseling services 

Means to Access 
Improvements 

➢ Increase monitoring of at-risk males 
➢ Identify and implement research based and data drive 

intervention for at-risk males 
Timeline  June 2021 
Methods to Report 
Progress 

➢ GPA 
➢ Graduation rates 
➢ Drop out rate 
➢ A-G completion rates 
➢ CAASPP results 
➢ Examination of Student Work 
➢ Credit deficiency 
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Goal 3: Increase the percentage of LTELs scoring standard met and standard exceeded on 
the ELA and math CAASPP by 10% over five years, and increase the RFEP rate by 10% 
over the next five year. 

 
Objectives: 

1. The RtI committee will continue to monitor the academic and behavior progress of 
LTELs. 

2. By the end of 2017-2018 school year SPHS administration, the EL Coordinator (if 
position filled), and the RtI Intervention Coordinator, in cooperation with Area Chairs 
and departments, collect and analyze data to determine the effectiveness of existing 
interventions focused on LTELs. 

3. By fall 2018, SPHS administration, the Intervention Coordinator, and faculty will identify 
and implement five or more new interventions to address the needs of LTELs 

4. By fall 2018 Area Chair and teachers will review curriculum guides, unit plans, and 
lesson plans to ensure appropriate integration of ELD standards 

Specific Task  Increase LTEL REFEP rate by 10% and performance on 
CAASPP by 10%  

Implementers  ➢ Administration 
➢ Area Chairs 
➢ Teachers 
➢ Counselors 
➢ RtI Committee 
➢ Intervention Coordinator 

Resources  ➢ CELDT Assembly 
➢ CALLI 
➢ Universal Screen Data 

Means to Access Improvements  ➢ ELD Professional Development 
➢ Integrate ELD standards into instruction 

Timeline  June 2021 
Methods to Report Progress  ➢ CELDT scores 

➢ RFEP rate 
➢ CAASPP 
➢ Examination of Student Work 
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Goal 4: Increase the percentage of all students scoring standard met and standard 
exceeded on the math CAASPP by 10% over the next five years, and an increase of the 
overall math passing rate and math A-G completion rate increase by 10% over the next 
five years as shown on end of semester grade reports. 

 
Objectives: 

1. By fall 2017 the RtI committee in conjunction with the math department will create a 
system to monitor the academic and behavior progress of struggling math students. 

2. By the end of 2017-2018 school year SPHS administration and the RtI Instruction and 
Intervention Coordinator, in cooperation with the math department, collect and analyze 
data to determine the effectiveness of existing interventions focused on struggling math 
students. 

3. By fall 2018, SPHS administration, the Intervention Coordinator, and faculty will identify 
and implement five or more new interventions to address the needs of struggling math 
students. 

Specific Task  Increase the number of students scoring standard met and standard 
exceeded on math CAASPP, math passing rate and A-G rate by 
10% over five years. 

Implementers  ➢ Administration 
➢ Math Area Chairs 
➢ Math Teachers 
➢ RtI Committee 
➢ Intervention Coordinator 

Resources  ➢ Districtwide formative, interim and summative assessment 
benchmark system 

➢ Pacing Guides and Curriculum Guides 
➢ CCSS Professional Development 
➢ Summer Math Academy 
➢ Math PLC 
➢ District Level Math TOSA 
➢ District Level Math CCSS TOSA 

Means to Access 
Improvements 

➢ Continued common prep for math teachers as possible 
➢ Collaboration time 

Timeline  June 2021 
Methods to Report 
Progress 

➢ Grade reports 
➢ CAASPP scores 
➢ A-G completion rates 
➢ Examination of Student Work 
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Goal 5: Santa Paula High School will develop a community of learners focused on building 
collaborative teams and sustained professional development. We will strive to build 
parental and community relations between the students, parents and community of Santa 
Paula (Parent Involvement Team, ASB Welcome Committee, etc.) 
 
Objectives: 

1. By fall 2017 the SPHS Leadership Team will determine metrics that will be used to 
measure the effectiveness of PLCs. 

2. By fall 2017 the SPHS Leadership Team will evaluate the effectiveness of the PLCs at 
SPHS by identifying areas of strength and growth as well as determining strategies to 
address areas of growth. 

3. Annually the SPHS Leadership will evaluate the effectiveness of the use of the Plan-Do-
Study-Act cycle and systematic examination of student work  

4. By fall 2017, SPHS administration and SPUSD will evaluate the roles and 
responsibilities of Area Chairs and Team Leads 

 
Specific Task  SPHS faculty and administration will continue to develop 

professional learning communities to promote student learning. 
Implementers  ➢ Faculty 

➢ Site Administration 
➢ Leadership Team 

Resources  ➢ Title I and district/site funding for PD 
➢ Collaboration MOU with SPFT 

Means to Access 
Improvements 

➢ PLC Trainings 
➢ Collaboration time 

Timeline  June 2021 
Methods to Report 
Progress 

➢ AYP Data 
➢ CAASPP Data 
➢ Benchmarks, Commons Summative Assessments 
➢ Common Formative Assessments 
➢ Examination of Student Work 
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